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DISSERTATION SUMMARY

This research study aimed to assess and explore the issue of poor reading literacy
skills among young learners in the middle school in Kazakhstan. In particular, our
broader goal is to develop a modified framework of recommendation and suggestions
for teaching and learning reading skills in Kazakhstan in the native and second
languages (i.e. Kazakh or Russian), and in English as a foreign language.
Consequently, we firstly focused on assessing reading skills and literacy deve lopment
in Kazakh and Russian languages as a native and/or second language (L1)/ (L2), and
English as a foreign language (EFL). This could help us to define the core issue while
teaching reading skills to young Kazakhstani learners.

Secondly, we revealed several factors in questionnaires regarding students’
socio-economic status, reading attitude, classroom climate, engagement, and reading
metacognitive awareness while reading process. The evidences may assure
explanation of poor results in reading literacy among Kazakhstani 15-year-old
students, which were below the average while performing international surveys like
PISA, and PIRLS.

Thirdly, we assessed 6th and 8th grade students’ reading skills in English,
Kazakh, and Russian. In total (N = 4,274) participants took part in the computer based
assessment. Finally, the obtained results may track us to provide suggestions and
recommendations for reading literacy, and further modification in the assessment
process in the middle secondary education of Kazakhstan. Even young adolescents
had positive reading attitude and insignificant gender differences (49.9% - boys, 51.2
% - girls), the analysis showed that middle school learners in Kazakhstan had poor
reading skills in the target languages.

In addition, we found that latent factors (i.e., classroom climate, engagement,
reading attitude, and reading strategies) did not affect reading comprehension tests in
English, Kazakh, and Russian languages. The weak relationship between classroom
climate and engagement towards reading achievement might indicate insufficient
learning environment, low teacher-student interaction, and scarce support from peers
or parents towards reading skills in the target languages.

Moreover, the analysis highlighted several drawbacks among young learners
while teaching and learning reading skills and developing literacy in the languages.
Likewise, policy makers, teachers, parents, and other stakeholders should put serious
attention to the content of core curricular programme for teaching reading skills in L1,
L2, and EFL. The findings also suggested that reading for pleasure in and out of
school might consider being a challenging activity for children in the middle school.
Interestingly though, bilingual learners seemed to use more reading strategies in
performing reading comprehension tests than monolinguals in the respected
languages.

Therefore, to boost the importance of reading literacy for young learners in the
middle school, appropriate programme are required to preparing young learners think
critically, and improving the quality. Furthermore, the qualitative assessment of
teachers and the school staff are necessary to explore the quality of teaching and
assessing reading literacy skills in the respective languages.



AMOS
ANOVA
CFA

CFI

CR

CVv

eDia
EFL
EFA
IEA

IRT
KMO
MESRK
NIS
OECD
PIRLS
PISA
RCT
RMSEA
SEM
SES
SPSS
SRMR
TIMSS
TLI
UNESCO
UNICEF
UNT
VET

ABBREVIATIONS

Analysis of Moment Structures

Analysis of Variance

Confirmatory Factor Analysis

Comparative Fit Index

Composite Reliability

Convergent Validity

Electronics Diagnostic Assessments

English as the foreign language

Exploratory Factor Analysis

International Association for the Evaluation of Educational
Achieve ment

Item Response Theory

Kaizer-Meyer-Olkin

Ministry of Education and Science of the Republic of Kazakhstan
Nazarbayev Intellectual Schools

Organization for Economic Co-operation and Deve lopment
Progress in International Reading Literacy Study

Programme for International Student Assessment

Reading Comprehension Test

Root-Mean-Square Error of Approximation

Structural Equation Modeling

Social Economic Status

Statistical Package for Social Sciences

Standardized Root Mean Square Residual

Trends in International Mathematics and Science Study
Tucker-Lewis Index

United Nations Educational, Scientific and Cultural Organization
United Nations Children’s Fund

Unified National Test

Vocational Education and Training



LIST OF TABLES

Table 1: The overview of the timeline and research activities

Table 2: Parents’ level of education for study 1

Table 3: Parents’ level of education for study 2 in Grade 6

Table 4: Parents’ level of education for study 3

Table 5: Parents’ level of education for studies 4 and 5

Table 6: Samples of all studies

Table 7: The overview of the scales and the instruments of the studies

Table 8: Number of participants in the Grades 6 & 8 (2018)

Table 9: The structure and the content of the reading tests in Grades 6 & 8 (2018)
Table 10: Information retrieval VS Inference

Table 11: Students’ test performance in English (Grades 6 & 8)

Table 12: Gender differences in tests performances

Table 13: Language differences in tests performances

Table 14: Goodness of fit indices in six-factor model CFA

Table 15: Factor loading for grade 6 (2018)

Table 16: Factor loading for grade 8 (2018)

Table 17: Correlation Coefficients between Background Factors 6 grade
Table 18: Correlation Coefficients between Background Factors 8 grade
Table 19: Reliability and validity based on based on Fornell-Larcker Criterion
Table 20: Regression analysis grades 6" and 8"

Table 21: Number of participants in the Grade 6 (2018)

Table 22: Tests booklet in L2 in Grade 6 (2018)

Table 23: Parents’ level of education (%) in the 6™ grade (2018)

Table 24: No. of books (%) in the 6" grade

Table 25: Reliability of the tests

Table 26: Results in English Test sub-scales

Table 27: Correlations of Sub-scales in English: Kazakh native speakers
Table 28: Correlations of Sub-scales in English: Russian native speakers
Table 29: Correlations of Sub-scales in English: all students

Table 30: Regression analyses in English test outcomes as the dependent with parents’
level of education, number of books and reading and writing in L2 by Kazakh and
Russian native speakers

Table 31: Samples of the study (2019)

Table 32: The reading tests in English, Kazakh and Russian in Grade 6 (2019)
Table 33: The reading tests in English, Kazakh and Russian in Grade 8 (2019)
Table 34: Reliability (Cronbach’s alpha) of the reading tests

Table 35: The performances in the reading tests (2019)

Table 36: Gender differences in the English, Kazakh and Russian reading test
performances

Table 37: Correlations of Tests in Grade 6 and 8 (2019)

Table 38: Factor loadings of Reading Attitude Grade 6 (2019)

Table 39: Factor loadings of Reading Attitude Grade 8 (2019)

Table 40: Samples of the study (2020)

Table 41: The reading tests in English, Kazakh and Russian in Grade 6 (2020)
Table 42: The reading tests in English, Kazakh and Russian in Grade 8 (2020)
Table 43: Reliability (Cronbach’s alpha) of the reading tests (2020)

Table 44: Factor loading Grade 6

Table 45: Factor loading Grade 8



Table 46: Correlation of the Factors in Grade 6

Table 47: Correlation of the Factors in Grade 8

Table 48: Comparing performances in the reading tests in 2019 and 2020

Table 49: Correlations of Tests in Grade 6 and 8 (2020)

Table 50: Gender differences in the English, Kazakh and Russian reading test
performances (2020)

Table 51: Regression analysis

Table 52: Correlations of MARSI factors of the whole sample (6 & 8, grades)

Table 53: Correlations of reading strategies and reading tests in English, Kazakh, and
Russian (6 & 8, grades)

Table 54: Differences by Gender of the whole group (6" and 8" grades, 2020)

Table 55: Differences by Language performances (6™ and 8" grades, 2020)

Table 56: Grade differences in reading strategies (6™ and 8" grades, 2020)

LIST OF FIGURES

Figure 1: Reading literacy framework as a conceptual-cognitive model

Figure 2: Structure of Education in Kazakhstan

Figure 3: Regions of Kazakhstan

Figure 4: Performance Distribution (Grade 6)

Figure 5: Item-person map for English reading test — Sixth Graders

Figure 6: Performance Distributions (Grade 8)

Figure 7: Item-person map for English reading test — Eighth Graders

Figure 8: CFA Grade 6

Figure 9: CFA Grade 8

Figure 10: CFA both grades after modification indexes, standardized factor loading
and correlation

Figure 11: Regression analysis on the English Reading of the 6 & 8" grades

Figure 12: Grade 6: Wright map of persons and items in Reading comprehension test
(English, Kazakh, Russian) for the unidimensional model (each ‘X’ represents 1.3
cases)

Figure 13: Grade 8: Wright map of persons and items in Reading comprehension test
(English, Kazakh, Russian) for the unidimensional model (each ‘X’ represents 1.0
cases)

Figure 14: Development of young learners’ reading skills in 2019 and 2020

Figure 15: Performance difference in difference grade levels

Figure 16: Mediation in Grade 6

Figure 17: Mediation in Grade 8

Figure 18: Confirmatory factor analysis of reading strategies in Grades 6 and 8 with
five-factors (2020)

Figure 19: Confirmatory factor analysis of reading strategies in Grades 6 and 8 with
three-factors (2020)

Figure 20: Structural equation modeling of reading strategies and reading
achievements (the whole sample, 2020)

Figure 21: Regression analysis of reading strategies and reading achievements of 6"
and 8" grades (2020)



CHAPTER 1: INTRODUCTION TO THE STUDY

The importance of reading skills and literacy is crucial both for young, adult learners
and for the society in general. The literature defines that reading skills as the “discrete
unit of the curriculum that ought to be learned by students and taught by teachers”
(Pearson, 2014 as referenced in Israel & Duffy, 2014, p. 7). While literacy “...is
defined as basic or primary levels of reading and writing and their analogs across
different media, activities made possible by a technology or set of techniques for
decoding and reproducing printed materials” (Graff and Duffy, 2017 as referenced in
Street & May, 2017, p. 33). Researchers claim that the key aspect of reading skills
and literacy is in their benefit for design of program and curriculum construction,
which is possible through appropriate instruction and assessment in a certain social
and cultural context and “not just on pedagogic and cognitive factors” (See Street,
2017 as referenced in Street & May, 2017, p. 5).

1.1 Context of the Study

Over the last two decades, Kazakhstan is under the great challenge to implement
better education policy and international standards with an eye to improve the quality
of education in each level of the system. Several review reports of the Organisation
for Economic Co-operation and Development (OECD) such as, Review of Policies to
Improve the Effectiveness of Resource Use in Schools, Review of Policies for
Vocational Education and Training, the OECD Country Review of Early Childhood
Education and Care (OECD, 2014a, p. 3) highlighted weak points in the education
system of Kazakhstan. These international reports and surveys facilitate to intensify
confirmation in school policies, teaching and training processes in early childhood
education, middle, secondary, and higher education. Moreover, those documents have
suggested the ways to narrow the gaps between schools in urban and rural areas in
accordance of school management, resourcing policy, leadership, and teaching
effectiveness.

To boost the quality of education system in Kazakhstan is the main purpose in
the Core Curriculum standard of the Republic of Kazakhstan due to Article #56 “the
Law of Education” from July 27, 2017 (MESRK, 2017). Besides, the Core
Curriculum standard for secondary education has several requirements and objectives.
One of them is the quality of education that should provide improvements in
academic and practical areas. Another document is the decree #1080 from August 23,
2012 (MESRK, 2012) regarding which, Kazakhstan has listed the number of
compulsory languages in Kazakh- and Russian-medium schools. Likewise, the level
for teaching and status of Kazakh and Russian languages in Kazakh and Russian-
medium schools are not the same. For example, in the schools with Kazakh
instruction Kazakh is taught as a native (KNL) language, Russian as the second
(RL2), and English as a foreign language (EFL). In Russian-medium schools,
Russian is taught as a native (RNL), Kazakh as the second (KL2), and English as a
foreign language (EFL). Additionally, due to decree #1080 education organizations
should focus to the quality in teaching process, manage and provide necessary
conditions to reveal the insights of the school, students’ beliefs and viewpoints
regarding policy, structure, accountability and assessment.

Assessment in Kazakhstan on international ie., OECD, Programme for
International Students Assessment (PISA), IEA [International Association for the
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Evaluation of Educational Achievement] Trends in International Mathematics and
Science Study (TIMSS), Progress in International Reading Literacy Study (PIRLS),
and national e.g., Unified National Test (UNT) levels manifests education of what
students know and can do. Data outcomes from TIMSS and PISA define that students
in Kazakhstan are better “at imparting theoretical knowledge and ensuring that
students remember, recognise and retrieve information” (OECD, 2014a p. 18), but
cannot “acquire and practice higher-order thinking skills, such as applying and
reasoning in maths, or reflecting on and evaluating texts when reading” (OECD,
2014a p. 18). Besides participating in these assessment surveys, Kazakhstan still has
not defined an appropriate model and framework useful for accountability and
evaluating criteria for students at various levels e.g., in the middle secondary schools.
Likewise, an appropriate school environment, classroom climate, effective
management to increase the quality of education, beneficial instruction between
teacher—students—teacher—parents, principals and other stakeholders are still needed
and required.

The third essential attention is targeting on the level of teaching and learning
three languages (i.e., Kazakh, Russian, and English) altogether. Kazakh and Russian
languages are obligatory languages in Kazakhstan and English is a compulsory
foreign language that children start to learn from Kkindergarten and continue in
secondary and postgraduate levels of education (MES, 2013; 2016).

In Kazakhstan, there are Kazakh- and Russian-medium schools, where the
instruction is in two languages — Kazakh and Russian. However, since 2013 several
innovative schools like Nazarbayev Intellectual Schools (NIS) have started to
implement instruction in English language. Likewise, these NIS schools start to
provide instruction and teaching most subjects in English except ‘Kazakh Language
and Literature” and Russian Language and Literature’. These subjects are taught in
Kazakh and Russian respectively. Thus, the term “trinity of languages” has been
widely used in NIS schools. However, both NIS and ordinary secondary schools have
seemed not been fully benefited the reforms and requirements for students and
teachers towards effective ways of teaching and learning in Kazakh as a KNL,
Russian as the RL2, Russian as a RNL, Kazakh as the KL2, and English as a FL.

Kazakhstani students are struggling in the tasks of international surveys
where to solve life problems properly are essential. The result of poor performance
may occur because most students cannot appropriately apply their knowledge for the
real life situations. For instance, most schools, teachers, and programme curriculum
have still implemented holistic factorial ways in teaching, where students cannot
think critically.

The level of education is one of the core indicators for country’s development
in economics and well-being of the citizens. The effectiveness of education system
generally exposes the literacy rate of the society and children from international and
national assessments. Although the effectiveness of education system of Kazakhstan
in international and national assessments demonstrated relatively low results of 15-
year-old students in reading literacy comparing to the average OECD countries.
Therefore, in order to stimulate further modification for education framework it is
necessary to reveal and define the evidences of low reading literacy level among
students with the help of longitudinal assessment in this issue. The assessment sub-
studies in this field may assure support where teaching and learning reading skills in
mother tongue and EFL, students’ background knowledge and abilities are
interrelated. Hence, the determined outcomes can help Kazakhstan to foster the re-
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structure the system in secondary education, which may propose a significant factor
for further prosperity and quality in education.

Moreover, the tests in reading skills in mother tongue and EFL will provide a
clear picture of the students’ literacy level in both languages. The results will guide
teachers, students, and other stakeholders to reflect on the way of teaching, learning,
and monitoring processes. As reading is a cognitive process (Ehri, 2000, 2005;
Kintsch, 2012; Cain, Compton, & Parrila, 2017; Perfetti, 2007; Perfetti & Stafura,
2014) it requires from the reader certain skills and abilities in order to gain
information, understand, acquire knowledge, reflect and evaluate the written text
(OECD, 2017, 2019, 2020). Thus, for example, regarding “PISA for development
assessment and analytical framework: reading, mathematics and science” — “reading
literacy” is simply defined as ‘“reading” where “a wide range of cognitive
competencies, from basic decoding, to knowledge of words, grammar and larger
linguistic and textual structures and features, to knowledge about the world” (OECD,
2018, p. 28).

The assessment of reading skills and literacy will help us to define the level of
students’ literacy development and particularly provide the information for teaching
and learning reading skills in mother tongue and EFL in Pavlodar, Kazakhstan.
Therefore, the purpose of this study is to reveal the problem of low-stakes in reading
literacy, which decreases every year (e.g., PISA-2018, OECD, 2019). Thus, in order
to solve the current issue, an assessment of reading literacy skills among sixth and
eighth graders is required. During three years of our data collection, the deve lopment
of reading comprehension has been explored, as well as the outlined factors have been
revealed, which may impede further proficiency in language abilities in the native and
foreign languages while performing reading tasks in target languages. Applying data
in this research study, five studies from Pavlodar city, northern part of Kazakhstan
were set from seven randomly chosen secondary schools. The collection data were
carried in the same schools, among 6™ and 8" grade learners during winter (January-
February) term of studying in 2018, 2019, and 2020 years. Every year the number of
cohort groups in the cross-sectional study was varied.

1.2 Problem Statement

The fact that students are suffering and struggling in reading and take a great effort
for reading may let us understand and suppose, why the students from Kazakhstan
start to lose their interests in reading from grade five and stop reading for pleasure in
the upper grades. It is obvious that due to number of compulsory subjects in the study
programme most textbooks and reading materials in the middle secondary education
start to be challenging comparing to elementary education. Although reading is a
fundamental basis in the process of teaching and learning the language, gaining
meaning and/or increase the knowledge, the students straggle in the reading process
as a practical activity in the middle school. For instance, at present young adolescents
prefer using electronic devices and gadgets to reading activity. This may happen
because of inappropriate instruction for reading activity in the classroom, complex
texts, less support from teachers and/or peers, and more attention to grades (extrinsic
motivation), the use of goal-performance tasks directed by the teacher (Guthrie &
Davis, 2003; Ryan & Deci, 2000).

The results of Kazakhstani young learners in reading literacy are not
comparable because they are among low average stage (OECD, 2009, 2014a, 2014b,
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2014c, 2017). Incomparable results in reading literacy relate not only with the
problem in literacy and reading skills altogether, it is a complex process absorbing
internal and external factors in the way of problem solving. The government is
struggling a lot in order to be among the members of well-developed countries.
Likewise, applying various methods, models, and frameworks with less practical
experience requires permanent training among teaching staff, policy makers, and
other stakeholders in the country. Even though such changes as formative and
summative assessments, grading system, and testing frequency in the studying process
(i.e., midterm and final term), there is still a problem in the quality of education. Thus,
the core curriculum for lower secondary education (i.e., 5-9 grades) in Kazakhstan is
in need of modification and requires strong evidences to restructure the system.

Overall, middle secondary education in Kazakhstan needs more practice in
assessment and empirical experience regarding teaching quality and applying
appropriate methods. For instance, most students learn by heart and study a lot of
theory, which is very good in solving educational problems. However, less attention
and rare use are given to the real-life situations in teaching and learning process.
Textbooks are mostly oriented on theory and factual knowledge, although very few
time is devoted to the workshops, creative activities, team, and joint works, where
children have to think critically and find practical solution of the issue. As a result, the
students are not confident of how to implement obtaining knowledge. This study may
assist improvements to the process for building up a modified school framework of
teaching and learning style in Kazakhstan, where frequent assessment provides data
for appropriate school management in the classroom context. This research study
estimated the reading skills in Kazakh, Russian and English languages via reading
tests in those languages, defined socio-economic status of the students their reading
attitude and reading strategies while performing the tests. Furthermore, the current
study has orchestrated all above-mentioned issues and perspectives of learners in the
middle school in five studies.

1.3 Conceptual framework of the research

The research framework discussed several aspects in reading comprehension such as
socioeconomic background, classroom climate, reading attitude, and engagement in
the process of reading. In addition, the framework also determined the usage level of
reading strategies in and while reading in three respected languages. The framework
design was associated with conceptual and cognitive levels of reading activity and the
factors that affectionate this complex process. An adapted framework imple mented
various resources, which is supposed to follow the research gap and the structure of
the study. The framework provides PISA-2018 reading literacy framework, where
reading fluency affects text processing, and task management. Moreover, the
framework has also indicated reading literacy theories of Snow and the RAND
Reading Group (2002) that establish factors and functions necessary for constructing
the meaning and achieving comprehensive information. Likewise, the framework of
the research adapted a conceptual framework model of Reyes, M. R., Brackett, M. A.,
Rivers, S. E., White, M., & Salovey, P. (2012), where the role of student’s
engagement as a mediator between classroom emotional climate and academic
achievement supports positive relationship. All these interactions promote a reader for
active dimensions in the cognitive process, as well as better understand the texts and
perform tasks successfully (see Figure 1).
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Figure 1

Reading literacy framework as a conceptual-cognitive model (Adapted from PISA-
2018, Snow and the RAND Reading Group, 2002; Reyes etal., 2012)
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1.4 Dissertation organization

The dissertation consists of six chapters. The first chapter introduces the context,
problem of the study, and represents a brief structure format of this research thesis.

The second chapter focuses on review of the literature of the research. The
chapter discusses a brief introduction to the problem and demonstrates the importance
of assessing reading skills and reading literacy in the mother tongue and in English as
the foreign language. The chapter defines factors that could affect the performance in
reading skills such as attitudes and motivation and the strategies, which are vitally
necessary for the development, improvement, better comprehension, and application
of reading abilities by young learners in Kazakh, Russian, and English.

The third chapter defines research aims and structure of empirical study as
well as provides research questions and hypothesis.

The forth chapter determines the structure of the research methodology, which
introduces the outline and accomplishing process. The cross-sectional quantitative
approach is applied which is considered useful regarding data and the model of
research study. The research study model explains the mechanism of data collection,
determines the organizing process, research area, and the field of the samples. Data
collecting process is characterized the strategy of how the data and the instruments
were validated and adopted.

The fifth chapter describes data analysis of the research within five studies.
Each study defines appropriate research questions that facilitate and benefit the area
of the study. Study 1 examines the performances of the sixth and eighth grades
students in English reading comprehension tests as a foreign language, as well as
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investigates the correlation of reading comprehension outcomes in English with
several background variables (i.e., gender, mother tongue, classroom climate, student-
teacher relationships, and engagement to learn English, anxiety and usage of ICT
technologies in the school context).

Study 2 explores the relationship between reading and writing skills of sixth
graders in English language as a foreign and impact of the performances of the
students with their socio-economic status.

Study 3 focuses on relationship between reading attitude and reading
achievement of the students in the tests in English, Kazakh, and Russian languages.
The cross-sectional studies revealed the links of the factors from reading attitude and
reading achievement.

Study 4 investigates the relationships between adapted reading achievement
tests in English, Kazakh, and Russian languages and several background variables
among 6™ and 8" grade learners, where the mediation effect of engagement between
classroom climate towards outcomes of the students was examined.

Study 5 examines reading strategies of 6" and 8" grade learners in mother
tongue and their relationships with reading achievement tests in three languages (i.e.,
English, Kazakh, and Russian), reading attitude and background variables. The
number of factors depicted from reading strategies, reading attitude, and background
variables would plan to be analyzed regarding reading outcomes of the learners.

The sixth chapter summarizes the research study, provides the conclusion of
the findings, highlights recommendations of the study, specifies limitations, and
assigns suggestions and perspectives for further research study in the future. The
references part comes after conclusion and follows by attached appendices of the
instruments, copies of official letters of request and permissions from the Ministry of
Education and Science of the Republic of Kazakhstan.

In this chapter, we primarily emphasize how our research survey and the
consequence of national and international results can contribute the utilization and
improvements of reading skills and literacy in the context of Kazakhstan. Specifically
we believe expected results will take a scientific support and assist development of
education quality in reading literacy among young learners in the respected languages.

The following chapter represents a brief review of the literature on our
research.
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CHAPTER 2: LITERATURE REVIEW

2.1 Introduction

Reading skills are crucial components in the learning process that help learners to
develop motivation and be proficient while studying school subjects or a foreign
language. Reading is a complex cognitive process (Diaz et al, 2009; Hulme &
Snowling 2013), where the performance of reading as a process is among essential
issues. Researchers define (Coutinho, 2007; Flavell, 2004; Flavell & Hartman, 2004;
Pishghadam & Khajavy, 2013) that reading activity is belonged to metacognitive
awareness claiming that this factor in reading influences learning process much
stronger. Reading skills are significantly important for the society, teaching and
learning L1 and L2, crucial concept in a future career goal.

