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Introduction

The Thesis is connected partly to the researchbstury of pedagogy, which on the one side
analyse the ideology of contemporary pedagogy baoid the ideas about the teacher’s
profession and on the other side analyse the exjp@ts towards the teachers and the features
of contacts between the teachers and studentspbyiragpthe method of mentality history.

Since the beginning of the 1970s the appearandestdriography of social science
has resulted in the fall of monocracy of traditiohetorical-systematization research. The
micro-history research has started to develop asdyiven good basis for the studies of status
of teachers, their life conditions and history odvdlopment of their profession. The
researchers of history of pedagogy started to foouthe reconstruction of teachers’ everyday
life and on disclosing the characteristics of ielathips of different educational institutions,
as well as the relationships between the familie$ schools Némethés Szabolcs 2000;
Pukanszky2001).

Parallel to this process the researchers’ intehestturned toward new research
subjects, as a result of which new disciplinesaaia history emerged within a few decades.
One of them is the mentality history, the reseafttvhich has come to the focus of interest
mainly after the publication oNorbert Elias’stheoretics of civilization written in 1939.
Among the new disciplines the micro-historical @shes have been granted with a bigger
and bigger role, and have become the foundationtHer historical studies of childhood
(Hegedis, 2004). By the occurrence of micro-history muchrendetails of the past were
stated to be available for disclosing, at leaghasy details of interrelations as the historians
could identify and reconstruct by applying the mogtto-date methods of researcByéni
2000. p 43).

It is worth emphasizing that besides the histonieakarch of childhood, the studies on
the development of profession of folk-school teasti®ve become much wider in the recent
decades. The research in the teacher’s profesamwite range traditions in the international
history of education in which the cultural histooy Hungarian educators as well as the
appearance and development of professional knowletifplk-school educators are separate
research subjects. The studies on professionakgses of folk school teachers, which are
connected to the studies of the hundred-year-lastprly of teachers’ training is a good
example of the thematic enrichment.

Némeths studies (2007) demonstrate that from the entiefl8 century to the turn
of 19" and 28' centuries two professional groups of teacherssaparated in the different
regions of Europe: the educators of lower folk stbcand the teachers of upper school
education. A very important element of this prodesbe appearance of different professional
knowledge based on the different tasks. The pragbedagogy and the children’s knowledge
as well as the methodology of training are the ned@ments of professional knowledge of
elementary school teachers. This will be the faka®l pedagogy which is developed in the
second half of the fcentury, and will serve as a base for the knowdedf practical
professionals.

The folk school pedagogy is based on the traditiandg incorporates the experiences
of educators’ generations as well as the resultevefryday experiences. This pedagogical
knowledge is for the elementary school teachergtation in the centre of which there is the
practical knowledge. The literature of folk schpeldagogy started to develop in the second
half of the 18' century, and it includes the pedagogical bookstewriwith pragmatic goals
and used in the teacher training.

The novelty of the study lies in the analyses afgg®gical handbooks and textbooks
used in teacher training with the aim of reconstamncof the idealized image of teachers, and
it enriches the knowledge in this field of scienEarther on based on the German sources it



demonstrates the social status of German folk dckdacators, the educational policy

background of teacher training, and based on @igources the pedagogical books applied
in the seminars of folk school educators are alsmsgnted. The thesis might assist the
understanding of processes of professional devedopof Hungarian folk school teachers.

Theoretical background of the Thesis
Characteristics of Hungarian and German educatorsprofessionalization processes

In the 19" century the educational policy in the two examimedintries was very similar.
Continuing the endeavours of the enlightened altisttumonarchs the educational policy of
the age urged the extension of governmental roteisnsupervisory function in education.
This resulted in the modernization of education #redprofessionalization of teachers’ work,
and as a consequence of this process the new higghlgated influential groups of
professional intelligence developed.

In Prussia the decree issued by the Prussian kiegrieh 1l in 1763 introduced the
new type of schools, the folk school which has begegrated into the existing system of
secondary grammar schools, ‘Burgerschule’, ‘Mittblde’ and ‘Realschule’, and the general
compulsory school age was decided to be betweed ¥ears age. In Hungary the modern
folk school educator’s profession started to dgvelery rapidly, but only after the Austro-
Hungarian Compromise. The legal regulation of publilucation was started by the Act of
Public Education of 1868 elaborated byzsef E6tvosThis Act brought in the compulsory
school attendance between the age of 6-12 yeatshamew type of school, which fulfilled
the social demands, namely the six-year-long eléangnfolk school was also created
(Némethand Pukanszky2004).