More than two decades in the applied linguistics and in the process of
language learning a number of research works and studies examine various processes
in the L1, L2 and/or EFL languages among children, adolescents, and adults.
Improvements of learners’ reading literacy level requires efforts and time, as well as
well-developed scheme, appropriate instruction for reading strategy in teaching and
learning processes. Organization for Economic Co-operation and Development
(OECD) (2017), defines reading literacy as “an individual’s capacity to understand,
use, reflect on and engage with written texts, in order to achieve one’s goals, to
develop one’s knowledge and potential, and to participate in society” (p. 51).

This study focuses on assessing reading skills and examining the development
of reading literacy among twelve- and fourteen-year-old students in Kazakhstan. A
brief observation and investigation of researchers’ viewpoints, principles, models,
stages, and methods can help to reveal, and make efforts to define the clues of low
results among young learners in reading literacy in the context of Kazakhstan.

2.2 Reading literacy and skills

Reading is a very complicated decoding, cognitive (Meneghetti, Carretti & De Beni,
2006) activity with further interaction, comprehension and communication between
the reader and the author of the script (Brantmeier, 2005; Grabe & Stoller, 2001).
Reading is a core domain in any subject as “proficient reading comprehension is
crucial for success in every academic domain” (Wigfield et al, 2016, p. 190).
Researchers (Cunningham & Stanovich, 2001; Smith et al., 2000; Wigfield et al.,
2016) identify that in later childhood and adolescents the reader has to be “fluent in
decoding and recognizing words, continually expand their vocabulary and know ledge
base, and learn to use elaborate cognitive strategies to make inferences and analyze
text critically”. However, National Assessment of Educational Progress (NAEP)
observed a decline among 4th and 8th grade students in 2015. They investigated that
the difficulties in reading comprehension of the children could be a reason of further
decline of proficiency level in reading. This means that if the increase of illiteracy is
observable it can cause lower reading comprehension, which later on prevents
students in gaining academic achievements and career goals.

PISA pointes reading domain among the majors and represents it as “reading
literacy”. Reading literacy means “an individual’s capacity to understand, use,
evaluate, reflect on and engage with written texts, in order to achieve one’s goals, to
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develop one’s knowledge and potential, and to participate in society” (OECD, 2018,
p. 27). The word to “evaluate” means that students should have to assess a written text
while reading. Thus, we may define that reading is a difficult cognitive process of
decoding the written text and assessment of information, whereas literacy is an ability
to interpret what the written symbols represent (Akhmetova et al., 2021a).
“Achievement in reading literacy is not only a foundation for achievement in other
subject areas within the education system, but also a prerequisite for successful
participation in most areas of adult life (Cunningham & Stanovich, 1998; Smith et al.,
2000)” (OECD, 2017). Hulme and Snowling (2013) describe learning to read as “a
key objective of early education and difficulties in learning to read can have serious
adverse consequences” (Hulme & Snowling 2013, p. 1).

Wigfield et al. (2016) claim that “Proficient reading comprehension is crucial
for success in every academic domain”. They also identify that in later childhood and
adolescents a reader has to be “fluent in decoding and recognizing words, continually
expand their vocabulary and knowledge base, and learn to use elaborate cognitive
strategies to make inferences and analyze text critically” (p. 190).

Reading framework assessment of PIRLS identifies “Reading literacy is the
ability to understand and use those written language forms required by society and/or
valued by the individual. Readers can construct meaning from texts in a variety of
forms. They read to learn, to participate in communities of readers in school and
everyday life, and for enjoyment” (PIRLS-2021, 2019, p. 6). Pivotal aspect of
“reading literacy” in PIRLS survey establishes to testify the instruction of the
curricular standards in the certain educational programme as well as the foundation of
academic prosperity among student’s individual development.

Carver (2000) determines reading skills and reading as a global and active
process of humans’ development and defines them in his theory of input and storage
where “the reading process was conceptually divided into two primary components,
input and storage. The differences between being able to (i.e., input— the words in a
sentence), and being able to comprehend or understand (i.e., store— the complete
thought in the set of words which make up a sentence) (p. 3) have been taken into the
very glance of Carver. For instance, Carver’s book “The causes of high and low
reading achievements” (2000), by name concentrates on some core factors that may
influence students to read, such as what students can take from reading during the
school year, and what the teachers are able and not able to do in order to increase
students’ rate and level of reading. Carver (2000) also confirms that the fusion of
psychometrics and experimental psychology indicate the low and high reading
achievements. Thus, one should say that reading literacy is the core development of
the human being and a dependable part in education. Likewise, LaRusso et al., (2016)
explain that beyond reading sKkills fluency and efficacy in the middle school to obtain
a reasonable benefit and advantage at the end of reading process.

Learning to read mostly and primary depends on the literal awareness of the
person to recognize the words, pronounce them correctly, and understand, able to
explain, and interpret the meaning, carry out information and knowledge. Researchers
and scholars offer various kinds of models and strategies while teaching to read and
reading process. No doubt, most of them are very useful and helpful in order to build
up a certain kind of framework for the reading acquisition, be familiar, and well
informed with pseudo-words lexis while learning, and studying.

Reading plays a fundamental role in education and is significant in the
development of general literacy. Reading enables us to make sense of a written text. A
number of researchers claim that reading is a tool and a process that consists of
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cognitive and perceptual parts (e.g., Grabe, 2009; Pourcin et al., 2016; Stanovich,
2000). Reading is an ability, which requires decoding written symbols from the
reader, as well as understanding and reflecting on the meaning of the written symbols
(Ehri, 2005; Perfetti, 2003). Thus, reading involves several complex stages, number of
abilities, skills, components, and strategies, which are necessary for the
comprehension and literacy deve lopment.

Previous research (Honchell & Schulz, 2012; Smith, 2011) has proposed
several theories and models of the reading process. The main conclusion of the
relevant studies is that there are several stages, positions and roles in reading activity,
described by such terms as bottom-up and top-down reading, a mixture of bottom-up
and top-down reading, constructivism and the transactional model. Reading is a
dynamic cognitive process where models such as bottom-up reading (Craig, 2006;
Gamboa-Gonzalez, 2017; Honchell & Schulz, 2012), top-down reading (Smith, 2011)
and metacognition (Carrell, 1991, 1998; Hassan, 2003) are distinguished. Some
researchers define a combination of both bottom-up and top-down reading (known as
cognitivism). The bottom-up model is noticed at the beginning of the reading process
when a child is just starting to learn letters (in alphabetic languages), read the words
in sentences, and then grasp the meaning involved. Top-down reading is a model in
which the reader has already gained experience and knowledge and can use this to
grasp the meaning of a text. Metacognitive theory considers how the reader thinks
before, during and after the reading process.

The literature (see Craig, 2006; Hassan, 2003; Smith, 2011; Yang & Noel,
2006) describes reading as passing through several stages as ‘“efferent” and
“aesthetic” stances, where the former has an explanatory position and the latter deals
with emotions. Reading is a communication between the reader and the writer/author,
which is necessary to obtain information and meaning. Several researchers call this
interaction process — transactional (Craig, 2006; Honchell & Schulz, 2012). The
Transactional Reading Model (TRM) consists of syntax — word order, graphemes and
phonemes — and pragmatics — i.e., the social and contextual level of the message or
the information — that leads to semantics. These stages are crucial elements in reading
process and are necessary for further literacy development. Another essential part of
literacy development is an instructional process in which all these elements
correspond to each other and maintain balance between themselves (Craig, 2006;
Honchell & Schulz, 2012; Yang & Noel, 2006).

Diaz et al. (2009), denote reading process as “the most important cognitive
milestones in the human social environment.” (p. 441). Likewise, the researchers
developed “Double-Route Cascaded (DRC) Model” which represents two reading
strategies: lexical and sub-lexical. They confirm that this model could define reading
process better and explain the problem. For this reason, Diaz et al. (2009) examined
reading strategies of children in 3“ and 6™ grades, who read well and with dyslexics.
The findings later showed that children who read well could easily use lexical and
sub-lexical strategies not gaining much effort, whereas the children with dyslexics
were able to develop only lexical strategies, as it was very hard for them to use and
change various tactics in reading. The main important advantages of DRC model is
that it would a helpful technique of intervention for “Developmental Dyslexia” while
teaching reading — denote Diaz et al. (2009).

Other researchers (Snowling, Gallagher, & Frith, 2003) reveal three stages in
reading such as logographic where visual view of the words is defined; alphabetic —
grapheme and phoneme rules are taken into account while the words are used; and
orthographic where words are accepted as an independent concept. Ziegler and
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Goswami (2005), depict three main skills in reading. The first is the “phonologicall
processing” or phonological awareness is a certain kind of manipulating speech
sounds into the words. The next is “letter-speech sound processing” — recognizing and
match a letter to a certain kind of speech sound, and the last is “Rapid Automatized
Naming (RAN)” which means the speed of reading, an automatic visual
pronunciation, or call of the words into a sound. In Kazakhstan RAN or a speed limit
of the children is checked and controlled at the beginning, and at the end of every
period of children’s studying only in primary school (from grades 1 to 4).

Ehri (2000; 2005), for example, defines four stages in her mode I such as pre-
alphabetic, partial alphabetic, full alphabetic, and consolidates where the boundaries
among phonological, morphological, and semantics have already formed. Share
(2008), represents a “self-teaching” model where the recognition of words in reading
directly depends on the phonological awareness of the words. Wolf (2008), represents
five stages of reading development as a major factor of literacy from the very young
age of the human being until the adulthood, beginning from 6 months. The first stage
is called (1) “the emerging pre-reader” and has the duration of 6 months until 6 years
old. The second stage starts from the age 6 and finishes at 7 and is named as (2) “the
novice reader”. Then comes the third stage as “the decoding reader” by name (from 7
till 9 years old). “The fluent, comprehending reader” comes next (among 9-15 years
old), and finally ends up by “the expert reader” (16 years of age and older).

This model of dividing the stages of reading development let us come up to
the conclusion that reading process is the life-long activity of person’s achievements,
intelligence, prosperity that makes him literate as “Becoming virtually automatic does
not happen overnight and is not a characteristic of either a novice bird-watcher or a
young novice reader. These circuits and pathways are created through hundreds or
thousands of exposures to letters and words” (Wolf, 2008, p. 14).

Chall (2002), depicts six stages of reading developments that also as in Wolf’s
model starts from the 6 months till the adulthood and further proves that reading is the
continues activity during the whole life of human being. Only one difference between
Chall’s and Wolf’s models is that Chall’s model is more detailed during the age of 9
till 13 (the third stage of her model but the fourth in number) as the reader between
these ages is reading for knowing something new - “reading to learn”.

Therefore, while representing just only few strategies and models of reading
framework we would like to define that reading is a complex, cognitive process that
requires thinking abilities from people. The ability to think, interpret ideas, give
suggestions, or solve the problem are highly-developed levels of the human being but
all these components are possible only if the person can read, and be literate.
“Through literacy, children are able to construct meaning, to share ideas, to test them,
and to articulate questions ... [and have] an active role in their own development”
(Verhoeven & Snow, 2001, pp. 4-5).

In order to extent literacy development and proficiency in English as a foreign
language, the reading process of young learners should be in mother tongue and in
English. This could predict language development, and promote literacy, albeit a
certain kind of “scaffolding” in reading instruction and reading intervention is the
crucial factor of reading activity in general in the early stages of learning. “Literacy
can be seen as dependent on instruction, with the corollary that quality of instruction
is the key. This view emphasizes the developmental nature of literacy — the passage
of children through successive stages of literacy, in each of which the reading and
writing tasks change qualitatively and the role of the instructor has to change
accordingly” (Chall, 1996 as referenced in Snow, 2006, p. 4).
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2.3 Individual differences of the learners insecond language acquisition (SLA)

Individual differences in second language acquisition could be revealed in language
aptitude and motivation (Doérnyei & Ryan, 2015). Although the fact, that bilingual
people have an ability to obtain a proficient level in L2 “is not considered to be
universal” (Dornyei & Ryan, 2015, p. 5). These individual differences could be
noticed in traits and conditions of the learners. In our current study, we focus on how
these personal traits and states could be differentiated in 12- and 14-year-old Kazakh
and Russian students while learning English as FL or L2. However, young learners
cannot be proficient in L2 if the number of classes is limited and the required social
communication is absent. Researchers assume and claim (e.g., Alderson, 2005;
Johnstone, 2009; Nikolov, 2016) that early language learners could not be proficient
in L2 as their language achievement frameworks are based on “developmental stages”
(Nikolov, 2016, p. 7) and monitor how the learners pass from beginning level to
intermediate. On the contrary, as mentioning before that the skills and abilities in L1
could be transferred to L2 (Cumming, 2013; Hirvela & Du, 2013; Koda, 2007;
Nikolov & Csapo, 2010). How already developed skills in L1 could be transferred to
L2, and what interference is supposed to prevent learners from developing language
abilities and reading comprehension in L2, whether personal traits of the learners
(Dornyei & Ryan, 2015; Sparks, 2012) and the curriculum of FL learning are
appropriate for the learners and significantly interacted in the classroom processes.
This suggests that accountability assessment culture and the early language programs
and curricular should and must be oriented on language and content of the knowledge
for the learners. Learners’ aptitude and the motivation are playing an important part in
the success in L2 and in learning process in general, although in order to meet the
requirements of the building framework a tasks for diagnosing the ability level in L2
should depend on the tasks that could be recognisable for learners. Thus, for young
learners with a limited number of classes in L2 as in the context of Kazakhstan, they
can define the words but cannot compose them into the sentences, they are able to
define the letters and the words but cannot recognize the meaning in the sentence
(Benigno & Jong, 2016 as referenced in Nikolov, 2016, p. 55; Nikolov & Csapd,
2018).

2.4 Reading in mother tongue for young learners

Reading in mother tongue for young learners is vitally important and essential
because through reading activity in mother tongue young learners obtain information,
broaden knowledge, and increase literacy. Researchers underline that reading in
mother tongue is crucial as “mother tongue promotion in the school helps develop not
only the mother tongue but also children’s abilities in the majority school language”
(Cummins, 2003, pp. 62-63). While learning the second language or English as the
foreign although mother tongue in the early years of schooling could be easily
replaced as it is very “fragile”.

Mother tongue and reading are in close connection because mother tongue is
the natural tool of thought, communication of the group of people or inhabitants in a
certain area (Ball, 2010). Mother tongue is the first language (L1) native or heritage
language of the person. Researchers define that mother tongue is child’s environment
under which the verbal skills are constructed the language of the family (Cummins,
2000, 2009; Koda, 2007). UNESCO claims that teaching and learning should be in
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mother tongue as this could be the best way to introduce literacy and be the better way
for children to express and understand themselves freely without any doubts
(UNESCO, 2008). Children learning in mother tongue have a better opportunity to
understand the content than those where the teaching is in the second (L2) or in the
foreign language (FL). As these could cause several problems with comprehension
and understanding of the tasks and/or activities as well as could be an obstacle to
achieve linguistic competence and master the content of the subject (Baker, 2003;
Cummins, 2003, 2009). Education in mother tongue in the primary years offers the
best introduction to literacy that eventually becomes useful in the acquisition of
English as a second or a foreign language (Baker, 2003, 2007; Freeman, 2007).
Reading in mother tongue for young learners is vitally important and essential
because through this cognitive activity young learners develop phonemic awareness,
letter knowledge, vocabulary, gain comprehension, obtain information, broaden
knowledge, and increase literacy. Researchers claim that it is very crucial if parents
read and discuss reading with their child in their mother tongue as this activity
expands children’s vocabulary lexis, better understanding, and comprehension of the
text. In addition, children should have necessary reading resources and materials due
to their reading levels, preferences, and interests. This could be a pathway for regular
reading habit, which further increases and improves reading literacy.

Jim Cummins claims that mother tongue has a significant role in children’s
overall general development and language skills in L2 in particular. The term
“common underlying proficiency” (Cummins, 2000) refers to cognitive academic
proficiency underlying performance in both languages and the interdependence
hypothesis states that proficiency transfers from one language to the other. This
means that linguistic, metalinguistic, literacy knowledge and skills students have
learned in their mother tongue or in L1 will bear on the learning of academic
knowledge and skills in L2 or the second language for example, knowledge of how to
approach a text and background knowledge of the world (Cummins, 2000). Therefore,
children who speak more than one language are more flexible in their thinking
process, because they have a deep understanding of how to apply different language
effectively. Moreover, parents’ should positively support their children’s learning a
new L2 language or a foreign language — i.e., EFL, because it further increases and
causes their motivation.

Likewise, teachers should assess students’ reading abilities and skills to
change teaching methods regarding their results and outcomes as reading is not an
instrument of learning but is a goal and a required means for learning. School
administration, stakeholders, and the staffs should develop culture of reading while
developing libraries, adopt digital technologies and improve learning environment as
well as to create supplementary reading materials and facilitate reading process.
Reading plays a crucial role in the development of academic and intellectual
processes of human beings and should be properly learned and taught at the age of
lower secondary school (e.g., Zimmerman, 2000a, 2000b; Zwiers, 2010). There is no
doubt that solid foundation in mother tongue develops child’s literacy while learning a
foreign language (i.e. the learning a new language will be much easier).

2.5 Reading in English as a foreign among bilingual and monolingual children

Bilingual and monolingual young learners while learning English as a foreign
language may face problems with phonological awareness, sentence construction and
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reading comprehension, as they experience limited communication in English and
relatively little time for instruction (Cline & Shamsi, 2000; Singleton &Vincent,
2004). Researchers assume (Singleton &Vincent, 2004, p. 114) those students, who
do not have a good “standard of English” and/or less experience at the word level,
may be dyslexic and face serious problems with literacy. In order to solve the problem
and assess reading literacy among bilingual and monolingual children in English, the
tests should be “culture-free”. Moreover, translating English language tests into the
students’ native language (Cline & Shamsi, 2000; Stanovich, 2000) should be out of
the question, as those tests may not be appropriate to the context of the respondents.
Consequently, the tests should be carefully prepared for a certain age group, take into
account the context and the level of language preparation, which require time and
effort from teachers, students and other stakeholders.

According to school teachers’ observation and reports of PISA (see e.g.,
OECD, 2017, 20193, 2019b), in Kazakhstan bilingual and monolingual students show
poor reading skills in English in the middle school. These difficulties in English
reading skills might be associated with several factors. For instance, PISA reports
(OECD, 2017, 2019a; 2019b) specify socio-economic status (SES) and parents’ level
of education, which predict student achievement. However, 16% of students from
modest — income families in Kazakhstan perform at the top level in reading literacy,
“indicating that disadvantage is not destiny” (OECD, PISA 2018, 2019a, p. 4;
Seidenberg, 2013, p. 334). Another issue could be the poverty of the students in rural
areas with a weak Internet connection in the schools, as well as the scarcity of books
in English in the schools’ libraries. Moreover, the PISA results showed that students’
reading attitude dropped significantly where only 24% of boys and 44% of girls said
that reading was their hobby (OECD, 2019a, p. 32). Kazakhstan was among the
countries where reading for pleasure was declining and where differences between
boys and girls were statistically significant (OECD, 2019a, pp. 31-32).

Learning new languages on an unconscious level is much easier for children
than for the adults who learn the new language on conscious level. “...you did not
have to translate when you were small. If you were able to learn your own language
without translation, you should be able to learn a foreign language in the same way”
(Stern, 1970, pp. 57-58). However, according to the ideas of Jean Piaget —formal
operational approach starts from the age of 12 till adulthood. This is a final stage of
Piaget’s cognitive theory of development, which indicates that children at the age of
12 start to think abstractly and such abilities as logical thought, deductive reasoning,
and systematic planning occur and emerge during formal operation. Thus, English
proficiency reading skills among young learners are under great interest to examine.

The next factor deals with the nature of the languages among the bilingual and
monolingual students in Kazakhstan. Kazakh and Russian both have a shallow or
transparent orthography, which is characterized by a one-to-one correspondence
between graphemes and phonemes — as opposed to a deep or opaque orthography,
e.g., that of English and French, where this correspondence is far less clear-cut.
Researchers assume (Hanley et al., 2004; Seidenberg, 2013, pp. 337-338) that
children who speak languages with a shallow orthography start to read and pronounce
words correctly earlier than those who grow up with English as their native language.
In shallow-orthography languages, comprehension comes later, whereas in deep—
orthography languages meaning comes first and then appropriate pronunciation. Other
studies (Everatt et al., 2004; Perfetti & Liu, 2005) indicate the deficit of phonological
awareness, which could cause difficulty in literacy skills in non-transparent—
orthography languages.
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2.6 Factors affecting students’ reading achievements in mother tongue and in
EFL

In reading foreign language, a motivation is a key component as it closely connects to
the reading skills. Rios & Valcarcel (2005) claim that while learning a foreign
language the teacher has to know what the students’ interest are in order to get enough
input to young language learners. Protacio (2012) differentiates five factors
influencing and plays an important role of motivation in English reading process as a
foreign. The first one is a social cultural environment which means how the society
and culture influence young language learners (parents’ reading motivation,
interaction with friends promote reading motivation). The second one is an integrative
orientation — English Learners (ELs) use reading as a way to form bonds with their
American, England, Canadian peers and learn more about their new culture
(immigrants, foreign friends can talk to their peers, affiliate to them). Protacio (2012)
says, “Reading can be a way for ELs to learn more about their new environment and
allow themselves to be more familiar with American culture”. The third one is an
instrumental in this phase vocabulary, general knowledge, word buildings integrate
via reading in English by language learners. The fourth is the perceptive competence
(perception of students’ English abilities) and the fifths is reading materials. The
researcher suggests that the teacher and parents have to know their child’s choices and
interests through the way of communication.

Thus, Bowen and Marks (1994, p. 45) suggested seven strategies of reading
while learning English as a foreign. The first is the sensitizing stage where the aim is
to provide the reader with unfamiliar words, new structures, complex, or obscure
sentences. The second is inferring which means to define the meaning of unknown
elements with the use of syntactic, logical, and cultural clues. The third stage names
prediction that implies confirmation of expectations accompanied the reading with the
images, pictures, charts, etc. Skimming and scanning are the fourth and the fifth
stages. Skimming means getting general idea of the text and scanning focuses on the
specific information. Extensive reading (reading for your own pleasure without
understanding every word) is the sixth stage, and intensive reading the act of reading
short texts, pointing out some specific information) refers to the last stage. The order
and the sequence of each stage depend on individual differences of the reader and can
vary due to proficiency level.

Interestingly, Vygotsky’s theory Zone of Proximal Development (ZPD) points
that children should value this proficiency level or input their surroundings for
instance, parents, friends, peers, etc. In addition, Vygotsky’s ZPD has mentioned
another aspect referring to the thinking process in reading where the student is readily
prepared to solve some cognitive process but requires support and social interaction
for further development. Thus, teacher, parents, peers, or other stakeholders are able
to provide support or “scaffolding” to the students in order to evolve understanding
and development of complex skills and knowledge in a certain domain. Collaborative
learning, discourse, modeling, and scaffolding are strategies for supporting the
intellectual knowledge and skills of learners and facilitating intentional learning.

2.7 Attitude towards reading

Attitude towards reading mainly depends on learners’ psychological state of mind and
emotions (McKenna, 2001; Smith & Li, 2020). Attitude is defined as the
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“predispositions to respond in a consistently favorable or unfavorable manner with
respect to a given object” (Cunningham, 2008, p. 20). A learner’s attitude can change
due to environmental influence, conditions, interests and peers’ motivation and
influence, or the way the person currently feels. The “object” in the definition can be
a thing, process or behavior, which has a direct or indirect effect on attitude with
respect to a learner’s personal experience and be lief towards the object and the norms
for this object in society (McKenna et al. 2012, p. 284). Reading attitude is an
affective domain (Kush, Watkins, & Brookhart, 2005; Smith, 2011; Yamashita, 2004,
2013), which includes feeling, thought, belief and intention (McKenna et al., 2012;
Yamashita, 2004, 2013). These constituents make up the basic construction of
meaning.

No doubt regular reading activity can positively influence reading attitude and
motivation, and a positive attitude towards reading supports reading achievement in
the future (Ellis, 2005; Grabe, 2009; Yamashita, 2013). Researchers (McKenna &
Kear, 1990; Smith, 2011; Stanovich, 2000) have shown that primary school learners
show a positive attitude towards recreational and academic types of reading. Although
when the students move to middle school, their attitude to reading becomes less
positive and drops up significantly. Therefore, a teacher’s instruction and skillful
scaffolding in the classroom context, parents’, and peers’ motivation in reading in and
outside of school should be underpinned, albeit this takes great effort and cooperation
on the part of teachers, parents and other stakeholders.

In general, most research studies (Kush, Watkins, & Brookhart, 2005;
McKenna, 2001; McKenna et al., 1995, 2012) confirm that girls usually have a
positive attitude towards reading and achieve better results in reading than boys.
International survey assessments, such as PISA and PIRLS, report that girls prefer to
read more frequently outside of school than boys, which may be tied to the higher
positive rate in reading attitude among girls, whereas boys’ negative attitude towards
reading is thought to increase in middle school and becomes clear in the upper grades.

2.7.1 The impact of attitude on achievement

There are many discussions as to whether reading attitude affects reading
achievement or whether it is mostly the other way round. Researchers (Cunningham,
2008; Kush, Watkins, & Brookhart, 2005; McKenna, 2001; McKenna & Kear, 1990)
have demonstrated that the affective domain — i.e. attitude — could affect reading
attainment positively if reading activity is well developed. However, poor reading
skills and constant failures in reading achievement could negatively influence
learners’ attitude towards reading activity. Hence, this negative feeling could increase
negative attitude in reading as the learner grows older (Kush, Watkins, & Brookhart,
2005; McKenna, 2001; McKenna & Kear, 1990). Although some researchers (Csapo
& Nikolov, 2009; Nikolov & Csapd, 2010, 2018; Smith, 2011; Wigfield, Gladstone,
& Turci, 2016) state that reading for pleasure and enjoyment can develop a positive
attitude in reading, this only applies in an effective classroom context with
appropriate instruction.

Some researchers (Ellis, 2005; Kush, Watkins, & Brookhart, 2005; Schatz &
Krashen, 2006) assume that if the relationship between reading attitude and reading
achievement is moderate and/or weak, this is not because of students’ negative feeling
towards reading, but because of a lack of practice and poor abilities in reading, which
cause difficulties in achievement. However, other researchers (McKenna et al., 2012;
Mullis & Martin, 2019, 2021) claim that a positive attitude in reading could affect
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high achievement in reading. While yet other researchers (Graham, Berninger, &
Abbott, 2012; Smith, 2011) maintain that reading attitude is primarily influenced by
reading achievement. Hence, reading attitude and reading achievement could impact
each other in the reading process.

Although Stanovich (2000) assumed that attitude and reading achievement,
have double effect and influence each other, which could foster further learner’s
individual experience in reading process and/or extensive reading. It is obvious that
regular reading activity provides proficiency level of the learner in the reading
process, increase literacy, gain knowledge, and achievement in language and a certain
field as not all poor performers have negative attitude in reading. Most of these poor
performers are suffering from several factors such as essential classroom instruction,
book accessibility, free choice of the books in order to increase intrinsic motivation
from the children, etc (e.g., Day & Bamford, 2002; McKenna, 2001; Yamashita,
2004, 2013). The teacher should determine and put careful attention on individual
differences of the learners as one of the essential factors, which could positively
influence reading achievements and relate to further perspectives and success in
reading.

2.8 Reading strategies and abilities of bilingual and monolingual

As reading is a cognitive “unidirectional process” (Gough, 1972 as cited in Kong,
2006) depicting meaning through the letters to the comprehension, which involves
several psycholinguistic functions as well. This complex process requires from the
reader to utilize new information from the text regarding his or her background
knowledge, language proficiency, linguistic features, vocabulary, semantic, and
syntactic structures (Alsheikh & Mokhtari, 2011; Goodman, 2014; Lau & Chan,
2003). As during this cognitive, thinking process, a skillful reader implements a
number of metacognitive reading strategies necessary for successful reading
comprehension. Researchers determine (Alderson, 2005; Carrell, 1998) that these
metacognitive reading strategies are usually being used both in the native language
and in the second or the foreign language reading and are being contributed and
supported reading comprehension in L1, L2 or EFL. Although some researchers
(Kong, 2006; Parry, 1996; Zhang, 2001) claim that, different language scripts need
different reading strategies regarding their writing systems and “literacy experiences”
(Parry, 1996, p. 665).

Many researches towards reading domain refer reading process to the
cognitive interaction of the “reader, the text, and the context” (Sheorey & Mokhtari,
2001). Sheorey and Mokhtari claim that later on, in order to understand the meaning
of the text usefully, the reader has to “utilize metacognitive knowledge and must
invoke conscious and deliberate strategies” (Mokhtari & Sheorey, 2002, p. 3). They
also claim that the “metacognitive knowledge” of the reader has a number of reading
strategies that affect the cognitive process of reading (Sheorey & Mokhtari, 2001).

Reading strategies play significant role in performing the tasks and define one
of the main parts for students’ better comprehension. Researchers define that reading
strategies are among the substantial components of the text comprehension and the
adequate knowledge recognition necessary for successful “interpretation of the
meanings communicated in the text” (Van Gelderen et al., 2004, p. 19). Rios &
Valcarcel (2005) determined “Reading strategies are associated with different aspects
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of language learning and cognitive processes, and the effects can only be observed if
reading becomes a habit.” in the way of learning English language.

The improvement of learners’ reading skills requires the implementation of
effective reading strategies in the learning process therefore, it is necessary to know
and define what reading strategies the reader uses and how he or she applies them
during the reading process (Sheorey & Mokhtari, 2001). Many researches towards
reading domain refer reading process to the cognitive interaction of the “reader, the
text, and the context” (Sheorey & Mokhtari, 2001). Sheorey and Mokhtari claim that
later on, in order to understand the meaning of the text usefully, the reader has to
“utilize metavognitive knowledge and must invoke conscious and deliberate
strategies” (Sheorey & Mokhtari, 2001). They also claim that the “metacognitive
knowledge” of the reader has a number of reading strategies that affect the cognitive
process of reading (Sheorey & Mokhtari, 2001).

Reading strategies play significant role in performing the tasks and define one
of the main parts for students’ better comprehension. Researchers define that reading
strategies are among the substantial components of the text comprehension and the
adequate knowledge recognition necessary for successful “interpretation of the
meanings communicated in the text” (Van Gelderen et al, 2004, p. 19). The
improvement of learners’ reading skills requires the implementation of effective
reading strategies in the learning process therefore, it is necessary to know and define
what reading strategies the reader uses and how he or she applies them during the
reading process (Sheorey & Mokhtari, 2001). Researchers and educators determine
that strategies are the “intentions of the reader”, “skills under consideration” used as
the “tools” (Afflerbach, Pearson, & Paris, 2008, p. 366; Paris, Wasik, & Turner, 1991,
p. 611 as sited in Carrell, 1998, pp. 1-2) to compose the ways towards achievement of
the goal. Reading strategies are certain tactics that readers use while performing the
tasks in reading. It is claimed that skillful readers apply more sophisticated strategies
than less skilled. Although in the process of reading, strategies are widely used both
by skilled and unskilled readers. However, the variability, appropriateness, and the
frequency of the strategies depend on several factors such as background knowledge,
experience, skills and the usefulness of teaching instruction.

Lien (2016), points out that influence of several factors “such as cognitive,
sociocultural, language aptitude, age, and affective factors” (p. 125) can prevent on
achievements of foreign language learning and the learning process in itself.
Concluding that low anxiety in reading predicts a better performance in learning
foreign language and high anxiety derives low output in learning EFL. She also adds
“...metacognitive reading awareness and strategy instruction are vital to achieve
effective EFL learning and to reduce the anxiety of EFL readers” (p. 132).

To support Lien’s observation of learning a foreign language Anderson
(2003), denotes that according to “strong metacognitive skills empower second
language learners” (p. 21) and presents five components of metacognition for
effective reading such as (1) preparing and planning; (2) using particular reading
strategies; (3) monitoring strategy use; (4) orchestrating various strategies (5)
evaluating various strategies. He also explains that the revealed components cannot be
used separately and one after another as all the mastery is definitely depends on the
teacher (as he instructs), at first, and the learners as well. The appearance of several
metacognitive features can be revealed at once or further the idea suggested Anderson
that the strategies of metacognition should be in the active circulation as “This
empowerment not only improves learning but also transfers to other aspects of the
students' lives” (p. 22).
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August et al. (2018), explore two ways of instructions while examining
Spanish students of the second grade learning English as a foreign. In order to
increase vocabulary in English language (EL) among young learners they offer four
types of words (concrete cognate, concrete non-cognate, abstract cognate, and abstract
non-cognate) were pronounced and checked separately using “embedded and
extended instructions”. Finally, findings showed that extended instructions build up
better preparation and opportunity in “vocabulary acquisition” then the embedded
instructions.

Another findings represented (Bellocchi, Tobia, & Bonifacci, 2017)
longitudinal study on a transparent language while conducting an experience of
reading abilities and comprehension among children of bilingual and monolingual
language background. In the role of the transparent language was an Italian language
as a foreign one (L2) for the children studying L2 at school. Both monolingual
children (ltalian), and bilingual (here the researchers explained that because of high
immigration rate such nationalities as Albanian, Russian, Serbo-Croat, Spanish,
Swedish, Finnish, Romanian, Urdu, Moroccan, and Sudanese) should have to do the
test referred to reading achievements of decoding and comprehension skills in Italian.
All children were doing the same test in Italian language (1 and 2 grades students), in
conclusion the results showed that bilingual learners morphosyntactic comprehension
would be the most crucial predictor for developing reading comprehension skills.
Monolingual children performed better than bilingual did but the findings suppose
that after 2 years of studying L2 the achievements of monolingual and bilingual
learners can be the same as the decoding and comprehension skills are aligned
(Bellocchi, Tobia, & Bonifacci, 2017).

In addition to the proficient reading in English as a foreign some researchers
suggest to pay attention to the instructional point and early intervention as these
components will be significant factor in developing and promoting further reading
skills and comprehension. For instance, Grimm, Solari, and Gerber (2018) denote that
early intervention and instruction is necessary in the middle school, as their findings
have revealed that the development of English language is not promoting and stays at
the same positions when the students go to the eighth grade (Spanish minority
students were investigated in California while learning English as L2). Moreover,
they also suggest that early studying of vocabulary skills in English and Spanish
(mother tongue) only positively affect to the deve lopment of English language.

2.9 Motivation in reading comprehension

As motivation can be among central issues of reading comprehension Snow (2002)
claims that in order to understand the improvements in reading comprehension a
research agenda should be developed where a number of “most-pressing issues” are
shown. Of course the issues of reading comprehension should be engaged and be in a
tight relationship with motivation as Verhoeven and Snow (2001), think and consider
that literacy, thinking, and motivation are very closely connected to each other and
cannot be observed separately. They depict that the crucial role in reading
comprehension and literacy play talented teachers who help to motivate and engage
children to read books in order to be literate as via literacy a child is able to think,
shares ideas, constructs and builds up questions, argue and presents his or her own
points of view, and interact with the society. Verhoeven and Snow (2001) claim that
library is playing a significant role in the process of reading literacy and the support in
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reading development. For example, in the USA, the organizations like Reach Out and
Read (ROR), Reading Is Fundamental (RIF) motivate people into the reading process
— they give books to children to read for free as well as prescribe a list of the books,
the parents have to read.

Researchers (Grellet, 1981; McLaughlin, 2012) confirm that motivation plays
an important role in reading comprehension because engaged readers pursue to find
new or specific information as mostly they have an intrinsic motivation for the
material they are interested in and would like to share and talk this knowledge with
their peers because mostly those readers read for pleasure. In addition, the literature
also defines that while people are reading they usually make predictions, which they
further check and/or accept.

Guthrie et al. (2007), think that if the person is not aware with the text he
cannot understand it by chance therefore, a constructive explanation is important in
the process of reading activity as students have to understand the meaning during the
reading process as “... reading motivation relates to reading comprehension growth”
(p. 283). They also devote reading motivation to the man’s goals and beliefs has a
great impact on the person’s performance, communication, and understanding of the
text which can be revealed as the feature of correlation of motivation and cognitive
processes in the comprehension. Wigfield (2004), suggests the domain-specific
approach to reading where he explains several features and factors influencing the
process of reading and divides reading motivation into several aspects such as (1)
competence and efficacy beliefs; (2) achievements, values, and goals; (3) social
aspects of reading. Wigfield claims that the research of reading and motivation should
be examined in relation with cognitive skills as an achievement of child’s literacy
directly depends on the frequency and performance of the reading process. Likewise,
this depicts that instruction, and clear explanation of necessity to read should be
among main indicators of motivational reading.

2.9.1 Motivation as a key component to learn English

English proficiency reading skills among young language learners is a widely used
language in the world, because as English is an international people knowing and
speaking in English language as a foreign will provide an opportunity to interact with
foreigners under the basis of their reading literacy. In addition, Rios and Valcarcel
(2005) define that while learning a foreign language the teacher has to know what the
students’ interest are in order to get enough input of young language learners. For
instance, Protacio (2012) differentiates five motivational factors influencing in
English reading process as a foreign language.

First, social cultural environment (surrounding and society) influences
person’s ability to learn and know more. Second, integrative orientation, which means
the way of making friend with foreign peers, while learning a new language or
integrating into a new culture, affect significantly on motivation. Third, an
instrumental motivation, when the learners realize the importance of reading as they
start to understand that reading will provide them the information of learning. The
forth is perceptive competence which is related to students’ abilities to motivate them
to read in English. The fifth is reading materials not only teachers but also the parents
themselves have to be interested in what their child is reading or has read as this
creates interest that is also pays an important part in motivation of reading literacy.

Another interesting finding towards motivation and learning English as the
foreign language Kiss and Nikolov (2005) revealed that 12-year-old learners’
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performances on aptitude, and proficiency tests in English from ten schools. In three
schools, the results of aptitude scores were a little bit higher and sometimes equal,
whereas in another schools, the proficiency results were higher. They concluded that
this tendency was because of the quality of teaching, teaching process as well as
lower motivational level to learn English, and even negative influence of the parents
(educational level) could cause this problem (Kiss & Nikolov, 2005). Moreover, they
examined children’s relationship between motivation, aptitude test and the test of
proficiency and there they discovered that the motivation scores were the highest
among proficiency and aptitude tests thus, they came to the conclusion that this is also
proved that the way of teaching (less quality) or the process in itself should prevent
children be proficient in English. Further, the scholars would like to explore whether
the length and time of foreign language learning play a significant role for children in
performing English language tests as a L2/FL or not. Thus, we may suppose that this
crucial point in learning the language as a “raw’ material should be in motivation and
embedded in active teaching process in order to engage young learners to be
proficient.

2.10 Reading habits

Reading as one of the best ways of gaining the knowledge and effective process of
leaning requires constant study and experience. This “intellectual action” (Fisher,
2001) should be formed by the habit or reading habit, which is necessary to develop
from the early school age and practice further in the later age. The basis for reading
habits could start from the opportunity to reading books and the abilities to learn
world through reading. Reading habits and the love to reading increase reading
literacy, regular reading activity has a great impact on people’s general knowledge
such as vocabulary, speaking and communicative skills (Cain & Oakhill, 2011; Schatz
& Krashen, 2006). The development of reading skills among young language learners
in mother tongue and English as a foreign language can operate in both directions
(e.g. Bialystok, 2002; Koda, 2007, 2012; Verhoeven, 2007) because the learners’
previously acquired resources accelerate mastering new skills.

Researchers highlight that if the reading habit is formed “since childhood” and
practices further then it successfully facilitates and benefits “studying skills” in
academic achievements (Issa et al., 2012, p. 471). This is because “Reading strategies
are associated with different aspects of language learning and cognitive processes, and
the effects can only be observed if reading becomes a habit.” (Rios & Valcarcel,
2005). Therefore, from the young age in childhood, it is sufficiently important not to
lose the opportunity to read for pleasure and make this kind of activity a hobby as this
could be a solid baseline for literacy development and a source of knowledge.
Regarding Zwiers (2010, p. 4) is convinced that reading habits refer to the “automatic
and unconscious” activities which are required to comprehend the text material. He
compares reading habits with reading strategies and highlighted several reading habits
concerning strategies for quick and clear comprehension of the text material. In
addition, Zwiers (2010) claims that reading habits are based on the level of well-
developed reading literacy which is related to the parents’ level of literacy, “easy
access to books, good teachers” (p. 3) for further automatic reading proficiency
habits. Literature determines that girls read more than the boys (OECD, 2017),
however, certain evidences showed that gender difference is related to reading
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materials where girls mostly read emotional books and boys prefer adventure and
science fiction to academics (Zwiers, 2008, 2010).

2.11 Reading assessment frameworks

Pourcin et al. (2016) assume that “both oral comprehension skills and word-level
reading skills are required. The process of comprehension is largely amodal: that is, it
is similar regardless of mode of presentation (written or oral)” (p. 24). This means that
reading literacy requires not only reading skills in the written form, but also listening
skills, as the person obtains oral information through communication while interacting
with society and/or digital online resources, such as TV, Internet and maobile phones.
Thus, decoding, understanding, applying, evaluating, and interacting are the main
features in the reading assessment framework. In later childhood, readers need to be
“fluent in decoding and recognizing words, continually expand their vocabulary and
knowledge base, and learn to use elaborate cognitive strategies to make inferences
and analyze text critically” (Wigfield, Gladstone, & Turci, 2016, p. 190).
Furthermore, Wigfield et al. (2016) consider reading literacy as vitally important in all
areas of life, since being proficient in reading leads to success in life. This has also
been confirmed by Hulme and Snowling (2013), who assert that “learning to read is a
key objective of early education and difficulties in learning to read can have serious
adverse consequences” (p. 1). Consequently, delays in reading development reduce
literacy and may cause obstacles for student achievement, ways of thinking and/or
problem — solving. Hence, regular monitoring and appropriate assessment frameworks
are necessary to develop reading skills and literacy.

Thus, numerous frameworks have been widely implemented in the assessment
process since 2000, in PISA surveys. Reading in PISA 2018 (OECD, 2019) mainly
focuses on reading skills and literacy levels amongl5-year-old students and is referred
to as “global competency”, where challenges in learning outcomes are “attainable” for
children even from low SES. PISA 2018 defined reading literacy as “understanding,
using, evaluating, reflecting on, and engaging with texts in order to achieve one’s
goals, to develop one’s knowledge and potential, and to participate in society”
(OECD, 2019a, p. 34). However, between 2009 and 2015, reading as a cognitive
process was defined as an “aspect”, but the “aspect” was changed to a “cognitive
process” in 2018 (OECD, 2019a).

The National Assessment of Educational Progress (NAEP), another reading
framework, defines a reading framework as an “active and complex process”, where
students need to “understand the written text, develop and interpret the meaning, and
use the meaning appropriate to the purpose and situation” (Wixson et al., 2013, p.
101). The NAEP reading assessment framework describes several aspects for
assessing the reading domain. The first evaluates reading comprehension (with
learners answering the question after they read the text in English). The second
measures the meaning, so the text and passages will not be read aloud to the students.
The third is formed under the “Governing Board policy”, which indicates that primary
attention should be paid to students’ achievement and not to supporting “a particular
pedagogical approach” (Wixson et al., 2013, p. 100).

The International Association for the Evaluation of Educational Achievement
(IEA) launched the Progress in International Reading Literacy Study (PIRLS) survey
in 2001, which examines the reading framework in the description of the curricular
standards of a participating country and the instruction methods. Participants of
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PIRLS are fourth graders, and comprehension of the written text is evaluated in terms
of the “purposes [of reading] — literary and informational — by four comprehension
strategies (retrieval, inferencing, integrating and evaluation)” (Mullis, 2019, p. 1). A
pivotal aspect of the PIRLS survey brings into focus the term “reading literacy”, as
well as the foundation of students’ individual development and academic success,
which validate the instruction, curriculum, and standards of the educational program.
The framework concentrates on identifying and exploring three dimensions in reading
literacy: “processes of comprehension, purposes of reading and reading behaviors and
attitudes” (Mullis & Martin, 2021, p. 2).

A more complex reading framework was devised for diagnostic assessments in
the first six grades of primary school (Csapd & Csépe, 2012). It aims to evaluate the
development of reading skills in three dimensions (psychological, application and
content). Pivotal attention is paid to the psychological aspect, albeit application and
content are significantly linked to the former. The main idea of the diagnostic reading
framework is to explore ability and apply knowledge outside of school as “cultivation
of the intellect and the fostering of thinking skills” (Csap¢ et al., 2012, p. 193). This
framework recommends teachers monitor and facilitate students’ development,
especially in some often-neglected cognitive processes, while an online assessment
system (i.e., the eDia, see Csapd & Molnar, 2019) supports them in carrying this out
in their daily teaching practice. Thus, several research reports have drawn conclusions
and provided recommendations for further development on reading assessment in
terms of a number of reading skills and abilities.

Other approaches, such as the Elementary Reading Attitude Survey (ERAS),
also consider affective issues and assess reading attitudes among primary pupils
towards recreational and academic reading. A survey conducted by McKenna and
Kear (1990) is essential for teachers, parents, school librarians and the learners
themse Ives as it provides information on students’ preferences, opinions and beliefs as
regards the reading process, types of reading and reading activities. The earlier
teachers, parents and other stakeholders know about those student preferences, the
more appropriate intervention for planning reading instruction can be applied to
facilitate reading process.

National Literacy Trust Survey (NLTS) reports an assessment of children and
young people’s reading habits, and preferences in primary and secondary schools in
the United Kingdom. The results, published in 2005, established that reading for
pleasure facilitates reading habits. However, reading enjoyment tends to decrease
among young learners. The report concludes that teachers, parents, literacy
researchers and other stakeholders should create a reading process culture in school to
encourage all children to become enthusiastic readers, as well as to provide support
for reading preferences, habits and processes in the classroom and outside of school
(Clark & Foster, 2005, p. 93).

The National Reading Research Centre (NRRC) at the University of Maryland
and University of Georgia (Alvermann & Guthrie, 1993) focuses on four main
programs of instruction, learning, assessment, and professional development. These
programs aim to improve literacy in secondary schools in the US and are committed
to creating curricula beneficial for both teachers and researchers. All these projects
include several aspects and concepts in the reading domain. Reading instruction
distinguishes “literature and early reading, comprehension and cognitive strategies,
knowledge — rich context, and social contexts of literacy instruction” (Alvermann &
Guthrie, 1993, p. 129). Learning has three directions as “emergent literacy and
language development, motivation for reading, and learning subject matter from text”
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(Alvermann & Guthrie, 1993, p. 130). Assessment attempts to answer two main
questions: (1) How do “traditional standardized reading tests and perfor mance-based
reading assessments” compare? (2) How do “performance-based reading
assessments” influence the “instruction and learning of children” that have trouble in
reading? Professional development is combining instruction, learning, and assessment
“in literacy-related activities must engage teachers as well as learners” (Alvermann &
Guthrie, 1993). Therefore, this reading framework assesses both teachers and students
to create instructional programs for future success in the reading process combining
cultural, cognitive, social, motivational, and affective factors to effect significant
changes in reading instruction in the classroom context.

2.12 Reading and writing

Reading and writing are two dynamic phenomena where critical thinking is the main
element. Gebhard et al. (2013) define reading and writing relationship as the complex
possess of person’s individual perception, thinking ability, and community. Some
researchers determine that reading and writing have “dual-identity” (Ehri, 2000;
Perfetti, 2007). Furthermore, researchers declare (Hayes 2000, 2012; Hayes,
Waterman & Robinson, 1977) that reading and writing are cognitive mechanisms
because during these processes —a “map ” appears from speech to script and/or from
script to speech. Although some scholars assume that reading and writing skills are
“two sides of the same coin” (Ehri, 2000; Perfetti, 2003) because these processes
need comprehension while decoding (reading) and encoding (writing) the
information. Another important issue of reading and writing is their relationship and
interaction that play one of the significant roles in the process of language learning.
However, researchers claim (Cumming, 2013; Hirvela & Du, 2013; Koda, 2007;
Nikolov & Csap6, 2010) that this interaction is possible if a person has a certain
proficient level in the heritage language. Thus, while transferring these skills from
mother tongue or native language (L1) to the target language (L2) or a foreign
language the learner’s language level should be well-developed. Jim Cummins (2002)
called this process a “threshold hypothesis”, as the learner has already achieved “the
level of competence” in L1 and has less “threshold” in L2.