By the appearance of folk schools in both counttles demand in well-educated
teachers increased continuously as they could iboir to the improvement of level of
education and training of the folk schools. The sra@zation of teacher training in Prussia
was started long after the introduction of folk sals, only after the birth of the imperial
state. However, the education of folk school teeshveas neglected for a very long time.
Their social status, qualification, social and pesional recognition lagged considerably
behind those of teachers participating in the séapnschool education. At the beginning of
the 19" century in the course of the reformation the Ramgovernment created teachers’
seminars for the pedagogical and professionalitrgiaf the future teachers, which grew into
the first state institutions of teacher trainingfteh finishing the folk school the future
educators went to the teacher training at 14 yages or they could be taught by a teacher or
a priest to have higher general knowledge and lepgoed for the entrance examination.
During this time most of the teacher candidateseweaching. This three-year-long training
was a transition between the folk school and the twv three-year-long educator’'s seminars
which the candidates started after 17 years age. difculation from the folk school to the
educator’s seminars and from there back to the $otkools was not abolished until 1926
(Schadt-Kramer 1990). This seminar system was developed all doBrussia since the
1870s.

In HungaryJozsef Edtvosegarded the improvement of elementary schoohezatraining a
key issue to the development of education. Hishtegs training school was a three-year-long
specialized, self-dependent professional trainiogree which tried to realize a high level
practical training besides the theoretical pedagmidiraining. The teacher candidate had to
have the knowledge acquired at the secondary grarschaol or the four-year-long training
of the ‘Burgerschule’. In case if the candidate didt have the certificate of his/her
gualification, he/she had to pass an entrance aaion. The lowest age of admission was
15 years Klémeth 1990). By 1884 all the state teacher trainingosth were developed to



four-year-long institutions whild\gostonTrefort was theMinister of Education. The new
conception of primary school teacher training hasrbelaborated bistvan Gyertyanffy
Principal of Primary School Training Institute ofita Szakal 1934).

Characteristics of the 1" century Hungarian and German pedagogical textbooks

Richaudeaubased on the experiences gained on differerth@ektmarkets of the world, have
stated that the changes in the public educatiom a@ountry always had and will have
dimensions connected to the textbooks. Accordingddhinking the characteristic features of
an educational system can be identified in thebteots which are based dime reactions to
the social requirements of education, and the t®ib are more sensitive to it compared to
the other elements of educatidtiofvath 1996, p 29). This fact strengthens the startinigtp

of the research, namely that the teacher’'s handbobkhe age of Dualism used as a source
for the research reflect to the social expectafitims examination of which contributes to the
research of teachers’ image.

In the frame of analyses of effect-oriented textboesearches of Prussian textbooks,
Lundgreers basic standpoint was that the textbooks hadeptes a compulsory literature to
the teacher candidates. Some passages of thetmdkstwere read collectively, or the
director of the seminar and the candidates theraselviewed them for the others. Therefore
in the analyses of textbooks one has to start fitmenfact that some basic information and
theoretical modelsrere supported by the reading texts of these tekb@undgreen1970).

In Hungary till the 18 century there were very few handbooks dealing withcation,
and even these few ones were mainly translated d@mman language. Their authors used
foreign examples, as in this era there were no adthmal systems based on scientific
considerations in the Hungarian educational scielrcéhe first part of the I®century the
German education was determined mainly Nijemeyes educational theory, which
influenced the rest of Europe and even other camuf the rest of the world. His book titled
,Grundséatze der Erziehung und des Unterrichts fiier, Hauslehrer und Schulménner”
(Principles of education and training), published 1796, was the first comprehensive,
practice oriented, encyclopaedical handbook, tHarged and revised version of which has
been published several times. Its pedagogical vieag considerable effects both on the
Hungarian and the German pedagddiemeyer’s andhis followers influence can be detected
in several Hungarian pedagogical works of thatqaeehér, 2000).

The first Hungarian pedagogical textbooks wereugriiced mainly by those German
systematization efforts which were based on theeBtant and Catholic theology, and their
aim was to harmonize the pedagogical systematizaiforts applying the elements of early
empirical, Christian and classic German philosoftémethandPukanszky1997). After the
Austro-Hungarian Compromise the publication of mexacal textbooks and education
science works increased as a result of educatimoaernization and new curricular efforts
and educational reforms started Bgzsef EotvgsMinister of Education. However, the
contents of these textbooks are not homogenousdifteeent intellectual trends occur more
and more clearly in the education science books.