Literacy in reading and writing is extremely essential for the society and the
people’s abilities to read, write, understand, apply, cooperate, or interact the written
information. For example, Chall (1996 as referenced in Snow, 2006, p. 4) claims that
literacy is sustained by the quality of instruction, which is pivotal for successful
progress in reading and writing. Kramsch (2020) determines “literacy” as the core of
communication where reading and writing, comprehension and practice, culture,
language and society, competence and individual differences are in close interrelation
and connection. Universal Grammar of Reading (Perfetti & Liu, 2005) defines
reading as a “linkage” between language and the writing system. Besides, writing
system depends on the language, which firstly being discovered through the spoken
and/or the sound element (phoneme, morpheme), and then, encoded in the written
form. In this period, an early intervention and instruction for further development of
reading and writing skills are required. This intervention should be in mother tongue
as researchers (Grimm, Solari, & Gerber, 2018; Wolf, 2008) assume that deve lopment
of reading and writing components starts at the age of nine and is expected to be
completed by the age of fifteen.
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Assessment of reading and writing skills is among main approaches and the
core issues to determine the level of knowledge, language lexicon, and literacy in
general. Chomsky in Universal Grammar (UG) divides the lexicon in lexical and
functional categories, where the former has the “content” words, and the latter —
“grammatical” (as cited in Mitchell & Myles, 2004, p. 54). These categories, as
“content of words”, and “grammatical structure” should be well developed in L1 of
the learner, so they could contribute to the outcomes in L2 (see e.g., Courtney et al.,
2017; Sparks, 2012). In the assessing process the knowledge and the level of reading
and writing skills can be noticed in learning L1 language and then further in L2,
where the achievements of L1 has a key component in the development of L2. The
theory in testing and evaluating reading and writing skills in language learning
assumed to be frequently implemented and focused contextually in several studies
(Carreira, Ozaki, & Maeda, 2013; Nikolov & Csapd, 2010; Wu, 2003).

Testing process is actually showing the effect of implementing the models in
education program where several factors, such as, knowledge of the content,
language, classroom climate, teacher’s role, examinees’ individual differences can
affect the outcomes. These factors could be permanent and affect the achievements of
young learners in reading and/or writing in L1 and L2, where vocabulary and the
knowledge of words are essential. Moreover, researchers claim (Mullis et al., 2007,
Netten, Droop, & Verhoeven, 2010; Verhoeven, 2000) that second language learners
may have several difficulties in reading literacy skills while learning the language
because of school instruction. Likewise, inappropriate instruction issue in the school
can affect reading comprehension in the second language, such as English, which is
not considered a home language for the learners. Thus, learner’s individual
differences in learning L1, L2, and/or EFL and while teaching or assessing reading
and writing skills should be taken into account and investigated further in detail.

2.13 Assessment of young learners’ reading skills

(13

Mundrake (2000) defines assessment as ... the term currently used to describe all
aspects of evaluation and testing” (p. 45). Bachman (2004) notes that assessment
“...has come to be used so widely in many different ways in the field of language
testing and educational measurement that there seems to be no consensus on what
precisely it means” (p. 6). Ghaicha (2016) admits that assessment is in close
connection with such terms as evaluation, measurement, and testing as they are “used
to gather information on student learning” (p. 212). Hence, “assessment” can have a
changeable role from evaluation, measurement, and testing to information of learning
process. Regarding to Castleberry et al. (2016) “Assessments used for learning are
termed “formative”, while assessments of learning are termed “summative” (p. 1).
Castleberry et al. (2016) also mentioned that the right development of summative
assessment could increase the abilities and works of instructors, students and the
whole process in itself.

Garcia et al. (2014), identify that if teaching and learning have acquiring
competences the assessment must determine. According to their understanding,
teaching learning and assessment have a strong relationship because assessment
influences to what is being learned and taught. Linn & Miller (2005), assume that
assessment is “the systematic and ongoing process of gathering, analyzing, and using
information from multiple sources to draw inferences about the characteristics of
students, programs, or an institution for the purpose of making informed decisions to
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improve the learning process”. McTighe & O'Connor (2005), confirm that
assessments and grading system “have the potential not only to measure and report
learning but also to promote it”. Well-organized assessment is just like “...successful
athletic coaches, the best teachers recognize the importance of ongoing assessments
and continual adjustments on the part of both teacher and student as the means to
achieve maximum performance” (McTighe & O'Connor, 2005, p. 11). They
differentiate three types of assessment of evaluating students’ achievements as
summative, diagnostic (pre-assessment), and formative evaluations. Grading system is
not enough for the teachers, systematic observation, attitude, regular survey of
examinee’s skills, and beliefs are important. Frequent feedback is necessary during
the process of teaching and learning as this “constructive” dialogue between student
and teacher is significant for guiding the knowledge.

Education system is one of the strategic factors of economical development of
the country. School, teachers, parents, and other stakeholders have to know where the
weak and strong sides of their education system, and how to make the application of
the children’s knowledge doable and possible. Csapo (2007) claims, “what school
knowledge comprises in reality and where real learning processes on the rote learning
- meaningful learning scale can be placed” (p. 199). The “meaningful learning scale”
of learning should take into account while the assessment of education program,
school, and the country as well. The reforms that are organizing by the country in the
sphere of education should be feasibly and benefits students-teacher-parents
requirements (Csapo6, 2007, 2010). OECD (2009) review framework defines the
policy reflection of various components that are assessed and evaluated are teachers,
students, school, educational system and the country itself “the key aspect is to
determine how the different components need to be interrelated in order to generate
complementarities, avoid duplication, and prevent inconsistency of objectives”.

The program and the assessment of education system of the program has to
meet information that needs at system level, monitor key outcomes of the education
system, and maximize the use of system-level information. This means that the
country and the educational organization have to be in a close connection in order to
foresee the weakness of the problem and to minimize errors in the evaluation process.
In the school evaluation, the assessment level has to align external evaluation of
schools with internal school evaluation, provide balanced public reporting on schools,
and improve the data handling skills of school agents. Concerning the assessment
system of educational system of my hometown Kazakhstan has been starting to
change the system of its educational system since 2010 as becoming a member of
Bologna process, as taking part in Programme for International Students Assessment
(PISA- 2009, 2012, 2015).

To make the evaluation process more transparent and available usually the
teacher is preparing a number of tests or is using some strategies of taking the exam
then of course, the constructing test with a number of items should be carefully
chosen and designed. Of course, the main goal of educational assessment for both
teachers and students is not only to check but also to understand and be sure whether
the material and new information is absorbed and ready to apply. Building up a well-
made test with a certain set of clearly thought items is time-consuming. Stone (2001)
identifies several points should follow the rule of writing the items while constructing
a test. According to his viewpoint, a good item should “provide a fair of evaluation of
what an individual knows, all test items should be referenced from standard texts or
journals, wider geographical representation in test writers assists in eliminating
regional differences”. Stone’s philosophy claims that: “Tests should be fair, reflect
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essential special knowledge, and provide test-takers the best opportunity to
demonstrate what they know. Tests should clearly differentiate between candidates
with special knowledge from those that cannot demonstrate this ability”.

Regarding Osterlind (1998), “An item is a single unit in a series or collection
and is specified separately” (p. 22). Also i his book “Constructing Test Items” he
represents his nomenclature of constructing test items where such terms as
constructed-response, correct response, dichotomously scored, distractor, examinee,
foil, graphic, item format, response alternative, response, selected-response, stem,
stimulus, test item, test taker, and text are among crucial (p. 22). The most frequently
formats in Osterlind’s viewpoint of constructing test items are multiple-choice, true-
false, matching, sentence-completion, and short-answer. He also points that test item
is not a question because an item expects a number of formats and thus, cannot be
only interrogative but also “some of which are not interrogative” (p. 22).

Reja et al. (2003) identify that close-ended items have higher percentage for
answer than open-ended items because in close-ended format respondents see “the
alternatives offered on the close-ended forms, whereas on the open-ended question
they produced a much more diverse set of answers” (p. 159). Further, Reja et al.
(2003) explained that they also added some open-ended items into the close-ended
because during their survey they found out that most of the open-ended items were
blank or have not significant and short answers. Therefore, we consider that to
construct and build a good-designed test that can meet a great number of requirements
and be flexible is the test-maker’s talent and creativity. In case of assessing students’
educational knowledge, various formats of items should be included such as multiple
choice, true or false, close and open-ended items.

From 2003, all students of compulsory, private and public schools in
Kazakhstan have to pass Unified National Test in order to enter university and
graduate secondary education. This final exam has the main criterion whether the
students goes to take further education or not. Four main subjects were obligatory for
every students and the student himself according to his interests and trends will
choose the last fifth subject. In Kazakhstan, we have two types of schools — Kazakh
and Russian, this happened because Kazakhstan was a part of Soviet Union till
December, 1991. The result of this most Kazakh people can speak Russian fluently.
Four obligatory subjects were Kazakh as a mother tongue, Russian as a second
language of interethnic communication for students where Kazakh language is a form
of teaching, Mathematics, and History of Kazakhstan. Absolutely the same subjects
are passed by Russian students or the students where the form of teaching is Russian
the difference was in languages Russian as a mother tongue, Kazakh as second
foreign compulsory language.

Researchers (Davison & Leung, 2009; Nikolov, 2016; Roever & McNamara,
2006) claim that assessment in EFL among young learners is one of the complicated
and complex processes, which significantly depends on beneficial relationships in the
classroom. The skills, measuring in the assessment process will help the teacher to
facilitate the effectiveness of teaching and learning activities towards students and
clearly diagnosis the level of language of the students. Likewise, the literature
emphasizes (Black & Wiliam, 2018; Nikolov, 2016; Rixon, 2016) that while reporting
the strengths and weaknesses of young learners in English as the foreign, the research
in classroom climate context, engagement, teacher, and peer support are crucial. Thus,
for instance, Rixon (2016, pp. 20-21) claims that assessment for learning should lead,
manage, and develop young learners’ language skills and abilities in EFL as the main
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role of assessment among young learners in the classroom context are to increase the
quality of teaching and learning EFL.

2.14 Classroom climate and engage ment

Reading is a fundamental basis for academic achievements of the students and one of
the core skills in teaching and learning languages. It is necessary to enhance
engagement of young learners because a certain positive extent of engagement
increases students’ attention and motivation (Klem & Connell, 2004; Marks, 2000).
Furthermore, literature identifies that students with high level of engagement have
high achievements in learning than those who are disengaged (Fredricks, Blumenfeld,
& Paris, 2004).

For instance, Woolley (2011, p. 148) determines that engagement in reading
requires “deep involvement” from the reader and could be observed by behavior,
attention, and interest. However, behavioral involvement cannot be cognitive and
motivational as the reader may think of something else while reading. Thus, reader’s
behavioral engagement to reading requires volitional control, which maintains
engagement besides internal and external obstacles during reading process. Although
literature underlines that volitional control could also relate to self-determination of
individual. This volitional control and wiliness to read mostly depend on the learner’s
behavioral factors and interests to comprehend learning material. Many researchers
(Baker, Dreher, & Guthrie, 2000; Snow, 2002; Zimmerman, 2000a) claim that if the
reader is showing a great desire and interest towards reading material the engage ment
can be deep and does not require full involvement in understanding reading material
because the reader has already been motivated intrinsically. However, in case the
learner is not motivated cognitively and behaviorally teacher’s interaction with the
learner is significant (Woolley, 2011, pp. 148-149).

In the classroom context where the relationship between teachers and students
is inevitable, the interaction of classroom emotional climate in the school impacts
learning process of children and in this case researchers consume that engage ment
mediates between classroom climate and student’s outcomes (Ryan & Patrick, 2001,
Pianta et al., 2008; Jia et al., 2009). Likewise, researchers (Pianta, Hamre, & Allen,
2012, p. 365) claim that classroom interaction “between teacher and student is
fundamental to understand engagement”. Therefore, the interaction of teachers and
students in the classroom should be positive and/or neutral for better achievements,
because if the interaction between student and teacher is low, or if the classroom
climate is negative, the outcomes of students will be negligible and poor (Reyes,
Brackett, Rivers, White, & Salovey, 2012). Researchers and educators (Wang &
Eccles, 2011; Furrer & Skinner, 2003; Fredricks, Blumenfeld, & Paris, 2004;
Zimmerman, 2000b) define that school engagement facilitates success and academic
achievements in the school, which also involves several features as cognitive,
emotional, and behavioral. According to them, all these indicators in engagement are
significantly important for young adolescents and learners over secondary school
learning. Because in the secondary school period the progress in academic
achievement of the learners is mainly depended on the positive school classroom
climate, teachers and peers’ support on one hand, and the level of those indicators in
engagement (i.e. behavioral, emotional, and cognitive) on the other. Way et al. (2007)
propose that transition of the students from elementary to middle school could change
students’ beliefs and attitudes towards school climate, as well as behavioral and
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emotional engagements. Furthermore, researchers define that vocational control
relates to emotions and mediates between reading engagement and self-regulation.
Emotions that reader performed in the reading process relate to the experience that
reader has in his or her background knowledge and/or experience. Hence, the reader
could produce that experience which was under the long practice and application
while reading.

2.15 Education system in Kazakhstan

International reports from PISA-2018 (OECD, 2019) underpinned lower results of
Kazakhstani 15-year-old students in reading literacy, where mean performance in
reading showed that only (35%) of the students reached Level 2, which is
significantly lower than the OECD countries (77%) and comparing to 20009.
Interestingly, that only negligible percent of Kazakhstani young learners were able to
accomplish Level 5 or 6 in reading literacy, albeit still on average this did not
influence the main results for the whole country. In Kazakhstan, there are three
languages where Kazakh is an official language, Russian is a language of
communication among people of various ethnic groups and minorities, and English is
a foreign compulsory language. Most official documents in Kazakhstan are mainly
represented in Kazakh, Russian, and English.

Over the last fifteen years, the system of education in Kazakhstan has become
highly motivated because a great sum of money has been allocated for teaching and
learning. For example, the country has begun to participate in several international
assessment programs as PISA, TIMSS, and PIRLS. Every year the government is
trying to increase financial support for education comparing to the previous year.
Before these 15 years, Kazakhstan had a Soviet Union’s system of education but then
after the independency on December 16, 1991, several important issues in education
system started to be solved. Core curricula for secondary and higher education in
Kazakhstan were established in 1992, and in 1993. The main important objectives of
these documents were to provide and obtain free general compulsory education for
every citizen of Kazakhstan as well as to create certain conditions for teaching and
learning process. Although the main purpose of teaching and learning is the quality,
the part of education protocol still needs modification and reformation.

“Education for all, developing common system of education, well-being of the
students, and active involvement of knowledge in the process” - are the main
principles of “the Law of Education” in Kazakhstan in the Article #56 (MESRK,
2017). The process of teaching reading and writing skills in Kazakhstan traditionally
starts in kindergarten and/or pre-primary school (age 5-6), and further continues in
primary school from grade one (age 6-7). However, learning English, as a foreign
became an obligatory subject in 2013 for all 7-year-olds children however regarding
to the previous schooling program English was being taught from grade five (age 11).
Traditionally Kazakhstani education system consists of mainly three stages such as,
pre-primary (kindergarten), secondary (primary, middle, and upper secondary
schools), and higher education (college, university). Vocational, technical schools and
colleges can be entered after lower secondary school (age 15) and/or after graduating
upper secondary (ages 16-18).

Basic secondary education is mandatory and free for all Kazakhstani citizens
from (ages 7 to 15). The duration of studying in technical schools is 4 years — after
grade 9, and 3 years — after 11-12 grades, respectively. High schools and universities
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have three-tiered levels 3/4+2+3 — bachelor (three/four years of studying), master
(one/two years), and PhD (three years) (see Figure 2). For teaching in secondary
school, a bachelor’s degree is enough, albeit the master’s degree is appreciable,
whereas in high school and university the master’s degree is obligatory. The
requirements of core curriculum and syllabuses for teaching and learning Kazakh,
Russian or English languages, the reading skill is among essential. However, the
number of hours being allocated for learning English for example, as the compulsory
foreign language is relatively small comparing to Kazakh and Russian. Likewise,
English has two hours per week - in primary school, three/four —in middle and upper
secondary regarding the profile and type of schooling (i.e., humanities, science, or
mathematics), whereas hours for Kazakh and Russian are twice higher.

The development of reading process in Kazakhstan begins from pre-school at
the age of five, and continues until grade 1 (7-8 ages). In grade 1 Reading literacy is
called — “Sauat ashy” (from Kazakh language), “Chitatelskaya gramota” (from
Russian language). Then starting from grade 2 and until the end of the secondary
education (grades 11 and 12) the reading process “smoothly” transformed into two
separate subjects like — language and literature (MES, 2013; 2017). Students begin
learning language as a subject from the primary education, when they are in grade 2,
and literature in the fifth grade. It should be noted that literature is only taught in
Kazakh (for Kazakh- medium schools), and in Russian (for Russian- medium schools)
(MES, 2013).

The Reviews of National Policies for Education in terms of assessment of
learning outcomes and teaching quality [Organization for Economic Co-operation and
Development] (OECD) (2014a) indicated that secondary education in Kazakhstan
should refocus school education on developing and applying knowledge and skills
into the real-life situations. These modifications should define the criteria for
comprehensive evaluation the quality of teaching, develop a new professionalism in
teaching as well as set up the school management, encourage teachers to develop
research and creative skills of the students.

English language as a foreign has become a compulsory language and subject
in schools of Kazakhstan (MES, 2013). A multilingual community and society play a
key role in English proficiency factor in Kazakhstan however, there are several
factors playing an essential role in learning English language under the basis of young
language learners’ background. Such as, parents’ role in education; gender equality;
type of schools; qualitative human resources; material and technical base, financial
support, technical condition of the schools. As the implementation of English
language started in 2010 in all secondary schools officially, the process began in
2013. Speaking English fluently is increasing every year in Kazakhstan, albeit only 30
per cent of the people around the age of 35 and younger can talk English fluently (see
e.g., Bridges, 2014; Fierman, 2005; Kenzhekhanuly, 2012; Khasseneyeva, 2018).
Even the percentage of the English speakers can vary in numbers and the region e.g.,
in the capital and big cities, as Almaty and Karaganda the percentage is relatively
high comparing to Atyrau or Aktau (i.e., cities in the West part of Kazakhstan).
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Figure 2

Structure of Education in Kazakhstan Source: UNESCO (2011), World Data on
Education, Kazakhstan, UNESCO, Paris.
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By School Resources Review (OECD/The World Bank, 2015) statement,
Kazakhstan has embarked on profound reforms to improve the quality of the
education system and is increasingly looking to international standards and best
practices. Although the level of education attainment of the population is high, the
performance of Kazakh 15-year-olds in PISA-2012 suggested that there was a
considerable room to improve the quality of student learning outcomes. Kazakh
students are on average two years behind their peers in OECD countries and about
45% of them are low performers, a proportion significantly above the OECD average
(23%). The language of instruction in schools, school location, and the socioeconomic
background of students and schools make a difference in student performance.
National and international assessments suggest marked differences in education
outcomes between urban and rural areas. Thus, the importance of PISA for
Kazakhstan is obvious as the world measurement of the country could be valuable and
crucial for further development of future generation and human beings in education,
politics, and economics. Likewise, from 1993 kindergartens were optional but
charged fee. Facing official regulations and requirements in 2000, the Law of Early
Childhood Orphanage approved. However, only in July 2007, the Law of Education
in Kazakhstan started to make several corrections towards the ways of using some
European aspects in the system of education. For instance, after joining Kazakhstan in
2010 to the members of organizations i.e., Bologna process, when several changes in
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the higher education have been implemented, such as academic mobility, grading
system of assessment and obtaining number of credits for a certain discipline.
Otherwise, comparing to European system of high education via Bologna process
Kazakhstan is in the close way to a suitable model of European education, especially
in teaching and learning three mainly dominated languages in Kazakhstan — Kazakh,
Russian, and English. Thus, vast majority of high schools and universities will move
to the European Framework of teaching and learning, systematic imple mentation new
innovative technologies, secondary education should be on the focus of various
changes as well. For instance, NIS in 2013 in Kazakhstan became one of the model
schools of piloting European Framework in teaching and learning process.

2.16 Language or cultural differences in Kazakh vs. Russian orthography

According to Sebba (2018), orthography, is “The set of rules for adapting a script to
write a specific language” (p. 8). Kazakh nation previously used Arabic script, and in
1929, the writing system was shifted into Latin letters, albeit under powerful influence
of USSR on Kazakh nation, in 1940, the writing script was changed, and the letters in
Kazakh language were adopted into Cyrillic scripts. At present, Cyrillic letters are still
in use in Kazakh language, albeit some official documents in mass media and
education have already started to apply Latin scripts. Since 1940, a number of
literature works using Cyrillic script, in Kazakh language have been published so far,
the problem of literacy development in Kazakh writing system is still existed.
Therefore, Latin scripts for Kazakh language is significantly necessary as it “make
spoken and written rules come together what orthography is required” (Sebba, 2018,
pp. 11-12).

Kazakh language is an agglutinative Turkic language, belonging to the
Kipchak group where the vowel system - “the law of synharmonism” is followed. For
instance, if the word includes hard vowels, the ending suffixes will be hard, and if soft
then soft vowels will be added (Kenzhekhanuly, 2012; Muhamedowa, 2015, pp. 273-
283). On the contrary, Russian language does not have such kind of rule in its writing
system. Kazakh language does not have a gender form in grammar but Russian has
three gender forms and has the endings for each specific gender. Russian is an Indo-
European language belonging to the Eastern-Slavic group. Russian language has a
flexible word order and used Cyrillic writing script, “right-branching language”
subject is in the head, whereas Kazakh is in the “left-branching structure”- subject
(could be in the mid) and the predicate are in the end (Flynn, 2009, pp. 77-78).

Kazakh alphabet has been fully russified as all 33 Russian alphabet letters
were included in Kazakh alphabet and nine pure Kazakh sounds were intentionally
adapted following the order and rules of Russian alphabet. As the result, Kazakh
alphabet in Cyrillic script has 42 letters, albeit the pure correct writing system in
Kazakh language since 1940 has totally devastated, and the usage of Kazakh language
has been properly kept in the spoken form. However, Kazakh intelligence (e.g.,
Akhmet Baytyrsynov, Myrzhakyp Dulatov, Magzhan Zhumabayev etc.) put great
efforts to keep Kazakh literacy 70 years of Russification in Cyrillic script has played
significantly for the development of Kazakh literacy to further young generation.
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2.17 Bilingual situation in Kazakhstan

Kazakhstan is a bilingual country where two languages, Kazakh and Russian, are
widely used. However, before 1940 Kazakhs were pure monolinguals and did not
know Russian (Fierman, 2005; Kenzhekhanuly, 2012; Khasseneyeva, 2018). Even
after World War Il, the majority of Kazakhs only communicated in their native
language. The process of intensive Russian influence on the Kazakh nation began in
1954, when many Russians were sent to Kazakhstan to cultivate the land in a process
known as “Osvoyeniye tselinnykh zemel”, which translates to “Virgin Lands
Campaign”. Then, during the perestroika period from 1983 to 1991, Kazakhs
experienced the powerful impact of Russification as teaching and learning in most
schools and universities shifted entirely to Russian. This caused a serious problem for
Kazakh families, as it was only in rural areas where they enjoyed the opportunity to
attend school in their native language, though there were very few Kazakh-medium
schools there and they were also planned to be closed soon. As a result, most parents
living in cities had to send their children to Russian-medium schools as part of a
Russian propaganda campaign.

At present, since 1991, when Kazakhstan declared independence, 92% of
Kazakhs could speak, read, and write in Russian. The proportion of Kazakhs who are
proficient in reading, writing and speaking Kazakh has increased significantly from
2009 to 2019 from 55% to almost 80% (Statistical Agency of the Republic of
Kazakhstan, 2018, 2019). However, the percentage of communities that only speak
Kazakh is higher in southern and western Kazakhstan, where Russian does not play a
part in everyday communication.

2.18 Conclusion

The Ministry of Education and the National Center for Educational Statistics and
Evaluation publish annual report of the schools outcomes among various regions
naming a hundred top well-performed schools in Kazakhstan. This means that
assessment and achievement are playing a key role in education system because the
results promote challenges for schools, teachers, and students themselves for
qualitative improvements in the working process. Thus, the Reviews of National
Policies for Education: Secondary Education in Kazakhstan OECD (2014) listed a
number of recommendations of how to improve and correct several weak points that
prevented students to do well in PISA-test. Thus, assessment in education is necessary
as it re-focuses and strengthens teaching process, develops professionalism as well as
improves and encourages professional skills. Kazakhstan is a young government but
with the long and great history regarding language, education, geography, politics,
and nation. Active participation in a great number of global issues, hospitality,
respect, and readiness in thoughtful and smart imple mentation of new standards and
innovation technologies of European Framework in sphere of education make
Kazakhstan to narrow the gap of poor results in reading literacy and develop the
process of regular assessment as normal.

This chapter provided literature of reading domain, highlighted the importance
of assessing process for the development of reading literacy and reading skills.
Outlined the main features of reading process among young learners, defined the
factors affecting cognitive skills. Differentiating crucial role of reading assessment, a
number of revealed factors may be useful and beneficial for appropriate development
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of reading skills. The description of education system in Kazakhstan was under the
focus, where non-efficient curriculum in teaching and learning process and factorial
method of testing could be defined as one of the obstacles and drawbacks of students’
negligible results of reading literacy in international surveys. The findings indicated
several models and stages the researchers determine in reading literacy. Reading
abilities and reading comprehension, reading attitudes and reading achievements,
reading strategies, reading motivation in mother tongue and in the foreign language,
reading habits and vocabulary are significant issues that facilitate and benefit reading
literacy as well as the classroom climate in the school context and engagement of
young learners towards development and further proficiency in reading skills.
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CHAPTER 3: AIMS OF THE RESEARCH AND EMPIRICAL STUDIES

3.1 Research Aims and the Structure of Empirical Studies

The main purpose of this research study is to assess reading skills and literacy level in
mother tongue (Kazakh and Russian) and English as a FL of the learners in the middle
secondary schools in Pavlodar, Kazakhstan. The assessment of reading skills will be a
baseline to reveal the development of reading literacy among adolescent students and
provide information for building up the framework and recommendations of reading
literacy in the studying process and modifying the education system in Kazakhstan in
general.

The significance of this study has several perspectives to improve and modify
the middle secondary education in the Republic of Kazakhstan. First, the level of
well-developed reading skills will promote literacy and be fundamental for advanced
quality in education, which is significant for the wellbeing and job success in the
future. Second, computer-based evaluation performances of the students in the
languages should be beneficial for frequent assessment and professional testing
treatment of the students that could influence the change for teaching and learning
process in the schools. Third, since the results in reading literacy cycle of 15-year-old
students in Kazakhstan are two years behind their peers from OECD countries. Thus,
an earlier diagnostic assessment may facilitate to build up an efficient measurable
framework for learners, teachers, parents, and other stakeholders in the school.
Overall, one of the crucial ways to succeed in the development of the country’s
welfare, economy, and quality of education may be due to appropriate reading literacy
level that follows international standards and requirements in education. Hence, the
results of this diagnostic assessment can be useful to structure better tools to modify
the standards and improve the quality in education of the children.

This study consists of five empirical studies in the area of reading literacy
among young learners in Kazakhstan. The longitudinal study focused on deve lopment
of a framework that may modify teaching and learning process of the learners in the
middle grades. All studies were cross-sectional and conducted during three years
(2018-2020) in the winter term in January-February in Pavlodar city via Electronic
Diagnostic Assessment (eDia). The assessment were among 6™ and 8" grade learners
or 12"- and 14" -year-old students from seven randomly selected secondary public
schools that took part in the online assessment surveys during three academic years.
The research study aimed to investigate the difficulties and the gap of poor results in
reading literacy in the respected languages as well as to reveal the factors, which can
affect reading achievements.

Study one was the first online pilot examined the reading comprehension skills
in English as the foreign (EFL) and the relationships of background variables impact
on the reading achievements of sixth and eighth graders. Study two focused on the
relationships of 12-year olds reading and writing skills and socio economic status.
Study three explored and piloted se If-developed online instruments in three languages
for sixth and eighth graders and revealed the correlations of reading achievements in
Kazakh, Russian and English and learners’ reading attitudes. Study four investigated
further the modified version of self-developed instruments exploring reading skills in
Kazakh, Russian, English and the impact of students’ certain background variables,
reading attitudes between reading outcomes as well as the mediation effect of
engagement between classroom climate and students’ outcomes was tested. Study five
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was focused on examining reading strategies of students in the sixth and eighth grades
in reading process and their influences and effect on reading achievements in three
languages. Furthermore, we examine the relationships between reading strategies,
reading attitudes, and background variables. The procedure, timeline, and data
collection of this longitudinal study are summarized in the following Table 1.

Table 1
The overview of the timeline and research activities
Lo Research

Timeline Activities Instruments Samples

September, Planning the

2017 research

Literature review

January- Piloting the Reading Comprehension Testsin 6" and

February, assessment English for 6" and 8™ graders g

2018 instruments (Nikolov & Csapd, 2010) graders
PISA-2015 Background N=1206
Questionnaire Framework (OECD,
2017)

eDia online platform
September, Data analysis and

2018 results presentation
January- Assessing students®  Self-developed Reading 6" and
February, reading attitudes Comprehension Tests in English, g
2019 and comprehension  Kazakh and Russian for 6th and graders
8th graders (first draft) N=1505
Adapted PISA-2018 Background
Questionnaire Framework (OECD,
2019a, 2019b)
Reading Attitude questionnaire
modified from Clark, C., & Foster,
A. (2005). Children's and Young
People's Reading Habits and
Preferences: The Who, What,
Why, Where and When. National
Literacy Trust.
eDia online platform
September, Data analysis and
2019 presenting results in
the seminars and
conferences
January- Large scale Adapted Se lf-deve loped Reading 6" and
February, assessment of the Comprehension Tests in English, g
2020 students Kazakh and Russian for 6th and graders

8th graders (second draft validation N=1563
of the modified version)

Adapted PISA-2018 Background
Questionnaire Framework (OECD,

2019b)

Adapted Reading Attitude
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questionnaire modified from Clark,
C., & Foster, A. (2005). Children's
and Young People's Reading
Habits and Preferences: The Who,
What, Why, Where and When.
National Literacy Trust.
Metacognitive Awareness of
Reading Strategies Inventory
(MARSI) Version 1.0 by Kouider
Mokhtari and Carla Reichard (c.f.
Mokhtari & Reichard, 2002)

eDia online platform

September, Data analysis and

2020

results presentation
in the seminars and
conferences

April, 2021 Data analysis and

the presentation of
the results

3.2 Research Questions and Hypotheses

Research questions and hypotheses for each respective study are represented further.

Thus,

Research Questions for assessment of reading skills in English and socio-
economic background among learners in middle schools:

1.
2.

3.

How well do 6" and 8"graders perform in English reading test?

How do performances of 6" and 8" grade students differ in English reading
test?

What are the gender differences between students of 6™ and 8" graders?
Which reading skills do the students acquire better, information retrieval, or
inference?

How valid are the latent factors in classroom climate and engagement
according to EFA and CFA to measure students’ reading skills in EFL?

How reliable are the latent factors in classroom climate and engagement
according to internal consistency using Cronbach’s alpha and Composite
reliability (CR)?

Are there any differences of the students’ reading skills in English as a FL
towards classroom climate and engagement?

Hypotheses for assessment of reading skills in English and socio-economic
background among learners in middle schools:

H1. 6™ and 8" graders’ performances in English reading tests are moderate
(e.g., Csapo & Nikolov, 2009; Nikolov & Csapo, 2010, 2018).
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H2. The 6" and 8" grade students’ performances in the English language
differ significantly (e.g., Csapé & Nikolov, 2009; Nikolov & Csapo, 2010,
2018).

H3. There are not any differences in gender between the students of the 6" and
g grades (e.g., Kush, Watkins, & Brookhart, 2005; McKenna, 2001; OECD,
2017, 2019a, 2019D).

H4. The students in both grades perform better in information retrieval than in
inference (e.g., OECD, 2017, 2019a, 2019b).

H5. The latent factors in classroom climate and engagement are valid to
measure reading skills the models in EFA and CFA are fitted well to the data
(Protacio, 2012; Smith, 2011; Wigfield, Gladstone, & Turci, 2016).

H6. The latent factors in classroom climate and engagement are found reliable
the composite reliability is higher the acceptance rate (e.g., Reyes et al., 2012;
Ryan & Patrick, 2001).

H7. There not any differences in students’ reading skills towards classroom
climate and engagement regarding measurement model (e.g., Reyes et al.,
2012; Ryan & Patrick, 2001).

Research Questions for relationship between reading and writing skills of 6™
graders in English language and socio-economic background:

1.

2.
3.

How does the effect of mother tongue influence the results of learners’
performances in English as a FL?

What is the relationship between reading and writing skills in L2?

To what extent do socio-economic variables, reading, and writing in L2
predict outcomes in L2 of bilingual and monolingual learners?

Hypotheses for relationship between reading and writing skills of 6" graders in
English language and socio-economic background:

H1. The effect of mother tongue influences the tests performances of 6
graders (Koda, 2007; Nikolov & Csap¢, 2010).

H2. There is a strong relationship between reading and writing skills in L2
performances of the 6" grade students (Hayes 2000, 2012; Koda, 2007).

H3. Socio-economic variables will contribute positively to the students’
achievements in L2 (Cumming, 2013; Hirvela & Du, 2013).

Research Questions for links between reading attitude and reading achievement
in three languages: Assessments in two age groups of young Kazakhstani
learners:

1.

2.

What are the correlations between the tests in Kazakh, Russian, and English in
6™ and 8" grades?

To what extent does the mother tongue influence the results of learners’
performances in the tests?

How does the reading attitude of learners influence the reading achieve ments
in Kazakh, Russian, and English?
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Hypotheses for links between reading attitude and reading achievement in three
languages: Assessments in two age groups of young Kazakhstani learners:

H1. We expect moderate correlations between the tests in Kazakh, Russian
and English in the grades as the languages belong to the different language
group (e.g., Cline & Shamsi, 2000; Cummins, 2000; Fierman, 2005;
Stanovich, 2000).

H2. The influence of the mother tongue will be strong in reading tests’
outcomes, as the one of the tests is students’ native language (Kong, 2006;
Zhang, 2001).

H3. Taken into literature review reading attitude on reading achievement is
moderate and could be strong if the student have mainly have positive attitude
(Ellis, 2005; Grabe, 2009; McKenna et al., 2012; Yamashita, 2013).

Research Questions for mediation effect of engagement between classroom
climate and reading achievement in three languages among sixth- and eighth-
grade students:

1.

2.

6.

7.

How well do the 6™ and 8”‘graders perform in the reading tests of English,
Kazakh, and Russian?

How do parents’ level of education and variables of SES affect students’
performances in the reading tests of English, Kazakh, and Russian?

What are the relationships of the reading attitudes, background variables, and
reading achievements in three languages?

How many factors are revealed from background variables in 6" and 8"
grades?

What are the relationships between background factors?

To what extent do the classroom climate and engage ment predict the outcome
variables?

What is the mediation effect between independent and de pendent variables?

Hypotheses for mediation effect of engagement between classroom climate and
reading achievement in three languages among sixth- and eighth-grade students:

H1. Based on our previous research results, we expect significant differences
in the performances of the students in the self-developed reading tests in three
languages (e.g., Dornyei & Ryan, 2015; Csap6 & Nikolov, 2009; Nikolov &
Csapo, 2018).

H2. Consider literature review, parents’ level of education and SES influence
significantly on the reading achievements in the respected languages (Kong,
2006; Lien, 2016).

H3. We hypothesize moderate relationships between background variables,
reading attitudes, and reading achievements in English, Kazakh, and Russian
among 6™ and 8" grade students (Kush, Watkins, & Brookhart, 2005).

H4. There are eight factors are revealed from the background variables in both
grades (e.g., Lien, 2016; Smith, 2011).

H5. There are strong relationships between background factors (Smith, 2011;
Wigfield, Gladstone, & Turci, 2016).
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H6. Classroom climate and engagement highly predict reading outcomes of
the students (e.g., Csapé & Nikolov, 2009; Nikolov & Csapd, 2010, 2018;
Smith, 2011; Wigfield, Gladstone, & Turci, 2016).

H7. There are full mediation effect between independent and dependent
variables in both grades (Reyes et al, 2012; Ryan & Patrick, 2001,
Zimmerman, 2000b).

Research Questions for reading strategies and reading performances of 6™ and
8" graders in Kazakh, Russian, and English:

1.
2.

3.

4.

How often do the adolescents apply reading strategies while reading?

How many factors are revealed in reading strategies among 6™ and 8" grade
students?

To what extent reading strategies affect reading tests in mother tongue
(Kazakh and/or Russian) and English as the foreign?

What are the relationships between reading strategies, reading achievements,
reading attitudes, and several background variables in 6™ and 8" grade
students?

Hypotheses for reading strategies and reading performances of 6™ and 8"
graders in Kazakh, Russian, and English:

H1. We predict that adolescents frequently use reading strategies while
reading (Lien, 2016; Sheorey & Mokhtari, 2001).

H2. We hypothesize more than four factors in reading strategies in the 8" and
6™ grades (e.qg., Afflerbach, Pearson, & Paris, 2008).

H3. We expect strong impact of the reading strategies on the reading tests in
mother tongue and EFL (e.g., Kong, 2006; Parry, 1996; Zhang, 2001).

H4. We expect moderate or weak relationships between reading strategies,
reading achievements, reading attitudes, and background variables in each
grade (Alsheikh & Mokhtari, 2011; Goodman, 2014; Sheorey & Mokhtari,
2001).
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CHAPTER 4: METHODOLOGY

4.1 Research Design

This research was designed to follow the requirements of doctoral programme, which
means that collecting and analyzing data were frequently organized on a certain time.
The current study was cross-sectional because students from grades 6™ and 8"
participated in the assessment. As mentioned in chapter one Kazakhstan has started to
participate in the international surveys such as PISA, TIMMS, and RILRS. Due to
international reports (e.g., OECD, 2019) the outcomes of 15-year-olds in reading
literacy are declining every time, concluding that students from Kazakhstan are two
years behind their average peers from OECD countries. For this reason the research
study was mainly focused on (1) facilitating reading skills and literacy of 12" and 14"
—year-old students in native (Kazakh and Russian) and second (Kazakh and Russian)
languages as well as English as a FL.

Moreover, this study is a cross-cultural one because of diverse ethnic groups
and nationalities (i.e, Russian, Ukraine, Polish, German, Korean, Belarusian, Kyrgyz,
Uzbek, Tatar, Chechen, Azerbaijani, etc.) live in Kazakhstan. Although there are
mainly Kazakh— and Russian—medium classes and schools in most parts of
Kazakhstan. In addition, this study is (2) providing features and evidences for further
efficient application and implementation of the adapted frameworks for teaching and
learning reading skills and literacy in the middle school. The design was considered
appropriate because the samples were assessed from Kazakhstan every winter break
during my studying in Hungary from 2017-2021.

However, in the last academic year 2020-2021 we did not conduct data
collection due to pandemic time in the world. Thus, we collected the data three times
(2017/2018, 2018/2019, 2019/2020 — academic years) during January-February in the
same randomly selected urban schools in Pavlodar. The assessment period was during
winter term (January-February) in each school of the respected years. This period was
very significant and useful for the obtained outcomes because this was the third term
of studying and more than a half of the teaching and studying abilities have already
learnt by the learners in the respected grades. Traditionally schools in Kazakhstan
have four terms in the academic year (early autumn, late autumn, winter, and spring).
The children were in their winter term (the longest) during the assessment. On the one
hand, we hypothesized that sixth and eighth grade students would have already
received and deve loped certain abilities from the studying materials. On the other, this
could pursue benefits for learning process and teaching instruction.

4.2 Samples

Before planning our research framework regarding samples, the focus of international
assessment reports like PISA-2009, 2012, and 2018 were underpinned. Diagnostic
report on development of Strategic Directions on Education Reforms in Kazakhstan
for 2015-2020 (Sagintayeva et al., 2014, pp. 30-33) defined the weaknesses related to
the insufficient ways of assessment process, teaching and learning English language,
and mother tongue, which cause relatively low performance of the tasks in reading
literacy skills on international level by 15-year-old learners. For this reason, the
research and the samples were carefully planned, and governed.
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First, several letters of request were sent to the Ministry of Education and
Science of the Republic of Kazakhstan to allow us to conduct the research. In order to
make the research results appropriate for further assessment framework the
participants were 6" and 8" graders from ordinary randomly selected middle
secondary schools in Pavlodar city, located in the north part of Kazakhstan as
displayed in the map below (see Figure 3).

Figure 3

Regions of Kazakhstan Source: https://en.wikipedia.org/wiki/Regions of Kazakhstan
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After official approval from the Ministry of Education, a collaboration work
was organized with the Departments of Education of Pavlodar region and the city.
School principals, managements, and teachers were informed about the assessment
survey several months before so this assessment did not disrupt any academic
activities in the targeted schools. “The choice of which strategy to adopt must be
mindful of the purposes of the research, the time scales and constraints on the
research, the methods of data collection, and the methodology of the research”
(Cohen, Manion, & Morrison, 2007, p. 117).

In Pavlodar, the population regarding the data of the United Nations (2017)
was 335.272 people. These samples represented 16% of ordinary secondary schools in
Pavlodar city from the 43 schools with approximately 1000-3000 attending students
in each school. In addition to, apart from ordinary secondary schools there are 10
more secondary schools in Pavlodar for gifted children (e.g., NIS is also belonged to
them), which are supported by the government as well. Most schools for gifted
children charge fees for teaching and learning, albeit have their own budget and
scholarships to study free as well. Students who want to compete for those vacant
places in these schools should already be fluent in English, reading literacy,
mathematics, physics, biology, and/or che mistry.

These schools for gifted students have several additional requirements in the
standard and teaching programs for instance, some subjects (e.g., mathematics,
biology, geography, and physics) are taught in English language. Therefore, it is
challenging to study in these schools for an ordinary student. The assessment of
children from gifted schools was not under the scope of our study. The focus of this
research was to provide a framework for effective program in assessing reading skills
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and literacy in L1, L2, and EFL in Kazakhstan. The evidences could be useful for the
development and improvement of teaching and learning process in the middle school
level in Kazakhstan, Pavlodar while teaching, learning and assessing reading skills
and literacy. In Pavlodar, most schools have two shifts: morning and afternoon. The
morning shift begins at 8.00 a.m. and finishes at 13.00 p.m. whereas the afternoon
starts at 14.00 p.m. and ends at 18.00 p.m. Nonetheless, it was feasible that
participants from both shifts performed the assessment due to administration in all
schools that set and managed a convenient timetable for sixth and eighth grades.

The measurement of parental attainment level in education was taken into
account, as this socio-economic variable could be one of the indicators to affect the
achievements of the students’ reading literacy (Snow, 2002, 2006; Myrberg & Rosén,
2009; van Bergen et al., 2017). Tables 2, 3, 4, and 5 indicated the categories of the
parents’ education. However, several other factors such as number of books at home,
home environmental conditions, reading activities in the family, reading habits,
activities, and genetics could influence reading outcomes as well. The highest level of
parents’ education in each study was different because of the sample size of the
students and the research purposes. In all studies, most children did not know their
parents’ level of education. Although those who knew pointed that, both parents had a
Bachelor degree, albeit the fathers had a tendency to obtain vocational and technical
education, whereas the mothers tended to study further for Master’s degree.

In Study 1, a total number of N=1,206 (female 50.4% and male 49.6%) grade
six (Ng= 572) and eight (Ng=634) students performed background questionnaire and
the reading tests in English (Table 2). These students were studying in the middle
secondary school in Pavlodar and participated in such assessment survey for the first
time on the computer. The mean age of the students was (N¢= 572, M=11.99; Ng=634,
M=14.00) and standard deviation (Ng= 572, SD=.22; Ng=634, SD=.21). Before the
survey, all participants were instructed as we determined to define substantial findings
from background questionnaire and reading comprehension tests for further statistical
analysis in the context of Kazakhstan.

Table 2
Parents’ level of education for study 1
6" grade 8" grade
Parents’ level of schooling Mothers  Fathers (%)  Mothers Fathers
(%) (%) (%)

Did not go to school 3 .6 3 3
Grades 1-9, middle school 7.0 7.0 7.5 8.8
Grades 1-11, secondary 14.9 14.4 18.6 12.5
school
Vocational and technical 8.1 12.0 15.5 17.0
schools
Bachelor degree 19.5 13.8 26.8 22.8
Master degree 3.2 1.6 4.2 3.4
PhD degree 1.6 1.1 1.6 A4
| do not know 45.3 49.4 25.5 34.7

For Study 2, the sample of 282 (female 52% and male 48%) Grade 6 students
performed the reading and writing tasks altogether in year 2018. The mean of the age
was M=12.00 and standard deviation SD=.21. The participants were young
adolescents in their early years of middle school level and even though that in the
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same year (i.e., 2018) we were able to analyze and collect sample for reciprocal and
productive skills in English, which would be useful for the more sophisticated
analysis of development and relations between respective skills in English. In Study 2,
a great number of people did not perform the writing part of the reading
comprehension test thus; those samples were not included in the study analysis rather
than those who conducted reading and writing skills (Table 3).

Table 3
Parents’ level of education for study 2 in Grade 6
Parents’ level of schooling Mothers (%) Fathers (%)

Did not go to school 4 1.2
Grades 1-9, middle school 9.6 10.8
Grades 1-11, secondary school 18.1 18.8
Vocational and technical schools 9.2 14.6
Bachelor degree 19.2 10.8
Master degree 4.2 1.9
PhD degree 1.9 1.2
I do not know 37.3 40.8

In Study 3, the questionnaire and the reading tests were administered to a sample of
1505 (female 49% and male 51%) six and eight grade students (Table 4). The
participants were from the same seven middle schools in Pavlodar. The mean age of
the students in the data collected in 2019 was M= 12.91 and the standard deviation
showed further SD= 1.12. The measurement of reading attitude and the prediction of
the reading comprehension tests in English, Kazakh, and Russian were defined.

Table 4
Parents’ level of education for study 3
6" grade 8" grade

Parents’ level of schooling M(()(E/?;ers Fathers (%) M(()ct)/f;)ers Fathers (%)
Did not go to school 2 .5 3 4
Grades 1-9, middle school 9.1 8.6 7.5 8.8
Grades 1-11, secondary 15.6 13.8 18.4 12.5
school
Vocational and technical 8.9 14.7 15.7 17.3
schools
Bachelor degree 19.3 14.8 26.9 22.4
Master degree 35 1.4 4.2 3.6
PhD degree 11 11 1.7 .6
I do not know 42.3 45.1 25.3 34.4

For Studies 4 and 5 a sample of N=1,563 students (females 52.6% and males 47.4%),
responded to the background questionnaire, performed reading comprehension tests in
English, Kazakh and Russian, replied to several additional measurement like
questionnaire for metacognitive reading strategies were collected in 2020 and

analyzed further (Table 5).
In Study 4, reading attitude, classroom climate, and engagement towards
reading achievements were examined among young adolescents in three respected

languages.
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Table 5
Parents’ level of education for studies 4 and 5

6" grade 8" grade
Parents’ level of schooling M(()(E/L\)ers Fathers (%) M(()(E/ngzrs Fathers (%)
Did not go to school 2 5 3 3
Grades 1-9, middle school 6.9 6.8 7.4 8.7
Grades  1-11,  secondar 14.3 13.9 18.5 12.4
school
Vocational and technical 8.7 12.6 15.6 17.2
schools
Bachelor degree 19.4 14.0 27.1 22.8
Master degree 3.2 1.9 4.1 3.4
PhD degree 1.6 1.1 1.6 4
| do not know 45.8 49.3 25.3 34.7

For Study 5, reading strategies were implemented for the first time in 2020 to
the middle school students of Kazakhstan. Before the reading tests, students
performed questionnaire and replied to the questionnaire in reading strategies.
Overall, 4274 students participated in this research during assessment processes
detailed and summarized information of the samples is presented in the following
Table 6.