The characteristics of pedagogical textbooks ugeithe Prussian teacher’'s seminars
are connected to the Prussian regulations writiefrdydinand Stiehl for the preparandists
and seminars, and published in 1854 (Preullischegul&ee fur das Volksschul-,
Praparanden- und Seminarwesen) and to the geeegrdations elaborated i§arl Schneider
for the folk schools, preparandists and the teaslsminars published in 1872 (Allgemeine
Bestimmungen betreffend das Volksschul-, Praparanded Seminarwesen). The latter one
set standards the aim which was to broaden cuuncwdnd goals of learning as well as to
assist the institutional development of elementang secondary schoolSdchadt-Kramer
1990).



Lorenz Kellnerwas one of the most well-known textbook writersthod 19" century
Catholic folk school pedagogy, whose several wavkse published in Hungarian language,
too (Fehér, 2000). Kellner has become known by his book titled Volksschulkuiigelk
school knowledge) and his history of pedagogy. ifflaences of the book can be detected in
several Hungarian and German pedagogy works, thigsréferred to byMennyey Barany
andLubrich. After the turn of centurKehreinandKeller's Handbuch der Erziehung und des
Unterrichts (Handbook of education and traininghickh was published first in 1876, and
Schumann’d.ehrbuch der Padagogik (Textbook of pedagogy) wepéaced in the teacher’s
seminars by the Lehrbuch der Padagogik (Textbogkeafhgogy) written bpstermanrand
Wegener After 1901Volkmer’stextbook titledGrundril3 der Volksschulpadagogik (Basics of
folk school pedagogy) was used in the Catholic samsi His pedagogic work differs from
OstermanrandWegener’'svork mostly in its form but not its content.

Aims, questions and hypotheses of research

Fourteen Hungarian and German educational handlauksextbooks were selected from the
popular handbooks and textbooks of the age of Bumaliten Hungarian and four German
ones), which according to the author of the thespesent this type of educational books
characteristic to the given age. The books hava bhesen from two types of works dealing
with this topic. The first type is the group lmdndbookslealing with the criteria of scientific
analyses of issues of education and training, wiimhid help the training of folk school
teachers and the self-education of actually workpeglagogues. The handbooks often
discussed the training and educational — in broapgproach pedagogical — methods in several
volumes taking into consideration the scientifisulés of the given era. Such works are
Lubrich's four-volume pedagogical monograph (1878) am@iméri’'s pedagogical
compositive book (1890). The other group is comgosktextbookswritten for the folk
school teachers and teacher candidates mostlyréatigal purposes. These textbooks were
mainly used in standard schools, Protestant cdlemygd Catholic or Protestant teacher
training institutions. Works of eight Hungarian laoits of the chosen sources can be listed in
this category: i.e. the works dflennyey(1869), Kiss and Oreg (1887), Emericzy(1882),
Barany (1896), Peres(1904), Erdddy (1905), Balé (1905), Weszely(1905), as well as four
textbooks used in the Prussian teacher's seminardhe works oKellner (1868),Kehrein
and Keller (1906), Ostermannand Wegener(1902) and pedagogy d&folkmer(1914). The
speciality of these pedagogical works is that thhars pay attention to the description of
expectations towards the educator, which is desdrily the authors in a separate chapter or
incorporated in each chapter of the textbook.

The aim of research in history of educational idaag history of mentality based on
folk school handbooks and textbooks is the follayvin

1. The author of the thesis tries to reconstruet ittealized image of folk school
teachers based on the analyses of Hungarian antha@epedagogical handbooks and
textbooks published between 1867 and 1914.ifftage of teachers understood as a mental
construction appearing in the general thinkinghef ¢given age. In the sources of the thesis a
only a narrower field of this very wide topic, ndgéhe image of teachers in the reviewed
pedagogical books can be studied. The ideal imdgeazhers describes what ‘the good
teacher of the given age was like according toghelied authors. The author summarizes
those virtues of teachers, which were essentiatHersuccessful education and training as
well as for the teacher’s efficient contacts to sbeiety and the children. The author wants to
reveal how the enlargement of tasks of folk schieathers appears in the sources and how
the roles of modern teachers have changed.