Table 6
Samples of all studies
Study Sample Instruments
Study 1  Grades 6 & 8, - Reading Comprehension Tests in English for
N=1206 students 6™ and 8" graders (Nikolov & Csapé, 2010)
- PISA-2015 Background Questionnaire
Framework (OECD, 2017)
Study 2 Grade 6, - Reading and writing skills from Reading
N=282 students Comprehension Tests in English for 6™ grade
(c.f. Nikolov & Csapo, 2010)
- Background Questionnaire variables (OECD,
2017) (parents’ education and number of
books)
Study 3  Grades 6 & 8, - Self-developed Reading Comprehension Tests
N= 1505 students in English, Kazakh and Russian for 6th and 8th
graders (first draft)
- Adapted PISA-2018 Background
Questionnaire Framework (OECD, 2019a)
- Reading Attitude questionnaire modified from
Clark, C., & Foster, A. (2005). Children's and
Young People's Reading Habits and
Preferences: The Who, What, Why, Where and
When. National Literacy Trust.
Study4  Grades 6 & 8, - Adapted Self-developed Reading
N= 1563 students Comprehension Tests in English, Kazakh and
Russian for 6th and 8th graders (second draft
validation of the modified version)
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- Adapted PISA-2018 Background
Questionnaire Framework (OECD, 2019b)
- Adapted Reading Attitude questionnaire
modified from Clark, C., & Foster, A. (2005).
Children's and Young People's Reading Habits
and Preferences: The Who, What, Why, Where
and When. National Literacy Trust.
Study 5 Grades 6 & 8, - Metacognitive ~ Awareness of  Reading
N= 1563 students Strategies Inventory (MARSI) Version 1.0 by
Kouider Mokhtari and Carla Reichard (c.f.
Mokhtari & Reichard, 2002)
- Adapted Self-developed Reading
Comprehension Tests in English, Kazakh and
Russian for 6th and 8th graders (second draft
validation of the modified version)

4.3 Instruments

In order to provide evidences in development of modified education framework for
improving literacy skills in the middle schools in Kazakhstan several instruments
were used in the each research study. One of the aims in the Study 1 was to define
socio-economic background of the students, which has several items and variables
like students’ feelings towards school, classroom climate, engagement, learning
aspect of English language, and the attitude towards the importance of English as FL.
In addition to the background variables, the assessment consists of performing reading
comprehension tests in English adopted from Nikolov & Csapo, (2010; 2018) for
students in Kazakhstan.

Study 1 included background questionnaire, which examined background
variables related to classroom climate in school, student-teacher relationship
(responded by the students), engagement to learning English, anxiety and the usage of
ICT technologies in the classroom context. The factor loading of the exploratory
factor analysis revealed six factors from the questionnaire and showed a good fit to
the data. However, the revealed factors effected very low on achievements of reading
tests in English in both grades.

In Study 2, the focus was made on the reading and writing skills of the sixth
graders who performed the tests in reading comprehension in English. Even though
the results of the tests were poor in reading and writing there was very weak
relationship between receptive and productive skills. Likewise, parents’ level of
education and number of book at home indicated that these socio economic variables
did not influence the outcomes of the learners. Even the tests in reading
comprehension had good reliability the impact of background variables was very low.
It could be because the tests were in English and the questionnaire was in mother
tongue (Kazakh or Russian). Therefore, to construct self-developed reading tests in
English, Kazakh, and Russian would define the assessment of reading literacy and
reading skills sufficiently clear.

As a result, for Study 3 first draft of self-developed tests in assessing reading
skills in three languages were used. The implemented tests were appropriate for the
Kazakhstani young learners as several language experts in Kazakhstan analyzed and
evaluated the tests in the respected languages. Before applying the tests into the
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system, the content and the type of the construction were considered to the topics of
the core curriculum for secondary education of the targeted grades in Kazakhstan.
After feedbacks and the suggestions from the experts, some corrections were
included.

Additionally, a questionnaire assessing reading attitudes of the learners were
involved (c.f. Clark & Foster, 2005) in parallel to same demographic items regarding
the samples. Even though the reliability of tests ranged from .88 to .90 the effect of
the reading attitude towards reading was not high. It seemed obvious that reading
attitude tended to decline in the middle stage of the schools (McKenna et al., 1995)
for Kazakhstani learners as well.

In Study 4, the self-developed tests were modified and several items were
added to each language so the numbers of items in all three languages were the same
in grades six and eight. In addition to reading attitude questionnaire, several modified
background variables were include as classroom climate, engagement, learning
English language etc., as used in Study 1, and some items regarding the sense of
belonging to school of the students.

The measurement in Study 5 designated the significance of reading strategies
and the way students think metacognitively while performing the tests in reading
comprehension in a foreign language (English), mother tongue (L1), and L2.
Therefore, the widely used questionnaire in the mother tongue (Kazakh and Russian)
was applied. The original version of the reading strategy questionnaire Metacognitive
Awareness of Reading Strategies Inventory (MARSI) (c.f. Mokhtari & Reichard,
2002) was in English. Thus, it was decided to translate the questionnaire from English
into Kazakh, and Russian languages, and make the instrument suitable and allocated
for students in Kazakhstan. Five language expert, who were proficient and fluent in
Kazakh, Russian, and English translated the questionnaire twice back and forth in
Kazakh and Russian languages.

Table 7
The overview of the scales and the instruments of the studies

Study

Scale & Instruments 1 2 3 4 5

Socio-economic background

(c.f. PISA: Background Questionnaire

Framework (OECD, 2017, 2019a, 2019b)

Demographic information

(age, gender, grade, mother tongue, parents’

level of education, number of books at home, X X X X X
desk, computer)

Classroom context
- Classroom climate

- Student-teacher relationship X X
- Feeling at school

Engagement

-Positive attitudes of EFL

-Attitudes of English learning X X

-Anxiety of new technologies
-Interest of using new technologies
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Reading Attitude

(c.f. Clark, C., & Foster, A. (2005). Children's
and Young People's Reading Habits and
Preferences: The Who, What, Why, Where and
When. National Literacy Trust)

Reading Strategies

(Metacognitive Awareness of Reading
Strategies Inventory (MARSI) Version 1.0 by
Kouider Mokhtariand Carla Reichard, c.f.
Mokhtari & Reichard, 2002)

Six grade cognitive skills

Reading comprehension tests in English

(c.f. Csapo & Nikolov, 2009; Nikolov & Csapo,

2010;

Nikolov & Csapo, 2018)

Reading comprehension tests in English
(self-developed, 2019, first draft)

Reading comprehension tests in Kazakh
(self-developed, 2019, first draft)

Reading comprehension tests in Russian
(self-developed, 2019, first draft)

Writing skills in English

(c.f. Csap6 & Nikolov, 2009; Nikolov & Csapd,

2010;

Nikolov & Csapd, 2018)

Reading comprehension tests in English
(self-developed, 2020, modified version)

Reading comprehension tests in Kazakh
(self-developed, 2020, modified version)

Reading comprehension tests in Russian
(self-developed, 2020, modified version)

Eight grade cognitive skills

Reading comprehension tests in English

(c.f. Csap6 & Nikolov, 2009; Nikolov & Csapd,

2010;

Nikolov & Csapd, 2018)

Reading comprehension tests in English
(self-developed, 2019, first draft)

Reading comprehension tests in Kazakh
(self-developed, 2019, first draft)

Reading comprehension tests in Russian
(self-developed, 2019, first draft)

Reading comprehension tests in English
(self-developed, 2020, modified version)

Reading comprehension tests in Kazakh
(self-developed, 2020, modified version)

Reading comprehension tests in Russian
(self-developed, 2020, modified version)
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After the final versions were approved, they were implemented to the eDia
online system. Confirmatory factor analyses revealed several factors and they had
strong correlation to each other. In addition, Structural Equation Modeling (SEM) was
used in the tests and the background variables as well, in terms of defining the
relationship of the factors to the reading literacy achievements of the students in
Kazakhstan. All background questionnaires had 5-point Likert scale. A detailed
overview of the instruments in each study is summarized in Table 7. Although the
process of collection data and the analysis we used during the analysis are further
explained in this chapter.

4.4 Procedures
4.41 Data Collection

Taking into account low results of Kazakhstani learners in reading literacy, the
necessity of improving the framework in core curriculum for teaching and learning
reading skills, and literacy in the middle school were among priorities. Thus, the
obtained results from assessment would provide the clues and evidences for assisting
the issue and define the problem. Upon all these requirements the requests from the
Ministry of Education and Science of Kazakhstan for collecting the data in the
secondary schools in Pavlodar was the core issue. After permission letters from the
Ministry of Education were approved, an official confirmation was sent to the
Department of Education in Pavlodar region and city.

The collaboration of seven randomly chosen secondary schools started from
September 2017 and the first official assessment survey started in January-February,
2018. Data collection for Study 1 and Study 2 conducted in 2018. As the collection
pursued computer-based assessment (CBA), the schools administration and the
teachers of ICT labs smoothly organized flexible timetable for the children in each
grade so there were no any problems in the procedures and the internet connection
was good.

ICT facilities in each school provided several computer rooms, so the students
were able to enter and perform the tests through the Electronic Diagnostic Assessment
(eDia) online platform (Csap6 & Molnar, 2019). The school administration and
several teachers deemed the technical adjustment during the process of collecting the
data in each study although the instructional part was under my personal
responsibility. The timetable and the time for instruction were clearly prepared
beforehand in detail because of the winter period and location of each school.

As Pavlodar is in the north part of Kazakhstan, the climate in Pavlodar is very
continental (i.e. hot summers and cold winters). January and February are usually the
coldest months in winter. Thus, the temperatures could be below zero from —25°C to
—-30°C and it is really very cold, freezing, and with lots of snow. In addition to, each
school had a different location and it took almost 30-40 minutes on our way to visit
each school. Thus, it was challenging to collaborate with teachers and the school staff
a week before for making a flexible timetable for each school and classes.

The collection for Study 3 was administered on the same online platform in
2019 (January-February) in the same seven schools. Most teachers and ICT managers
in the schools were already familiar with the process that happened in 2018 thus, the
academic activity in schools was not disrupted. After first data collection, which was
performed in 2018 the results of the analysis were sent to each school administration
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and the principals. Likewise, the report analysis of students’ outcomes was posted to
the Departments of Education in Pavlodar region and city as well.

Before sending, the report was translated into Kazakh and Russian languages
in order to reveal and comprehend the issues clear. Furthermore, in 2021 the final
report is planning to send to the Ministry of Science and Education of Kazakhstan,
Departments of Education of Pavlodar region, city, and schools. This could be one of
the efforts to modify the framework for teaching and learning, assessment and
development of reading literacy skills among young learners in the middle school. We
hope that this would be beneficial and useful for education reform system in
Kazakhstan.

For Study 4 and Study 5 that was administered in 2020 the same selected
schools participated in the assessment and the respondents as in the previous years,
performed the tests and questionnaire online. Every year the students were instructed
before the tests, and after the instruction, a password was given for entering the
platform. 1 was in a part of an instructor, and assist computer labs if the students had a
problem. Although it was difficult to guide all classes simultaneously, thus, several
ICT assistants in the labs were instructed before the assessment project so they
assisted some classes. However, the main guidance of each class was under my
personal responsibility in each school, especially when some schools had a new
teaching staff in ICT subjects, which required time and effort to explain, albeit those
schools that had the same ICT managers could help a lot, as they had already known
the procedure.

4.4.2 Data Analysis

Regarding our main goal of the research to assess reading literacy skills in mother
tongue and English as the foreign in middle schools in Kazakhstan, to build and
construct an effective educational framework for sufficient learning and teaching
process, was one of the opportunities in the statistical analysis of the data. The data
from CBA were analyzed by using various programs and software for statistics, as
Statistical Package for Social Sciences (SPSS), Mplus (Muthén & Muthén, 2017),
IRT (Wu & Adams, 2007), and the Analysis of Moment Structure (AMOS) version
24. All five studies provide descriptive methods that estimate the reliability of the
responses and the tests performances, as well as factor analysis, which confirms the
correlation of the factors and the effect of the factors towards reading achievement.

Exploratory factor analysis (EFA) in Mplus was used towards defining the
number of latent factors regarding background questionnaire in Study 1. Six-factor
model was defined as the good factor loading and the model fit indices fit well.
Therefore, confirmatory factor analysis (CFA) was applied in order to confirm the
number of factors in the background questionnaire. Maximum likelihood estimator
was used and the indices showed a good fit to the model. In addition, in Study 1 in
order to examine the convergent validity and composite reliability of the instruments
AMOS was applied. Thus, concluding that the background questionnaire items
correlated and related well to the samples in the context of Kazakhstan.

In Study 1, 3 and 4 Item response theory (IRT) program was applied in order
to see students’ abilities to the items of the test difficulties. IRT statistics “generally
provide a table of estimated item parameters, and a table of estimated person
parameters, as well as information about the fit of the data to the model, and other
characteristics of the items” (Wu & Adams, 2007, p. 63). Rasch measurement with
IRT program estimates the scale of the students’ abilities regarding the raw scores that

57



orchestrate the test’s items. Rasch analyses were required in constructing and
implementing se If-deve loped tests in three languages for 6™ and 8" graders.

In Study 2 multiple regression analyses was applied stepwise method was used
to fit the choice of predicting the students’ achievements regarding their SES
variables as mother’s and father’s highest level of education, and number of book at
home. In addition to this regression analysis paired-sample t-test were used to
ascertain which type of the tests did the students performed better, whether there were
any differences between the types of the tests (i.e. information retrieval, inference,
and reflection).

For Study 3 and 4 Analysis of variance (ANOVA) was used to explore the
differences of students’ outcomes regarding their mother tongue, gender, and grades.
Post hoc defined the differences between the groups’ variables of the participants due
to their native languages. Further, the analysis of the data were compared between
year 2019 and 2020, the results showed that they were significant differences in 2019
and 2020 in reading achievement in terms of mother tongue and gender.

Structural equation modeling (SEM) we used in Study 1 and 4 to test the
conceptual model determining that engagement could be a mediator between
classroom climate and the students’ achievements. The measurement was conducted
by Mplus program software. In Study 4 we conducted RStudio computer software to
define the classroom climate and the level of engagement of the students in grades
sixth and eighth.

SEM analysis actually has two stages measurement model and structural
model where the former model used “...for both CFA and SEM is a multivariate
regression model that describes the relationships between a set of observed dependent
variables and a set of continuous latent variables” (Muthén & Muthén, 2017, p. 55).
The latter model “describes three types of relationships in one set of multivariate
regression equations: the relationships among factors, the relationships among
observed variables, and the relationships between factors and observed variables that
are not factor indicators” (Muthén & Muthén, 2017, p. 56).

Study 5 demonstrated the adaptation of the MARSI test to the new cultural
environment while testing students’ metacognitive awareness of reading strategies
during reading process. The application of reading strategy questionnaire was used to
investigate how the validated instruments could be verified. Confirmatory Factor
analysis was applied after exploratory factor analysis revealed the factors in the
context of Kazakhstani young learners. CFA was used to confirm the factors in the
structure of the metacognitive awareness of reading strategies within its original form.
The goodness of fit indexes of CFA should provide the following values to the model
as chi-square (X?), p< .05; comparative fit index (CFI) >.90; Tucker-Lewis index
(TLI) >.90; root mean square error of approximation (RMSEA) <.08; standardized
root mean square residual (SRMR) <.08. These are the evidences of appropriate
model fit that meet statistical criteria in SEM and CFA analysis (Marsh, Hau, & Wen,
2004; Campbell, 2015).

To sum up, this chapter provides a detailed outline of data collection in all
research studies. Statistical analysis for each study seemed appropriate (Cohen,
Manion, & Morrison, 2007) to achieve reliable outcomes and evidences for further
framework suggestions in the assessment process, quality, and the equity adjustment
for education system in Kazakhstan. The overview of the instruments, research
questions, and the usage of suitable quantitative methods to assess students’ reading
skills and reading literacy in Kazakh, Russian, and English languages were relevant.
All these particulars of the research study were in detail characterized in the current
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chapter. The following chapter provides the findings and discussions of the results
that determine the point of this dissertation.
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CHAPTER 5: RESULTS

5.1 Assessment of reading skills in English and socio-economic background
among learners in middle schools in Pavlodar, Kazakhstan

5.1.1 Introduction

Low results of Kazakhstani 15-year-old students in the reading literacy in Programme
for International Students Assessment (PISA) (M=390 in 2009 to M=387 in 2018)
could be worrying in terms of literacy development and the quality of education
(OECD, 2019b) because students have not received enough “key knowledge and
skills essential for full participation in society” (PISA, 2018). One of the ways to
understand the issue of these negligent results in reading literacy is conducting
frequent assessment, and be aware of the data results in a certain issue. Therefore, the
first pilot study was conducted in Kazakhstan, in 2018. Validated tests in English
reading comprehension were applied. In Kazakhstan, English is a compulsory foreign
language and is widely used in every part of modern society by million people all
over the world. Previously the tests had been validated in Hungary (Csapé & Nikolov,
2009; Nikolov & Csapo, 2010, 2018) among students of 6" and 8" grades. Hence,
these reading comprehension tests in English were implemented in the context of
Kazakhstan for the first time in 2018 to explore reading skills in English of 6™ and 8"
graders. These tests are the diagnostic tests as they refer to the achievement type of
the tests and provide teacher and the learner a clear image of the gaps in the process
of teaching and learning. Diagnostic tests help both to differentiate the problem that
has to be changed, and the progress that is supposed to be developed (Johnson, 2017).

No empirical experiences assessing reading literacy, reading attitude, and
reading comprehension among young learners in the secondary schools of Kazakhstan
conducted before. Thus, conducting the first pilot study in Kazakhstan will help us to
reveal the issue, and develop a research framework for further analysis and
recommendations to teachers, parents, students, and other stakeholders. The Reviews
of National Policies for Education: Secondary Education in Kazakhstan Organization
for Economic Co-operation and Development (OECD) (2014a) reports that teachers
are not frequently apply and implement research assessment in the classroom.
Likewise, international surveys have showed that 15-year-old students in Kazakhstan
are two years behind of the average from OECD countries. In order to understand the
gaps of poor results of the students in the subject constant assessments might
highlight the weak sides that jeopardize the results and outcomes.

Interestingly, the results of the questionnaire survey in both grades revealed
the same factors regarding variables of classroom climate and engagement. Although
we conducted assessment survey for the first time, young learners in both grades of
the targeted schools indicated low achievement in reading skills of English as a FL.
We suppose that this might be one of the reasons for weak quality of education in the
middle education and not appropriate development of reading literacy in particular.

These randomly obtained results of the learners underlined the clues to solve
the existing issue. In addition to, we suppose that several latent factors that can be
revealed from the classroom climate and engagement will indicate the challenges in
the issue of teaching and learning EFL and reading skills in particular. Hence, through
validation and assessment of the instruments will be determined as one of the pivotal
directions for quality improvement in education system of Kazakhstan.
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5.1.2 Methods

5.1.2.1 Participants

The participants were sixth and eighth graders randomly selected from seven middle
schools in Pavlodar, the city in the northern part of Kazakhstan. The total number of
the students was (N =1,206). However, some of the data were not recorded in the
online questionnaire thus, we conducted data screening for checking outlier and
missing data and then the final dataset had N=906 students of both 6™ and 8" grades.
The demographic sample of the study is represented further in the Table 8.

Table 8

Number of participants in the Grades 6 & 8 (2018)
Variables Grade 6 Grade 8
N 369 537
Gender (male; %) 37.8 62.2
Age (mean, years) 11.99 14.00
Age (SD) 22 21
Mother tongue (%) Kazakh 32,0 25.9
Mother tongue (%) Russian 66,9 73.7
Mother tongue (%) Other 1.1 4

5.1.2.2 Instruments

The validated instruments (Nikolov & Csapo, 2010; 2018) for evaluating the
performances of reading skills among 6™ and 8" graders have been adapted for the
context of Kazakhstan. The original battery of reading comprehension tests in English
were modified for the students of middle school in Kazakhstan. Thus, sixth graders
performed two tasks in English and eighth graders did four tasks. Furthermore, PISA
2015 background questionnaire variables were implemented (OECD, 2017) to
understand the development of reading skills in EFL. In particular, classroom climate
reported by students involved (5 items), student-teacher relationship (5 items), interest
and like of English (5 items), attitude in English learning (5 items), usage of ICT (5
items), anxiety of ICT (3 items). The items were measured by 4-point Likert scale
from strongly disagree to strongly agree. The instruments for background
questionnaire included items used in PISA background questionnaire of 2018, 2015,
and 2012 for Kazakhstan. Official translation of the questionnaires were presented in
PISA cites (OECD, n.d.), albeit some simple modification in Kazakh and Russian
languages were accomplished by five language experts from Kazakhstan in order to
make language appropriate for young adolescents.

5.1.2.3 Procedures

Data were collected using eDia platform, the online system for learning and
instruction from University of Szeged (Csapd & Molnar, 2019). The students were
required to answer PISA background questionnaire in their mother tongue (OECD,
2017). After finishing background questionnaire sixth and eighth grade students had
to perform the tests in English, assessing reading skills and abilities (Csapé &
Nikolov, 2009). The respondents performed different reading comprehension tests
due to different level of English language as the foreign but answered similar
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background questionnaire in their mother tongue. An immediate feedback was given
to the students after performing Reading Comprehension Test (RCT) in English.
Before entering the online platform, students were instructed and obtained a personal
password, which was eliminated after the survey. The duration time for the tests and
questionnaire depended on student’s reading abilities, logical thinking, and
comprehension in English and background questionnaire in his or her mother tongue.
Approximately 30 minutes took the tests in English, and 20-35 min. — the background
questionnaire. The analysis was conducted with the help of IBM Statistical Package
for the Social Sciences (SPSS) Version 23 and the Analysis of Moment Structure
(AMOS) version 24. The process of our analysis started from checking common
method bias, exploratory factor analysis, confirmatory factor analysis, invariance
analysis, and regression. In addition to, the reliability and validity of the instruments
were showing further. Tests performances of 6" and 8™ graders were not compared to
each other and were analyzed separately although while defining factors in the model
the results of both grades were merged and analyzed together.

5.1.3 Study Results
5.1.3.1 Psychometric properties and differences in cognitive operational types
Reliability and Validity

The Cronbach’s alpha of the tests and the background questionnaire variables in both
grades showed good measurement indicator from .91 to .96 respectively (Table 9).
The structure and the content of the tests for 6™ and 8" graders as well as the sub-
scales of the questionnaire assessing background that are explored in the current study
revealed several factors, which could impact and foster achievements in reading
comprehension skills in English.

Table 9
The structure and the content of the reading tests in Grades 6 & 8 (2018)
Number Cronbach’s
Grade Test Tasks of itemns Alpha
Reading test 1 in Match the title of the book 10 .923
6 English
Reading test 2 in Match the missing part of 10 .898
English the text
Reading test 1 in Match words with the 10 .893
English definition
Reading test 2 in Match notices with the 9 .897
3 English meaning
Reading test 3 in Match the question to the 9 871
English answer
Reading test 4 in Match the question to the 8 .904
English passage

Classroom climate, students-teacher relationship, positive attitudes towards learning
EFL, interest, and anxiety of using new technologies were hypothesized as factors,
and could influence students’ reading and language achievements in EFL. Moreover,
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poor academic achievements in reading skills of the learners in the middle school
partly or indirectly depend on these factors (Lee & Schallert, 2014; Reyes et al.,
2012).

Reading comprehension tests have several tasks (Reading test 1, 2, 3, 4) and
by the cognitive operational type the tests, in both grades, refer to Information
Retrieval (IR) and Inference (Inf.) tasks. IR task defines the way of retrieving and
determining information — “a corpus of stored information the portions which are
relevant to particular information needs” (Sembok et al., 2008, p. 460). Inference task
needs a conclusion from the various recourses and key words around the context in
order to understand the meaning of the word. Inf. task requires acquisition of a new
meaning from the context the performer needs to make a conclusion and insert the
required information.