2. The thesis is connected to the analyses oftimadi history of ideas and to the new
studies of history of mentality as well as to thesedies which study the development of



professionalization of the teacher profession dreldeparation of pedagogical culture and
competence of lower and upper primary teachersfepsion. The thesis searches for the
answer to the question which the Hungarian charatits of professionalization of folk
school teachers are compared to the Prussian egampl

3. Another aim of the research is to compare thegdtian image of teachers to that
of German teachers through the available handboséd in the German teacher’s seminars.
The analyses of German books are carried out aicgpra the same criteria as the Hungarian
ones, with special respect to the occurring pdraithes and differences. As in the studied
period the research of circumstances in the Geffal&rschools is made difficult by the fact
that there were several small German states halifferent administration and governing
during the studied time period, reliable conclusican be made only by separate introduction
of the different German states. From among thestesthe studies deal mainly with Prussia
as its society and educational system were the siodliar to ours from among the Western-
European countries. Furthermore at that time Pausas the biggest German state and acted
as an example for the other German states andeatlyirfor Hungary, too. This research
could be followed by another complete comparattue\s

The chosen pedagogical handbooks suggest threstiaire of analyses corresponding
to the issues and aims of research:

1. Analyses of components of teacher’'s imagnat level of pedagogical standards
was thought to be satisfactory for the efficieni@tors or teachers’ activity according to the
authors of the mentioned handbooks? Is it possibleconstruct an ideal image of teachers
based on the analyses? How do the educational dwtgy and rewarding described in these
handbooks reflect to the image of teachers? Isosisible to observe any change in the
professional knowledge of folk school teachershiem analysed pedagogical books within the
studied period of time?

2. Comparative analyses of teacher’s handbooks artbdeks Is it possible to detect
any differences between the roles of their authepsesented in the hierarchy of pedagogues
and the expectances towards the pedagogues debsiritheir books?

3. Comparative analyses of Hungarian and German pegadmoks:ls it possible to
detect the changes in the construction of knowleddelk school teacher’s profession in the
20" century books as a result of the new pedagogindl gsychological efforts? What
analogies can be observed between the HungariaGamdan image of teachers?

The elements of the above mentioned idealized inoh¢geachers are analysed on the
basis of three main aspects: 1. anthropologicalifea of humans and connections between
the education and the teacher’s tasks, 2. the &dpmts towards the folk school teachers, and
3. the tasks of folk school teachers in rewarding disciplining the pupils.

Based on the three directions of analyses and iqunesbf research the following
hypotheseare drawn up in the Thesis:

1. The pedagogical handbooks, as they demonstyzde af expectations of the social
norms towards the folk school teachers (settlenwdnirch and state), are presumably suitable
for the reconstruction of the idealistic image @d¢hers characteristic to the given age based
on the analyses of these texts.

2. The pedagogical handbooks written for the temchend teacher candidates
presumably reflect to a part of social demands tdsvéhe educators. It is probable that the
authors of these handbooks described a completensysf expectations of their ideal
pedagogy in personal characteristics, professiknavledge and way of life of the teachers
considering pragmatic aspects.

3. It is supposed that in the historically changages and based on the new child
centred pedagogical psychological aspirations né&ments of image of teachers have
occured, which may generate the changes of knowledgstruction of folk school teachers



and their self-image, and it can be detected indbm®mponents of teacher's image in the
studied pedagogical books.

4. In the dual school system two professional gsodgveloped, which were different
in their function, contents and manner of spe@ténieth 2008), therefore it is supposed that
the authors of the studied pedagogical books aleaking differentiation based on the
functions occupied in the hierarchy of pedagogprafession (university experts, teachers in
the teacher training institutions). It is also soggd that the authors of these books describe
the expectations towards the folk school teachtadirsg from other roles, which can be
connected to the contents of texts of these books.

5. It is supposed that in the Hungarian pedagodioaks published after the turn of
century, the traditional German pedagogy is chamggeda broader-minded pedagogical view
of the world mainly as a result of the new pedagalgand psychological trends.

6. Presumably the analysed German pedagogical lmawkbe compared to those ones
which were written on the basis of the Christiamagpgy and which describe the ideal
Christian educator.

Methods and strategy of research of the Thesis

For the justification of hypotheses the followirggearch methods have been applied:

1. The analyses of pedagogical books were carngdop the classical methods of
source analyses, namely the text analytics analpgital analytics. The author studies the
expected characteristics of teachers formulatedalbsiract theoretical plane’ of the given
age. By analytical presentation of pedagogical boitle author would like to explore the
details which would be important for the understagdof the teacher — student and the
teacher — society relationships of the age, andtHerrecognition of constantly enlarging
professional knowledge of folk school teachers.

2. Besides the primary sources several secondargesy e.g. bibliographies, source-
books as well as Hungarian and German languaggsssae also studied by the method of
document analyses. The details of professionalities, life and pedagogical views of
writers of the books are collected mainly from bagghical encyclopaedias and from archival
sources e.g. from the archives of thagyar Tanitéképz (Hungarian Teacher Training
Institute).