The tasks “Match the title of the book ”, “Match words with the definition”,
“Match notices with the meaning ” were referred to IR. The tasks “Match the missing
part of the text”, “Match the question to the answer”, “Match the question to the
passage” were regarded to Inf. tasks. The results showed that the students did better in
Information Retrieval (IR) tasks than Inference (Inf.). However, in the eighth grade
the mean differences were non-significant. During our instruction and the observation
the way of teaching and learning in various languages in the schools, we noticed that
most English language teachers use various textbooks and resources published abroad
and the frequency of applying IR and Inf. is supposed to be imple mented more than in
teaching Kazakh or Russian languages (Table 10).

Table 10
Information retrieval vs inference
Grade Paired sample t-test Language  Myi(%) t P
6 Information retrieval — English 5.97 5.94 <.001
Inference
8 Information retrieval — English 14 21 n.s.
Inference

5.1.3.2 Grade performances

At present in Pavlodar Kazakh-speaking community occupies 52% of population,
although 33% is Russian people, and 15% includes the diversity of other ethnic
groups (e.g., Ukrainians, Germans, Tatars, Chechens, etc.). Kazakh people are
bilingual and are able to speak, read, and write in both Kazakh and Russian
languages, albeit it could be observable mostly in the northern part of Kazakhstan and
partly in the east. Although in the west and south parts of Kazakhstan the percentage
of people, speaking in Kazakh towards Russian is significantly higher. Reading
comprehension tests in English showed moderate ability level of 6™ and 8" graders
(Table 11).

Table 11
Students’ test performance in English (Grades 6 & 8)
Reading Comprehension Test in English

Grade M (%) SD (%) Min. (%) Max. (%)
6 23.44 29.09 .0 100
8 45.81 30.84 .0 100
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This could suppose to be poor reading skills in English, difficulty of the tests as well
as inappropriateness of the tests to Kazakhstani young learners’ background and their
socio-economical environment. In addition, the performances in English could depict
the hypothesis of students’ age and duration of learning English (i.e. some classes in
the schools have started to learn English from the 5t grade).

The reading tests in English language were appropriate for both grades there
were no items of lower or higher ability level. Several high ability items should be
included in the tests in both cohorts. The distribution in Grade 8 positioned better than
in Grade 6, although in general both grades performed poor in the tests of English (see
Figures 4 and 5).

Figure 4
Performance Distribution (Grade 6)
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Item person map (Ssee Figures 6 and 7) revealed that the tests for Grade 6 were
relatively appropriate. Students’ ability level and the tests’ difficulties distributed
well, although it seemed to add several items to the test of English for grade 6.

The distribution could clearly demonstrate the tendency of reading skills in
English in Grade 8 (see Figures 6 and 7).

One-parameter Rasch model analysis revealed the detailed picture of the tests
for sixth and eighth grades (see Figures 6 and 7). Although the results of the students
in Grade 8 comparing to the students in Grade 6 were higher, although low. It seems
that weak results in English language may suggest of problem in the quality of
teaching and learning English language and the skills in a FL. Low rate in reading
comprehension and literacy among students in targeted schools is obvious.
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Figure 6
Item-person map for English reading test — Sixth Graders
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Figure 7
Item-person map for English reading test — Eighth Graders
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5.1.3.3 Reading comprehension in English as FL within gender and language
differences

Gender differences

Both sixth and eighth graders showed no gender differences while performing the
tests as the percentage was almost the same. In Pavlodar, in the North part of
Kazakhstan the differences between boys and girls in secondary schools is usually the
same so we cannot depict that boys performed better than the girls. Although while
talking to the teachers from the assessed schools, girls usually show better results in
primary and lower secondary grades than the boys but the tendency that most boys
start to perform better in the upper grades was often obvious as well (see Table 12).
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Table 12
Gender differences in tests performances

Grade Girl Boy
N Mean (SD) N Mean (SD) t p
6 199 14.06 (12.06) 170 14.04 (11.82) 0.02 .98
8 257 19.32 (9.99) 280 19.07 (9.78) 0.29 a7

Comparing the results of reading comprehension tests in English, the t-test showed
significant difference in the sixth grade, whose first language is Kazakh, performed
better than those, whose first language, and/or the language they speak at home is
Russian. However, in grade eighth the difference of Kazakh and Russian students
performing reading tests in English was negatively insignificant (Table 13).

Table 13
Language differences in tests performances

First language: Kazakh  First language: Russian

Grade N Mean (SD) N Mean (SD) t p
6 171  15.38 (12.24) 198  12.89 (11.57) 1.99 .04
8 209  19.06 (10.24) 328  19.27 (9.65) -0.24 .84

5.1.3.4 Latent factors and reading achievements in EFL
Common method bias

Harman’s single factor was applied and tested, as in common method bias (CMB)
analysis all variables in the construct define if a single variable appears in the
covariance between the measures using principal axis factoring extraction (Podsakoff,
MacKenzie, Lee & Podsakoff, 2003). 21.175% is the result of the cumulative variance
indicating less than 50 per cent of the threshold. Hence, our study is free of bias issue.

Exploratory Factor Analyses

Exploratory factor analysis (EFA) is applied in order to define the relationship
between variables observed in the instrument in case of uncertainty (Thompson, 2004,
Brown, 2015). EFA measures students’ answers to the PISA questionnaire variables
referring to certain background items and composing six factors based on classroom
climate and engagement. The results from EFA is testifying that the means of
Bartlett’s test of sphericity derived from x* = 11983.557, df =378, p < 0.001 and
KMO measure of sampling adequacy, KMO =0.864 is showing that the instrument is
distinct and reliable with factors and pointing good quality for further analysis
(Cohen, Manion, & Morrison, 2007; Field, 2009). Maximum likelihood extraction
with Promax rotation for factor analysis was applied, data computation of the items
with 28 items in six latent factors were not extracted as having an absolute value of
the threshold was above 0.5 (Hair, Tatham, Anderson, & Black, 2010; Kock, 2014)
(see Table 14).

Confirmatory Factor Analyses

Confirmatory factor analysis (CFA) showed that the mode| fitted well to the data with
the six-factor model in both grades. The reason for combining the grades was to check
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the model fit in general for both grades (see Table 14 and Figures 8, 9 and 10). Based
on the results we could conclude that factors classroom climate and engage ment met
the criteria of fit indices (e.g., Hu & Bentler, 1999, p.6; Thompson, 2004, pp 129-132;
Brown, 2015, pp. 71-73), according to them x?/df >1, CFI/TLI>0.95, SRMR <0.08
RMSEA <0.06 and p-value >0.05. This means that the factors in both grades fit to the
model. Table 14 represents a set of relationship of the variables we performed
Confirmatory Factor analysis (CFA). The model fit was acceptable when we
conducted CFA for the background variables in six and eight grades.

Table 14
Goodness of fit indices in six-factor model CFA
X df CFlI TLI RMSEA

Grade 6 649.671 335 .953 .947 .042
Grade 8 542916 335 .959 .954 .041
All6 & 587.603 335 .957 .951 .041
8 grades

Figure 8
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Figure 9

CFA Grade 8

The six—factor model fitted well to the data in both grades TLI and CFl are the
same for both grades. Convergent validity can be achieved as well using score of
factor loadings in each item in latent factors if the value is above 0.5 (Kock, 2014).
All items have factor loading more than 0.5 showing that instrument in this study has
achieved convergent validity criteria (see Tables 15 and 16).
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Table 15

Factor loading for grade 6 (2018)

Loading M SD

Factor 1: Classroom climate reported by student o=.858 3.09 71
(CCS)
Students don’t listen to what the teacher says 713 2.96 .90
There is noise and disorder .795 2.98 .87
The teacher has to wait a long time forstudents to . 759 2.99 94
settle down
Students cannot work well .663 3.22 .82
Students don’t start working fora long time after .698 3.34 87
the lesson begins

Factor 2: Student-teacher relationship(STR) 0=.827 2.00 .76
My teacher is interested in the progress of each 641 2.15 1.00
student
My teacher provides extra-help to student if .783 1.98 .97
necessary
My teacher helps students in school . 759 1.82 .90
My teacher continues to explain the lesson untilall 689 1.95 1.03
students fully understand
My teacher gives students the opportunity to 624 2.13 1.04
express their opinions

Factor 3: Interest and like of English (ILE) 0=.931 2.77 .85
I like learning English 877 279 .99
I like reading in English .832 277 .97
I like doing English language tasks .841 2.72 .89
I like to get new knowledge in English language 873 2.82 .96
| am interested in English 811 279 .97

Factor 4: Attitudes of English learning (AEL) 0=.875 1.80 .64
English is important forsociety .751 1.62 73
English is very important for me .839 1.88 .78
I think English is a language of international 731 1.85 .79
communication
When | finish school | will have many 781 1.84 .81
opportunities to use English
I will use English language in many ways when | .657 1.83 .81
become an adult

Factor 5: Usage of new technologies (UICT) 0=.801 2.83 .65
I am interested in new technologies .575 2.86 .96
I amalways interested in using the latest technical 687 2.75 .89
devices
It depends on me whether I succeed in using new .603 2.69 .81
technologies or not
| feel happy to use new technologies. 776 2.99 84
The result of my use of new technologies depends 662 2.86 .82
only on me

Factor 6: Anxiety of new technologies (AICT) o=.711 2.02 .65
Using newtechnologies creates problems for me .592 2.06 .78
| find it difficult to use new technologies — I donot 841 1.99 .83
know how to work with them
When | use new technologies | feel the fear of .550 2.03 .85

failure
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Table 16

Factor loading for grade 8 (2018)

Loading M SD

Factor 1: Classroom climate reported by student 0=.840 3.25 .63
(CCS)
Students don’t listen to what the teacher says .666 3.14 .83
There is noise and disorder 767 3.20 77
The teacher has to wait a long time for students to .806 3.26 .81
settle down
Students cannot work well .613 3.31 .79
Students don’t start working fora long time after 737 3.36 .80
the lesson begins

Factor 2: Student-teacher relationship(STR) 0=.827 1.95 72
My teacher is interested in the progress of each .584 2.19 .97
student
My teacher provides extra-help to student if .706 1.89 .88
necessary
My teacher helps students in school 737 1.80 91
My teacher continues to explain the lesson until all .793 1.90 .95
students fully understand
My teacher gives students the opportunity to .690 1.99 1.00
express their opinions

Factor 3: Interest and like of English (ILE) 0=.928  2.87 .80
I like learning English .889 2.92 .95
I like reading in English .881 2.86 .89
I like doing English language tasks .795 2.71 .85
I like to get new knowledge in English language .850 2.95 .89
I aminterested in English .836 2.91 .95

Factor 4: Attitudes of English learning (AEL) 0=.866 1.74 .61
English is important for society .675 1.57 .67
English is very important for me .823 1.80 7
I think English is a language of international 670 1.64 71
communication
When | finish school | will have many .799 1.81 .79
opportunities to use English
I will use English language in many ways when | 794 1.90 .85
become an adult

Factor 5: Usage of new technologies (UICT) 0=.815 2.89 .66
I aminterested in new technologies .565 2.97 .94
I amalways interested in using the latest technical .561 2.72 .89
devices
It depends on me whether I succeed in using new .658 2.83 81
technologies or not
| feel happy to use new technologies. 837 3.04 82
The result of my use of new technologies depends .803 2.94 .85
only on me

Factor 6: Anxiety of new technologies (AICT) a=.671 1.95 .62
Using newtechnologies creates problems for me .621 2.00 77
| find it difficult to use new technologies — | do not 923 1.87 84
know how to work with them
When | use new technologies | feel the fear of 413 1.98 g7

failure
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Figure 10
CFA both grades after modification indexes, standardized factor loading and
correlation
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In order to see problem of the poor reading achieve ments of the young learners
the correlation of the revealed factors could be observed further in grades six and
eight (see Tables 17 and 18). In the correlation of the factors, we noticed that the
relationship is statistically significant as the students become older this means that
that the revealed factors are necessarily important for the development of students’
learning and teaching process in general.
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Table 17
Correlation Coefficients between Background Factors 6 grade

Factors CCS STR ILE AEL UICT AICT
Classroom climate by - -1347 317  -125° 219 -.033
student (CCS)
Student-teacher -047 2777 -046 128"
relationship (STR)
Interest and Like of -034 3497 051
English(ILE)

Attitudes of English -026  .256
learning (AEL)
Usage of new -.055
technologies (UICT)
Anxiety of new -
technologies (AICT)

** <01

Table 18

Correlation Coefficients between Background Factors 8 grade
Factors CCS STR ILE AEL UICT AICT
Classroom climate by wox aox - x x
student (CCS) -.259 171 -.169 181 -.099
Student-teacher ok ok -
relationship (STR) -.104 .348 -.017 .189
Interest and Like of . . .
Attitudes of English noo” .
learning (AEL) 099 -160
Usage of new 5™

technologies (UICT)
Anxiety of new
technologies (AICT)

**p<.01
*p<.05

The correlation of the factors was good and valid, where the square root of
average variance extracted (AVE) higher than correlation between latent factors
below in Table 19, which indicated that discriminant validity achieved in this study.
However, for convergent validity (CV), the AVE in AICT is 0.482 and usually it is
necessary to have AVE more than 0.5 for each factor variable and composite
reliability (CR) should be 0.70 or above (Hair et al., 2010). In case the AVE is below
0.5 and the CR is more than 0.6 convergent validity of the construct could still be met

the minimum thresholds (Farrell, 2010; Field, 2009) (Table 19).
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Table 19

Reliability and validity based on based on Fornell-Larcker Criterion

a CR AVE MSV I\/EﬁXDR CCS STR ILE AEL UICT AICT
CCS 0.849 0.834 0.503 0.111 0.840 0.709
STR 0.830 0.839 0.513 0.084 0.852 |-0.232***| 0.716
ILE 0.928 0.926 0.713 0.159 0.927 | 0.334*** | -0.135* 0.845
AEL 0.881 0.885 0.607 0.084 0.889 0.167** | -0.290*** | 0.127* 0.779
UICT 0.818 0.836 0.508 0.159 0.855 | 0.264*** | -0.085 | 0.398*** | 0.124* 0.713
AICT 8?33’/* 0.724 0.482 0.057 0.822 -0.0961 | 0.166** -0.024 -0.0921 | -0.240***| 0.695

Note: significance of correlations; ILE = Interest and like of English; CCS = Classroom climate reported by student; STR = Student -teacher relationship; UICT =Usage of new technologies;
AICT = Anxiety of new technologies; AEL = Attitudes of English learning

#p <0.100
*p < 0.050
** p <0.010
* p < 0.050
** p <0.010
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5.1.3.5 Predicting classroom climate and engagement to reading skills in EFL
Regression

The relationships between revealed factors and reading achievements in English were
examined using score factor of each latent factor saved from measurement model in
CFA. In order to determine the affect of the factors detected from the background
variables on students’ reading results in EFL the regression analysis was conducted.
The integration of background factors showed the following findings. Regression
analysis (RA) with independent variables — six factors from the background
questionnaire, and English reading tests as the dependent variables together in sixth
and eighth graders showed that reading correlation in both grades was non-significant
(p>.05). This is supposed to be that the influence of affective factors of young
adolescents in the middle school towards tests” achievements is extremely low.

Table 20
Regression analysis grades 6" and 8"
Grade 6 Grade 8
Prediction path t p path t p
coefficient coefficient
(estimate) (estimate)
ILE -> Reading comprehension .346 731  .636 -.446 521 392
CCS ->Reading comprehension -.116 693  .867 .047 565  .934

STR -> Reading comprehension 373 678 .582 .286 554 .606
UICT-> Reading comprehension  -1.448 .745 .052 -.374 543 491
AICT -> Reading comprehension  -.170 713 .812 -.055 533 917
AEL -> Reading comprehension 077 625 .902 .145 531 .785

Note: ILE = Interes and like of English; CCS = Classroom climate reported by student; STR = Student-teacher
relationship; UICT =Usage of new technologies; AICT = Anxiety of new technologies; AEL = Attitudes of
English learning

Researchers (Jia et al., 2009; Pianta et al., 2008; Ryan & Patrick, 2001) confirm that
students and teachers interaction and the classroom climate influence the learning
outcomes of the children. However, if the interaction of the students with the teacher
is low, or the classroom climate is negative then the outcomes of the students will be
very low (Reyes et al., 2012).

The probability of low results could show the problem in the classroom
climate between teachers and student’s interaction in the process of teaching and
learning, which further influenced reading skills in EFL. Figure 11 showed very small
impact of affective factors on English reading tests of both grades. Thus, based on our
results we could conclude that poor achievements in reading comprehension tests in
EFL did not relate significantly to the latent factors. This indicates to the problem in
the classroom climate, student’s interaction in the school climate and engagement,
which seemed to be interesting for further detailed investigation.
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Figure 11
Regression analysis on the English Reading of the 6™ & 8" grades
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5.1.4 Discussion

The results indicate that both grades exhibited the same number of latent factors from
the background questionnaire. Although learners from grades 6 and 8 produced poor
results in English reading skills, the number of factors did not significantly influence
the outcomes of the learners’ reading skills in EFL. This might indicate that weak
teacher—student interaction in the classroom, low support from peers or parents, little
intervention from literacy leaders, and an insufficient environment may produce low
EFL reading skills. These findings are in accordance with Alsowat (2016), confirming
the challenge of teaching using the EFL flipped classroom teaching model in relation
to classroom climate and engagement. In addition, several latent factors related to
classroom climate and engagement indicated challenges in teaching and learning EFL
reading skills, which may provide directions on how to manage as well as motivate
young adolescents to read more in the middle school in Kazakhstan. Parents’ level of
education was not found to directly correlate to the outcomes of reading skills in
English, as has also been established by Myrberg and Rosén (2009), who identified no
direct effect of parents’ education on reading skills and reading achievement. Thus,
young learners should be clearly instructed on the importance and necessity of
reading. If children are informed that reading is the path to literacy and knowledge,
they can properly evaluate the significance of pursuing it. Moreover, school libraries,
librarians, teachers, and policymakers should investigate what books students are
interested in and prefer to read. Books in school libraries should be updated frequently
because this could underpin students to visit school libraries regularly.

Dotterer and Lowe (2011) indicated that school engagement may be mediated
between classroom context and the academic achievements of students who did not
have previous achievement difficulties. In particular, Dotterer and Lowe (2011)
conducted their research among fifth-grade students and concluded that in students
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with previous achievements problems, the school engage ment might not be a mediator
between classroom climate and academic achieve ment. In such a case, these authors
suggested applying several additional strategies for low achievers. However, Baker
(2006) showed that students with learning and behavioral problems performed poorly
and that the classroom adjustment did not benefit them relative to those with high
achievement or to peers who had a close relationship to the teacher. Although the
impact of these factors is considerably low on English achievement, the issue of
teaching and instruction in the classroom context may be the reason. Furthermore,
Downer, Rimm-Kaufman, and Pianta (2007) reported that teachers’ high quality of
instruction in the classroom context facilitates children’s engagement with high-risk
problems and difficulties in school. Downer et al. (2007) also confirmed that
classroom quality provides and supports engagement, which further stimulates
motivation and being a mediator between students’ outcomes.

Another indication that bilingual and monolingual young learners’ reading and
learning English as a foreign language may face problems with phonological
awareness, sentence construction and reading comprehension, as they experience
limited communication in English and relatively little time for instruction (Cline &
Shamsi, 2000; Singleton &Vincent, 2004). Researchers assume (Singleton &Vincent,
2004, p. 114) that students who do not have a good “standard of English” and/or
experience difficulties at the word level may be dyslexic and may encounter serious
problems with literacy. In order to solve the problem and assess reading literacy
among bilingual and monolingual children in English, tests should be “culture-free”.
Moreover, translating English-language tests into the students’ native language (Cline
& Shamsi, 2000; Stanovich, 2000) should be out of the question, as these tests will
not be appropriate to the students’ context. Consequently, the tests should be carefully
prepared for a certain age group, and consider context and level of language
preparation, which require time and effort from teachers, students and other
stakeholders.

The development of English reading literacy in Kazakhstan has had poor
results along with other English reading skills. The issue of teaching and learning
English must be given serious attention and considered an urgent topic. Frequent
assessments should take place in the classroom, which will guide teachers in assisting
their students in terms of their reading comprehension. Moreover, school
administration should support teachers in developing teaching reading skills in
English. Doing so well should include managing student motivation and enabling
young learners to read more for pleasure both in and out of school to actively
encourage reading habits in them.

Young learners should be taught to read for pleasure in and out of school.
Reading habits should be actively invested to young learners. Parents, teachers, and
other stakeholders should look at the reading problem from the other side as the key
of the students’ further development and prosperity for the successful future of the
younger generation. If the children will learn that reading is the “path” to the literacy
and the knowledge increase then libraries in Kazakhstan will be full of students.
Moreover, the libraries will know the requirements of the students’ interests and the
preferences in reading. The books of the school libraries should be refreshed and
foreseen every time, as this could be a reason or a “hook” makes students visit the
school or public libraries. This first pilot study performed in secondary schools of
Kazakhstan firstly should be alarming aspect for the principals, teachers, and policy
makers for further improve ments of teaching reading skills and literacy.

77



5.2 Relationship between reading and writing skills of 6" graders in English
language and socio-economic background

5.2.1 Introduction

No doubts that reading improves writing and the more people read the more
sophisticated and rich their vocabulary becomes which influences the writing skills as
well (Cavdar & Doe, 2012; Gao, 2013). Researchers confirm that reading—writing
relationships are ‘two sides of the same coin’ (Ehri, 2000, 2005; Perfetti & Stafura,
2014). They claim that while reading and writing processes a map from speech to
script is required and/or vice verse. Reading and writing are cognitive mechanisms
(Hayes, 2000, 2012; Moore & MacArthur, 2012) and the weakness in reading can
cause a serious problem further in writing (Elbow, 2004). Both receptive and
productive skills need comprehension while decoding the text and producing the
writing assignment. The strong correlation and interaction of reading and writing in
L1 and L2 have been examined and confirmed in the number of the studies and
research works (Cumming, 2013; Hirvela & Du, 2013; Koda, 2007; Nikolov &
Csapd, 2010) where the process of language learning and the transparency of
proficiency in L1 to L2 as the second language acquisition are among hallmarks. This
fact was determined noticed in the bilingual educational context as well where the
researchers (e.g., Bialystok, 2002; Verhoeven, 2007) claim that ‘learn new skills by
drawing on previously acquired resources’ and such cross-lingual change of one
language to another by bilingual person is working in both ways in L1 and L2.

5.2.2 Methods
5.2.2.1 Participants

The participants were 12-year-old learners (year 6) from randomly chosen public
seven middle schools of Pavlodar. The students came from Kazakh and Russian
families. The number of samples, performing the reading tests in L2 (English), and
the background variables such as gender, age, and mother tongue are presented in
Table 21 below. Some students who performed the questionnaire session did not
attend the language test session therefore, the numbers in English sub-scale tests were
different (22 students were absent).

Table 21
Number of participants in the Grade 6 (2018)
Variables English

N (sub-samples) 282
Gender (male; %) 48
Age (mean, years) 12.00
Age (SD) 21
Mother tongue (%) Kazakh 43.6
Mother tongue (%) Russian 56.4
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5.2.2.2 Instruments

The original English reading tests booklet (c.f. Nikolov & Csapd, 2010, 2018)
included 5 reading tasks, 2 writing tasks, and 2 listening tasks. This pilot project was
applied only two reading tests (20 items) and two writing tests (9 items) (see Table
22). Listening part in L2 was excluded due to the lack opportunity of listening
technical devices in the schools. The applied tests were modified and adapted.
Students’ socio-economic background was measured by the set of variables used in
PISA-2015 background questionnaire for Kazakhstani 15-year-old students where
parents’ level of schooling, education level, and number of books at home were
adapted and applied in the project. The questionnaire was in L1 (Kazakh and Russian)
and had several items regarding students’ mother tongue, age, grade and gender as
well.