3. Based on the Hungarian and German technicaatiitee a comparative analysis is
carried out to study the development of the Hurageand German folk school and secondary
school teachers.

4. The comparative analyses of Hungarian and Gepedagogical books are carried
out in the research.

For the justification of the hypotheses the follogresearch strategies weepplied:

1. The qualitative analyses were carried out whth deductive research strategy. The
information is collected from the primary sources the pedagogical handbooks.

2. The studies of the nearly four-decade-long peab pedagogy (from the Austro-
Hungarian Compromise to the end of World War |) evearried out by the traditional
methods. The basic research effort was to applgrigive, explanatory and exploratory
research strategies.

3. In each case only one edition of the textboo&s analysed, namely the one which
was published within the studied time period (18634).

Results

Based on the analyses of pedagogical history ceimeia can be drawn on the authors’ views
on education, their standpoint on rewarding, punisfit and corporal punishment as well as



on the expected characteristics of elementary $deachers. Based on all this it is possible
to detect the new elements characteristic to tléepsionalization processes of folk school
teachers and to make a comparison between the Hangand German pedagogical
handbooks.

1. It was provedhatthe pedagogical handbooks were suitable for themetruction
of image of the ideal teacheharacteristic to the given age as the texts oséhbooks
demonstrated a part of theocial expectationginhabitants of settlements, members of the
parish and representatives of educational polioyydrds the teachers.

The pedagogical handbooks and textbooks of theoAghialism demonstrated the
required virtues of teachers on the basis of wihiehideal teacher showed as an exemplar to
the teacher candidates, could be reconstructedappearance of the new image of the ideal
teacher proved the new consciousness and effortgvd a new profile to the teacher’s
profession which occurred as a demanding and regfdernwork, and referred to the fact that
the teachers needed certain facilities and indalidapabilities to realize these expectations.

It can be detected that the authors of the analgsddgogical handbooks characterize
the folk school teachers as ‘perfect humans’ itir thermative pedagogical ideal who have all
the virtues needed to the teacher’'s profession.reThe an unperformable system of
expectations towards the folk school teachers conug both their behaviour, sense of
profession and way of life. However in the Hungar@edagogical handbooks published at
the beginning of the #0century the list of expectations was more ratipsiahpler and more
pragmatic possibly as a result of the new scienpiédagogical and psychological knowledge.
These books keep off the theoretical contemplateoms try to give practical advice to the
education and training considering the situatioakmesses of teacher’s profession of the age.
However,Erdsdy’s pedagogical textbook is an exception as his teacimage is idealized
similarly to his 18' century forerunners.

According to the author of the Thesis three typitgles of ideal teachers can be
separated on the narrative level. The expressiead to describe the ideal teacher’'s image
can be shown on the basis of motives found in thak®. The ‘paternal teacher’ is such a
generalized image, some elements of which can tectee nearly in all pedagogical books.
In the books, which are based on the Christian ginan of the human ideal, the teacher is
the ‘divine educatofMennyeyLubrich, Barany, Kellner, Kehrein and KellerOstermann and
Wegener Volkmer) while in the handbooks based on the modern peajieagjo and
psychological knowledge the teacher is the ‘expémedagogy and children’s psychology’
(Felméri Balo, Peres, Wesz@lyin Erdédy’s pedagogical textbook the picture of the ‘perfect
human’ characteristic to the "1&entury books lives on; and this ideal is the caitp of
education. However, on the other side he demoesttae aspects of recognition of children
in details, which assist the efficiency of educatas it can be followed in the analysed'20
century books.

2. It could also be proved thtdte pedagogy books written for the teacher candslat
and teachers reflect a part of the social demaogstds the folk school teacher. The authors
of textbooks, considering the pragmatic aspectsiehdescribed a complex system of
requirements in their normative ideal-pedagogy the level of personal character,
professional knowledge and way of life of folk theachers.

Referring to the analysed chapters of pedagogy $datan be followed clearly how
the folk school teacher’s virtues considered tanfygortant evolved, how the tasks of teachers
expanded and how the authors of the pedagogic&sbemwv the modern teacher of their age.
The authors described their education definiti@mtstg from the ideal human, and described
the unrealizable system of expectations towardddlkeschool teachers and their virtues in
details.



In most of 18 century Hungarian and German pedagogical worksitieors increase
the humans over the other created beings. Theaflkaman perfection characteristic to the
Humanism is recalled in these books when the asitbonsider the human beings as the
highest level creatures which are different fromy ather creature of the world both
physically and mentally. In most of the™@entury pedagogical books the authors identify
themselves with the approach initiated in the aigkllomanism and redefined in the age of
Enlightenment, namely that the human beings ara bwithe world with seeds of abilities
which should be developed in the course of educaliowas emphasized that the human
beings can reach their aims only within the socistythe help of education. However, in the
pedagogy ofFelméri Peres Baldé and Weszelyit is available to identify the new essential
motif of folk school teacher’s knowledge i.e. tlealistic recognition of humans based on the
new anthropological features. Instead of lofty i@ more pragmatic aims are emphasized
in the chapters describing the education.

The pedagogy books published in the second hathefld" century describe dual
objectives. The child should be educated into adntbeing as well as into a citizen and has
to be prepared for the integration into the narmoesed wider communities. In the books
written on the basis of Christian pedagogy the @usthfinal objective was to strive toward
higher ideals and to awake the susceptibility ® tlanscendent existence. From among the
pedagogical books published in thé"2@nturyFelmérias well asBal6, Peresand Weszely
emphasize the importance of education through #tiemand for the nation connected to the
change of anthropological features of humans. Téwe theory requires the knowledge of
scientific bases of children’s physical and mentaracteristics from the folk school teacher.

The change of attitude in the thinking about humamd children is well-outlined in
the idealized picture of folk school teacher of gedagogical books, which focus to the
children instead of philosophical ideals and déscthe new demands toward the teachers.
However, the ideal teacher’s image characteristibé¢ pedagogical handbooks and textbooks
can not be mixed with the everyday life of folk sols of the age. The pedagogical books
show some criticism concerning the contemporargtm@ namely when they deal with the
low salaries of teachers, or the humble and mdaksaviour demanded from the teachers, or
when they describe the insufficiencies of teactaning.

The studied authors presumed close connection batit® school discipline and the
teacher’'s personality. One of the most deeply ektbd traditional fields of folk school
teacher profession is the methodology of rewardind punishment on which the authors
offer practical advice. The application possileitiof both pedagogical methods are very rich.
According to the authors the aim of rewarding andighment of children is to help the moral
development of the child, and consider them necgssdy as a last resort.

The authors point out that both the educationalhowd can be applied only by
observing certain rules. The teacher has to take ¢onsideration the child’s individual
features, and has to be moderate, fair and consistas to apply rigor coupled with wisdom
as well as has to have a detailed knowledge ofgmgieal methods. The task of the teacher is
to show a positive example to the children anddjadge the children’s motivations properly.

It was detected that in the pedagogical handbeaakstextbooks of the Tocentury the
corporal punishment was allowed only if any othe@nf of punishment had not helped. These
pedagogical methods remained important parts o&gagical work during the f9century.

In the first half of the 20 century it can be detected very clearly in theagedical books
published in Hungary that the application of coghgpunishment had been prohibited in the
schools. ThusPeres, Baléand Weszelydisapprove the beating of children by the teachers
emphasizing that the beating of children in thergday practice is harsh and cruel, and it has
negative consequences on the child. However, tbdagogical handbook &rdédy published

in the first half of the 20 century is an exception, because it expressescitipthat the



corporal punishment can not be banned from thedashbut it should be applied rarely, and
the teacher should avoid being fierce. This thigkinight be explained by the fact that the
fourth edition of this handbook cannot be takemadpct of the 20 century in whole, as it is
closely connected to the contents of pedagogicakdof the 19 century. The authors of the
German pedagogical books, similarly to the Hungeoaes of the 19 century, allow the
corporal punishment rarely and only in reasonabkes. It could also be observed that there
was a similarity between the handbooksEwhericzyas well asOstermannand Wegener
namely that the authors of both handbooks distslgbietween the two genders concerning
the beating. While it is taken an acceptable metharise of boys, it is not allowed in case of
girls.

3. Based on the analysed books it was provedinhthie historically changing period
of time the new elements of teachers’ image ocduaea result of influences of new child
centred pedagogy and psychology which resultetieneixchange of knowledge construction
of folk school teacher profession, and this canfd®wed in the components of teacher’s
image in the studied pedagogy books.

The influence of the new child centred pedagogylmudetected the most definitively
in FelmériandBald's book, but it pervades all the other studied pedimgbgooks of the 20
century as well. Whild-elméri (1890) as a predecessor of inductive pedagégye( 1997)
described the new elements of teachers’ professiomaviedge and the new relationship of
teachers and students outrunning the pedagogiaafirig of his own ageBalé (1905)
outlined the new elements of teachers’ professiknalvledge as a representative of the child
study movement. The professional demands towarddbd teacher harmonize with the new
and up-to-date challenges of folk school education.

During the turn of century the up-to-date and pecatly utilizable knowledge of folk
school teachers was enriched with new elementsew task of the modern folk school
teacher is to be acquainted with the scientificdidsed knowledge about the child as an
individual, or more exactly the psychological knedgde which distinguishes the folk school
teacher from the children’s primary or natural eatac, their mother. It was expected from
the teacher to acquaint the children based on p$ygital methods, to consider the
individual differences in the selection of the apglmethod, to be acquainted with home
conditions of the child and to cooperate with tlaepts. The cooperation with the parents
was realizable on parent-teacher meetings, on tmasmns of school celebrations and
excursions. Close connection was supposed betveeschool discipline and the personality
of the teacher even at this time.

4. The studied sources did not prove the hypothbsitthe authors opedagogical
books make possible a differentiation among thehes based on their functions in the
hierarchy of their profession (university expertgcondary grammar school teachers,
teachers of nursery teacher colleges or teachengriofiary school colleges). The authors of
these books draw up the expectations toward thesidhool teachers starting from another
role, which can be related to the contents of thes#agogical books.

The authors of the pedagogical books wrote theirkgvobased on their own
experiences in teaching in university, secondampsk nursery teachers’ college and primary
teachers’ college. It can be stated that thereavel®se connection between the authors role
fulfilled in the different levels of education atfte described picture of teachers in the studied
books. It can be observed that the authors, whaewnandbooks as grammar school or
university teachers, elaborated their books acogrdo the scientific criteria e.gAgost
Lubrich andLajos Felmériwho elaborated their pedagogical systems on sfitebases. This
was proved by the extent, language and structutbedf books as well. They offered well-
utilizable foundation both for the folk school tbacs and for the secondary grammar school
teachers.



According to these authors the knowledge of disogsl connected to the given
profession is considered an essential part of ssfaketeaching, and it is emphasized that the
employment of teachers who are not educated ingoggaand are not prepared for the
teaching of children is a bad practice of that ad@wever, it can also be concluded that the
teacher image of the abovementioned two booksriitsthe analysed series of textbooks. It
can be observed in th& and 2% volume ofFelmériandLubrich’s handbook that the authors
use mainly the expressions ‘educator’, ‘profesdiedacator’ or ‘official educator’ instead of
the world ‘teacher’. Based on this linguisticaltiea and the content analyses of these books
it can be concluded that in these two books théaastdescribe not the teacher image of
higher level schools, but the basic principles Wwheould concern both the folk school
teachers and the teachers of higher level schaal$,can be utilized by all who deal with
education of children or are interested in thisdop

According to the conclusion of the author of thesis the teacher’'s image of
handbooks and textbooks was not determined bydleeaf authors of these books in the
pedagogical hierarchy, but rather by the pedagbgisgchological and philosophical trends
represented by them. It can be detected that diesistcc components dfubrich’s image of
teachers shows the most similarities with thosekbadhich have been written on the basis of
Christian pedagogy i.e. with books MEnnyeyLubrichandBaranyand the German authors.
At the same time the teacher’'s imageFefméri incorporates the scientific knowledge, e.g.
the psychology, and the use of methods based emtsw understanding of children. But
according to the author of the thesis this is mwhing from the genre of the book and from
the fact thatFelméri wrote the book as a university teacher, but ithhige the consequence
of the new psychological trend which influenced him

5. The studied sources prove the hypothesisithtite Hungarian pedagogical books
published after the turn of century the traditiof@rman-centred pedagogical thinking has
been changed into more liberal andoroader oriented pedagogical view after the spregdi
of the new pedagogical and psychological trends.

The analysed books of the age of dualism were mamiluenced by German
pedagogy, but in the books published at the beggoif the 20 century the influence of
English and French authors can also be detectathiflg the authors of pedagogical books
did not have to carry out their own research ofrsesi before writing their works, but they
could write their books on the basis of German leg pedagogy books available for several
decades. It is also supposed that their own te@cbeperiences were incorporated into their
books. This can be concluded when the authorsldagidifficulties of everyday practice.
The authors of the f9century pedagogical books refer mainly to Germamkes as their
sources, thus they mostly refer to the book®bler, Kellner (author of one of the analysed
German sourcesNiemeyerandDiesterweg.The reading of these books proved that there are
many similarities among the books published ingbeond half of the focentury. There are
several similar texts concerning the understandingnthropological features of humans and
in determination of notion of education which referthe fact that these works might have
had common roots. According to thair own descrigithe authors of the ®@entury books
took into consideration not only the German, bu¢ tBnglish and French professional
literature, as well. Consequently the exchangéénrotion of the child and the alteration of
teachers’ image can be followed. In the™16entury pedagogical books the romantic
understanding of children’s image can be detedtineth 2008;Pukanszky2005), which is
changed into the notion of child based on the etemef Darwinism, evolutionism and
positivism in the pedagogical books of theM2@entury, and is connected to the new,
pragmatist approach of teacher’s tasks.
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6. It was proved that is possible to draw a parallel between the asaly German
pedagogical books which were written in the spfitChristian pedagogy showing the ideal
of the Christian educator.

The analysed German pedagogical books used fotetwhing of preparandists are
theoretically established books in which the praitiaspects are detailed, and methodical
advice is also given, and they are influenced myanyl the Christian pedagogy. The most
similarities with the Hungarian pedagogical handtsocan be detected based on the Christian
pedagogy concerning the function of human being§pn and aim of pedagogy as well as
the tools of education and the expectations towsdeachers.

A characteristic feature of these books is thatatlhors express the dialectic unity of
transcendence and immanence referring to the ipoet of higher intellectual functions.
This means that the humans are placed over any atbature as they are able to think about
themselves, about their existence and destiny. oo to them the primary objective of
education is the transcendent world pointing oat the destiny of human beings is not only
to exist in our world. Then they turn back to tmepérical world and secondly they think that
the children have to be prepared for the sociditiestaking into account the everyday needs
of the society. The teacher's image considersteaeher as the ‘divine educator’, who is
taken the father of the educated children and tdmeneunity, and his task is to prepare the
Lord’s children’ for their tasks in this world arttie after-life with the help of Christian
education. In this process expectations towardehehers are put to the moral values.

In both countries the idealized teacher is expeftiidae a social and ethical exemplar
based on his/hers wide-range in-school and outioéa activities as well. The folk school
teacher was expected to be the intellectual leafldhe settlement, and had obligations
toward the families of children who were membershef school community. The teacher had
to take part in the life of the community and papate actively in the cultural programs of
the settlement. All this have contributed to thet that the teacher became a respected person
and the community accepted him as an educatiowkiraming professional.

Possibilities of further research in the subject

The thesis may serve as a base for the furtheandses of the subject. Valuable results may
come from the widening of time period of researnd the comparative analysis of teacher’s
image in the Hungarian and German folk-school pedmal books published after 1914.

The authors of the studied ®@entury pedagogical books compared to the ones
published in the second half of the™®entury put the emphasis on description of exact
teachers’ tasks instead of detailed descriptiorihefr features. However, it could not be
detected exactly if the theorists of pedagogy decihe expectations based on pragmatic
aspects or striving for result orientation, or theyaracterized the ideal pedagogue with
unachievable features similarly to the earlier gedgcal books. It is supposed that besides
the analysed sources, other books published iffitstehalf of the 28 century also kept in
mind the efficiency, thus they did not give a lidtpersonal features, but collected the exact
tasks of teachers and moved away from the pictliteeoperfect human characteristic to the
humanism. The more detailed studies of this woaednfurther research in the"26entury
teacher’'s handbooks and textbooks.

As the teacher's handbooks are a genre pervadedlifigrent ideologies, and
considering their function they are normative, dfere they are not suitable for the
reconstruction of idealized image of the teachea giiven age. They are utilizable only for
the determination of types of ideals characteristithe books. To get more detailed picture of
the teacher’'s image of the age the genre of usadce® should be widened, and other
publications of the given age should be analysgdtlee advice books written for the parents,
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periodicals published for the teachers, reportsugierintendents, ceremonial speeches or
reminiscences. However, to the studies of theseenmds newer methods of research of
history of pedagogy should be applied.

It would be worth continuing the comparative anaty®f Hungarian and German
picture of teachers, which would need the studidarther primary German sources.

The fact that the personality of teachers had ardehing significance in Prussia is
proved by the publications of teachers’ associatiovhich contain presentations of teachers
on different meetings. This can be demonstratethbypresentation ddalomon M. (1906)
titled ‘The importance of personality of teachepresented on the 78Braunschweig
Teacher’s Days.

However, further research is needed to identify hbw pedagogical handbooks
influenced the preparandists. This information rigé collected mainly from the records of
seminar teachers, reports of school-inspectorsaamobiographical sources. The efficiency
analyses could contribute to the reconstructiorthef ‘experiential image of teachers’. It
would offer an insight into the characteristiceewoéryday work of folk school teachers.
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