Table 22
Tests bookletin L2 in Grade 6 (2018)
Skill Task Input content No. of
items
Reading 1l  Find the title of each book Descriptions of books 10
Reading 2  Find the missing parts in the Text ‘First Day of School’ 10
list
Writingl ~ Write an e-mail to invite your Answer the following 4
English friend questions
Writing2  Write a blog post about your Answer the following 5
favorite season questions

Parents’ level of education in Table 23 demonstrated that most 6™ graders’ parents’
had a graduate degree of education mother’s level of education is 25.3%
(19.2+4.2+1.9), and father’s is 13.9% (10.8+1.9+1.2). However, the vast majority of
the students did not know what degree their parents have. The students had to choose
the highest level of education of their parents. The scale of the variable was the same
for father and mother, where 1) did not go to school; 2) finished grades 1-9, middle
school; 3) completed grades 1-11 main secondary school; 4) finished vocational and
technical school; 5) has Bachelor degree; 6) has Master degree; 7) has PhD degree; 8)
I do not know. The results in the following table present the percentage in the group,
not the number of the samples.

Table 23
Parents’ level of education (%) in the 6" grade (2018)
All Students
Parents’ level of schooling Mother’s Father’s schooling
schooling

Did not go to school 4 1.2
Grades 1-9, middle school 9.6 10.8
Grades 1-11, secondary school 18.1 18.8
Vocational and technical schools 9.2 14.6
Bachelor degree 19.2 10.8
Master degree 4.2 1.9
PhD degree 1.9 1.2
I do not know 37.3 40.8
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The percentage in the group of Kazakh and Russian native speakers were
almost the same thus, as we would like to determine the whole picture of the students’
socio-economic background. This finding indicated that parents’ education is
significantly important for further academic development of the child a s if the
parents’ less educated this could negatively influence on further career goals of the
person which could reflected on motivation, individual habits, priorities, and on
personal characteristics while learning e.g. reading or foreign languages.

Another socio-economic variable was the number of books at home. The
outcomes demonstrated all students who participated in the survey. Students’ number
of books was measured by 6-scale: 1) 0-10 books; 2) 20-50 books; 3) 100 books; 4)
200 books; 5) 500 books; 6) more than 500 books. Interesting to know that only 30
per cent in the 6™ grade reported that they had more than 100 books and the rest of
others mentioned they had around 20-50 books (see Table 24).

Table 24
No. of books (%) in the 6™ grade
No. of books at home All Students
0-10 books 22.7
20-50 books 28.8
100 books 32.7
200 books 9.6
500 books 4.2
More than 500 books 1.9

5.2.2.3 Procedure

Before performance, all students were instructed and were provided with the personal
password to enter the online platform. Students took 30-50 minutes to do the tests in
L2 in winter, 2018. Test materials in English, reading and writing skills were
administered to the 6™ graders via the eDia system (Csap6 & Molnar, 2019). Reading
comprehension tests have several tasks including reading and writing skills (Reading
test 1, 2, and Writing test 1, 2) and were distributed into several cognitive operational
types as Information Retrieval (IR), Inference (Inf.), and Reflection (Ref.). All items
were coded into 0-1 scale, where “0” — wrong answer, and “1” — right answer.

Information Retrieval (IR) tasks reveal to the process of selecting the required
information from the number of paragraphs and texts. These categories were
established in PISA-2018 (PISA, 2018, p. 31). The tasks “Match the title of the book”
were referred to IR.

Inference (Inf.) tasks involve putting the missing information to a given text,
as in puzzle to infer a missing part to make meaning and require an acquisition of a
new meaning “from context is the distance between the target word and its cue” (Cain
et al., 2004, pp. 672-673). The tasks “Match the missing part of the text” were
regarded to Inf. tasks, as the performer needs to make a conclusion from the various
recourses or key words around the context in order to understand the meaning of the
word.

Writing tasks were deemed appropriate to the Reflection (Ref.) part of the
tests, as the students had to answer the guided questions. The scoring system for the
writing tasks had 0-1 scale. The scoring criteria were determined on relevant
information regarding the writing tasks. For example, if the student did not write
anything and/or if the answer was not related to the meaning of the question — a “0”
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score was earned, a “1” score was earned if the answer was appropriate and right.
Thus, students could earn 4 scores for writing task 1, and 5 scores for writing task 2.
The maximum score for the writing was 9 points. Finally, after qualitative assessment
of the writing part the points were set up to IBM SPSS Statistics 23 computer
software for further analysis and revealing the results quantitatively.

5.2.3 Study Results

5.2.3.1 Grade performances

The reliability of the whole instruments in English was very good (Cronbach's alpha =
.897). The reliability values for the writing component seemed better than in reading
sub-scales (.878<alpha<.926). On one of the English writing tests, Kazakh native
speakers outperformed Russian native speakers, while maternal education did not
influence students’ performance in either group. The reliability of the tests, number of
items, Mean (%), SD are represented in Table 25.

Table 25
Reliability of the tests
Sub-scales Test in English N of items M (SD)
Information Retrieval a=.893 10 50.0 (28.7)
Inference a=.878 10 50.0 (28.7)
Reflection 0a=.926 9 50.0 (27.5)

Researchers in the last decades have determined that proficiency of students’
skills in L1 could have success in L2. The aim was to examine the effect of mother
tongue in English language learning. Our hypothesis was that students, with strong L1
language self-confidence were more successful in L2 outcomes. Reading tests were
divided and analysed separately in Information Retrieval (IR), Inference (Inf.) and
Reflection (Ref.) in EFL or L2 (see Table 26). The Mean of Kazakh native speakers
in English Reading tests were M=50.46% (SD=28.33), and Russian performers
M=49.63% (SD=29.41).

Table 26
Results in English Test sub-scales
Scale Mother Tongue N M (%) SD (%) Cr(;?gﬁgh 3
Information Kazakh 115 48.42 28.94 .897
Retrieval Russian 145  51.25 28.55 889
Kazakh 115 49.35 29.31 .885
Inference ]
Russian 145 50.52 28.31 .873
_ Kazakh 115 53.02 27.98 937
Reflection _
Russian 145 47.60 26.87 916
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The effect of mother tongue was not significantly influencing the results of
Kazakh and Russian native speakers in English test. Cohen’s d (1988) was very small
in all variables IR (d=-0.11); Inf. (d=-0.03); Ref. (d=0.17) which seemed that mother
tongue of learners’ had little effect while learning English. We supposed that this
could relate to the age of the students and/or the duration of learning the languages,
which should increase in the upper grades. This seemed interesting as the information
retained that mother tongue in learning English by Kazakhstani young learners did not
reliably affect English as L2. We assumed that this might be due to the age of the
students, and/or the short duration of language learning, which is supposed to increase
in the upper grades.

5.2.3.2 Reading and writing skills relationships

To determine the relationships between the reading and writing skills in L2 the
correlation of the sub-scales in L2 were analyzed. The correlation between reading
and writing components in English was non-significant: .053 (n.s.). In English sub-
scale tasks Information Retrieval (IR) and Inference (Inf.) had strong significant
correlation and relatively low with Reflection. It should be taken into account that the
students were studying English language (L2) for their second year. The reason for
this was that new standard was announced only in April, 2013 (MES, 2013), and for
most secondary schools in Pavlodar to find qualified teachers of English for
elementary school children was a big issue thus, in these schools, where the
assessment was conducted most students started to learn English from the age 11
(grade 5). Although for those who went to school in 2014, English was taught in
primary school (age 7). The assessment samples were six graders when we conducted
the survey in 2018 (the students went to school in 2013). This survey was the first
pilot assessment study in those schools and the eDia online platform was imple mented
for the first time in Pavlodar.

Table 27
Correlations of Sub-scales in English: Kazakh native speakers

Informat Inference Reflection No.of Mother’s Father’s

ion books at  education education
Retrieval home
EFL 838" 856 .026 223" -.075 -.082
Information 613" -.067 131 -.049 -.101
Retrieval
Inference -.053 198" .044 -.020
Reflection -.002 -.055 -.054
No. of books at -.122 -.047
home
Mother’s AT
education
**n<0.01
*p<0.05

Low correlation of Reflection and Inference and Information Retrieval in
English could depend on several external factors the ways and conditions of
performing the tests on computer, as well as students’ level of English (grammar,
vocabulary knowledge, sentence structure). Tables 27 and 28 showed the strongest
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significant correlations (.856 and .867 respectively) between IR and Inf. in Kazakh
and Russian native speakers. In order to see the whole impact of the tests on SES
(mother and father’s levels of education and number of books at home) we compose
all operational skills (information retrieval, inference, and reflection) in one as
English reading comprehension tests as the foreign (EFL). It seemed interesting that
number of books and inference tasks were correlated (.198) positively in Kazakh
performers but significantly negatively (-.265) among Russian ones. However, the
correlations between mother’s and father’s level of education and EFL (.243; .172)
were found significant in Russian native speakers but not among Kazakh students. In
the case of inference tasks, the relationship was significant between mother’s
education level in the group of Russian performers but not in Kazakh group.

Table 28
Correlations of Sub-scales in English: Russian native speakers

Informat Inferenc Reflectio No. of Mother’s Father’s

ion e n books at educatio educatio
Retrieval home n n

EFL 881" 867 .069 -.149 243" 172"
Information 6897 -.037 -121 158 112
Retrieval
Inference 136 -265 2407 144
Reflection -.016 .052 .000
No. of books at .103 .042
home
Mother’s 667"
education
**n<0.01
*p<0.05

Table 29 represented all students in the pilot study assessment. The reason of why
there were not any correlations between reading and writing in L2 (English) could be
the age of the students, their individual differences, teaching and learning style or the
classroom climate. Another reason could be that writing scripts in Kazakh and
Russian languages are highly transparent so the phonological awareness of the words
plays an essential role while learning Kazakh or Russian languages, albeit for English,
the non-transparent orthography language, spelling process is highly required. Insofar,
the correlations of IR and Inf. were strong in L2 language tests, but not with
Reflection part. Students’ low achievements in L2 and no correlation between reading
and writing could be because at 12" age students who is studying EFL or as L2 could
only achieve a certain level. The frequency of teaching and learning English, way and
quality of teaching and instruction emerge in level of proficiency.

Table 29
Correlations of Sub-scales in English: all students
Inference Reflection
Information Retrieval .662** -.052
Inference .053
**p<0.01
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The level of “can do statements” and types of the tasks (Nikolov, 2016) in L2
or FL are framed and limited as their potential in L2 could not be appropriate for the
strong correlation as the level of proficiency is not enough in L2 in reading and
writing skills thus, the relationship was not found. It should be taken into an account
that learners’ attitude, and motivation school be positive and could affect students’
assessment process and achievements in L2.

5.2.3.3 Relationships of SES variables, reading, and writing

Multiple regression analyses stepwise method was used in each language group
separated regarding to students’ SES variables (Kazakh and Russian). The model in
regression analysis pointed that mother’s education has the strongest influence on the
achievements of reading comprehension tests in English in Russian students and not
in Kazakh. In Kazakh and Russian groups, the level of father’s education did not
predict achievements in L2.

Students whose L1 was Kazakh, achieved better results in writing than those,
whose L1 was Russian which seemed interesting. Number of books at home seemed
to contribute the outcomes in English tests for Kazakh learners better than Russian
performers the differences in path coefficients (beta: .223; -.176) (Table 30) was
higher in Kazakh students, albeit negative among Russian ones. It seemed that
Kazakh native speakers are more satisfied to use books, textbooks materials at home
for learning English as a foreign language than Russian native speakers. The
probability value is statistically significant. However, it should be taken into account
that these findings examined only sixth graders of urban seven secondary schools in
Pavlodar city and the results may not be referred to the whole region. Although the
fact that abilities level in EFL is low should be considered as alarming for the schools,
teachers, parents and other stakeholders to modify the process of teaching and
learning of English language programme. In order to indicate the efficiency of
educational programme, the level of literacy in L1 and L2, the relationship of L1 with
L2 or EFL where individual differences of the learners are followed and accepted, the
assessments from other regions and cities of Kazakhstan are necessary to explore in
several other age groups.

Table 30

Regression analyses in English test outcomes as the dependent with parents’ level of
education, number of books and reading and writing in L2 by Kazakh and Russian
native speakers

Dependent variable: Reading comprehension tests in English

Independent Kazakh native speakers Russian native speakers

variables R square =.050 R square =.090
Beta t Sig Beta t Sig

Mother’s -048  -519 0.605 261 3239 0.001

education

Father’s -072 -778 0.438 011 100 0.921

education

No. of books .223 2432 0.017 -176  -2.187 0.030

at home
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5.2.4 Discussion

Literacy and proficiency in English as a foreign language the reading process of the
learners should be in mother tongue and in English as this could predict language
development, and promote literacy from L1 to L2. Although a certain kind of
“scaffolding” in reading and writing, instruction and intervention are necessary in
early language stages. Further perspectives of reading and writing interrelationship
will be the ways of how to improve literacy level among learners in Kazakhstan in the
middle school. These assessment results lead us to the track of the problems in and
out of school classroom management, literacy issues in reading, writing, foreign
language teaching, individual differences of the students learning L2 in the middle
school. Although students’ literacy level can be improved in Pavlodar, (Kazakhstan)
if the assessment being frequently applied and students’ achievements are discussed
regularly with teachers, students, parents, and other stakeholders (Akhmetova et al.,
2020). School administration should provide a space for parents to participate in the
learning process and help teachers to define the children’s problems in reading
comprehension in L1 and L2 while reading. There are number of limitations of the
current study as we did not assess students’ L1 reading and writing skills, teachers’
viewpoints and the ways of their regular assessment, we did not have any information
of how teachers define whether students have any difficulties and understand the
reading content while reading. We did not analyse factors that may influence reading
and writing literacy among students, the questionnaire for teachers and parents of how
they could reform the content of teaching and learning in order to attract kids’
motivation and make them read more books were not provided. These questions
require a lot of work in the way of improving teaching and learning process, and
reading literacy among learners, teachers, and parents. All participants should work
and inspire each other in the teaching and learning process as reading literacy is
significantly essential for students’ critical thinking, and problem solving.

Future research agendas will be under the scope of reforming program in the
middle secondary education in terms of implementing diversify methods in L1 and
L2, flexibility, and feasibility for all members of schooling process. Digitalizing the
list of the literature books that student should have to read in the middle stage in L1
(Kazakh and Russian), and in L2 (English) languages would be our next step to
increase motivation and literacy (Zickuhr et al., 2012). Concerning the list for reading
books in L2 (English) they should be carefully chosen, adaptive, available in paper
and electronic version, as well as appropriate to the students’ level in the foreign
language. Accountability of the books and reading materials in the library, computer
software, and ICT devices will grow students and teachers’ motivation. In conclusion,
12-year-old learners should read and write more while learning EFL and school
should assist students and teachers in the teaching and learning process. SES is
essential for the future of the students’ career goals and job findings. Students should
be motivated to read more books they would like to read in L1 and L2 and the school
administration should provide this opportunity for all students in the school library.
Negligible results in English and low correlation with SES seemed that students,
parents and teachers discuss less or not enough on students’ outcomes during studying
period. Teachers in L1 and L2 should apply diagnostic tests more frequently.
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5.3 Links between reading attitude and reading achievement in three languages:
Assessments in two age groups of young Kazakhstani learners

5.3.1 Introduction

There is considerable agreement that a positive reading attitude positively influences
reading outcomes, although the literature claims that when students grow older and
move on to middle or high school, reading attitude decreases (McKenna et al., 2012)
and could affect reading achievement (Petscher, 2010; Woolley, 2011), thus
furthering a negative trend. Reading habits and love of reading promote reading
literacy. Moreover, regular reading activity has a great impact on people’s general
language ability, such as vocabulary, speaking and communicative skills (Cain &
Oakhill, 2011; Schatz & Krashen, 2006).

Several studies (e.g., Bialystok, 2002; Koda, 2007; Verhoeven, 2007) have
shown that reading skills in one’s native language and in English as a foreign
language in young learners can operate in both directions as learners’ previously
acquired resources are accelerated to master new skills. These interaction processes in
language learning positively influence reading attitude and affect reading
achievement. However, additional options for recreation and knowledge acquisition
are among the factors behind children no longer reading regularly for pleasure and in
their attitude towards reading dropping significantly. In a bilingual and monolingual
context, this issue could pose a challenge in teaching children languages other than
their heritage language and/or language of instruction, which could be an impediment
for further literacy development.

5.3.2 Methods

5.3.2.1 Participants

The sample (n=1,505) included students from Grade 6 (ne=810) and Grade 8
(ngtn=695). The sixth graders comprised 531Kazakhs, 257 Russians and 22 students
from other ethnic groups. The eighth-grade sample included 407 Kazakhs, 258
Russians and 30 students from other nations.

Information on ethnicity was obtained from the background questionnaire
(with the question: What is your native language? 1-Kazakh, 2— Russian, 3— Other);
22 in sixth grade and 30 in eighth grade who completed the questionnaire chose
“Other”. However, all the students whose native language is Russian and/or “Other”
speak Russian. The sample size of the students whose native language is Kazakh
includes both students who are fluent in Kazakh and Russian and those who are fluent
in Russian, but cannot speak Kazakh fluently, although they can read and write in
Kazakh and understand the spoken form. However, 44% of the students in Grade 6
completed the questionnaire in Kazakh and 56% did so in Russian. While in the
eighth grade, 37% did the questionnaire in Kazakh and 63% in Russian. This suggests
that number of Russian speaking students is still higher in northern Kazakhstan
comparing to Kazakhs. Table 31 summarizes detailed information on the
demographic variables of the sample size.
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Table 31
Samples of the study (2019)

Age Gender % Native language (%)
Grade N Mean  SD Boys Girls Kazakh Russian Other
6 810 1199 0.22 49.9 50.1 64.6 31.8 2.7
8 695 1400 0.21 51.2 48.8  58.6 37.1 4.3

The assessed schools have both Kazakh and Russian as media of instruction. The sole
medium of instruction in Schools A, B and C is Kazakh, whereas the four other
schools (Schools D, E, F and G) have both Kazakh- and Russian-medium classes. The
teaching and learning in the mixed schools are designed for both bilingual and
monolingual students, although the majority of the students there use Russian on a
regular basis, as Russian-medium schools are dominant in northern Kazakhstan.

5.3.2.2 Instruments
Reading attitude questionnaire

The survey used the questionnaire for reading attitude based on the National Literacy
Trust (NLT) of Children’s and Y oung People’s Reading Habits and Preferences (cf.
Clark & Foster, 2005).The reading attitude questionnaire was adapted from the NLT
with some modifications, including a five-point Likert scale. The sixth-and eighth-
grade students were asked to choose how much they agree or disagree with certain
statements on a scale: 1 (strongly disagree), 2 (disagree), 3(neither agree nor
disagree), 4 (agree) and 5 (strongly agree). The questionnaire consisted of twelve
items and was in the students’ native language (Kazakh or Russian);before
completing the main part of the questionnaire, the students also responded to
background questions on gender, native language and age (see Table 31).

The questionnaire was the first part of the assessment. It took 15-20 minutes
and was composed of the following items: (1) | read because it is fun; (2) I read
because it relaxes me; (3) Reading broadens my knowledge; (4) 1 only read when |
have to; (5) Reading is more for girls than boys; (6) Reading is boring; (7) I like going
to the library; (8) I prefer reading in my native language to reading in English; (9) |
prefer reading e-books; (10) Reading is necessary to work on the Internet and the
computer; (11) 1 mostly read at home; and (12) My groupmates motivate me to read
more. After some breaks, students did the tests in the three languages, so there were
two sessions in all.

Reading tests

The reading tests were prepared in three languages, Kazakh, Russian, and English, in
a similar way. Both the bilingual and monolingual students did the tests in the three
languages, as these languages are compulsory in Kazakhstan. All children know them
but still Russian speaking students have the immune to learning Kazakh. The reading
tests were based on the present program of the core curriculum for secondary
education (MES, 2013) for Kazakh, Russian, and English; as well, the PISA
framework requirements were taken into consideration. Both the sixth and eighth
grades had different reading tests in the targeted languages; thus, in the sixth grade the
number of items in English, Kazakh, and Russian alike consisted of twelve items. In
the eighth grade, the tests differed somewhat: they involved 17 items in English, 17
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items in Kazakh and 14 items in Russian. The content of each language test was
different although with a similar format (i.e., multiple-choice tasks and closed
questions). The reading tests consisted of continuous and non-continuous texts with
graphics and images similar to those on the PISA tests. The graphic tasks included
posters and invitation cards in which to find the answer. Tables 32 and 33 present a
detailed description of the tests. The online test items are illustrated in more details in
Appendices.

Table 32

The reading tests in English, Kazakh and Russian in Grade 6 (2019)
Skill Task Input content No. of

items

Reading 1 in Match the right answer to the Invitation card 4
English questions
Reading 2 in Match words with the definition ~ Describing 8
English professions
Reading 1 in Match the right answer to the Invitation card 4
Kazakh questions
Reading 2 in Match words with the definition  Defining words 8
Kazakh
Reading 1 in Match the right answer to the Poster information 4
Russian questions
Reading 2 in Match notices to the meaning Describing notices 8
Russian

Table 33

The reading tests in English, Kazakh and Russian in Grade 8 (2019)
Skill Task Input content No. of

items

Reading 1 in Match statements true or false Advertisement 7
English information
Reading 2 in Match words to the definition Defining words 10
English
Reading 1 in Match statements true or false Advertisement 7
Kazakh information
Reading 2 in Match the right answer to the Quiz texts 10
Kazakh questions
Reading 1 in Match the right answer to the Dialogue interview 7
Russian questions
Reading 2 in Match the statement true or false  Advertisement 7
Russian information

The reliability of the questionnaire for Grade 6 (0=.745) and Grade 8 (a=.749)
pointed to a good level of acceptance. Both grades completed the same questionnaire
for reading attitude. The results showed that the questionnaire and the tests were
appropriate for young learners in Kazakhstan (see Table 34).
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Table 34
Reliability (Cronbach’s alpha) of the reading tests

Grade 6 Grade 8
English .88 .90
Kazakh .89 .89
Russian .84 .84

5.3.2.3 Procedure

The tests and questionnaires were delivered online by the Electronic Diagnostic
Assessment System, the eDia platform (Csapd & Molnar, 2019).The instruments were
administered in the computer rooms at the participating schools with the Internet
connection available there and using the operating system and browsers, the
participants normally use and are familiar with. Before the assessment, each school
was visited and a number of technical issues were discussed regarding the availability
of the computer labs and schedule preparation for the sixth and eighth grades in the
selected schools. As this measurement project commenced in 2018, an agreement
with the Departments of Education in the region and the city as well as with
principals, administrators, and teachers in the randomized schools was reached the
year before.

Before each assessment session, schools were informed about the period and
the time almost three to four months ahead. Participating students were also informed
in advance that they were taking part in the survey to measure adolescents’ reading
literacy skills in Kazakh, Russian and English and their attitudes towards the reading
process for further research to facilitate improvement in reading skills. As the
participants were from different grades, the assessment timetable was organized
separately for the sixth-and eighth-grade students. On the assessment day, each
participant was given an eDia link and a personal password to enter, so he or she
could first complete the questionnaire and then do the tests in Kazakh, Russian, and
English. As the young adolescents were not proficient in English, the questionnaire
was in Kazakh or Russian. The duration for the tests and the questionnaire in both
grades was approximately 30 to 50 minutes. The Internet connection was good, so the
students did not have any difficulties during their assessment process. The data were
analyzed with SPSS, Mplus and ConQuest.

5.3.3 Study Results

5.3.3.1 Differences in reading achievement in the three languages, age group
and gender

The sub-scales for the questionnaire and test performance were compared separately
for each grade. The level of test difficulty and its appropriateness to the level of the
sixth- and eighth-grade students’ ability on each reading achievement test (English,
Kazakh and Russian) was confirmed with Rasch (IRT) analyses. The item-person
maps for the reading achievement tests indicated a convincing overlap between test
item difficulty and students’ ability distribution in both age groups. As regards the test
achievement of the students, both grades did better on the Russian test than on the
Kazakh and English ones. However, it was observed that performance was slightly
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higher in English as a foreign language in the eighth grade than in the sixth, but the
results were lower in Kazakh and Russian.

Table 35
The performances in the reading tests (2019)
Language Grade 6 Grade 8
Mean SD Mean SD
English 49.26 30.92 52.85 30.18
Kazakh 65.16 30.61 58.74 28.79
Russian 73.20 24.62 66.56 26.13

Item-person map in the Rasch analysis showed better outcomes for the sixth graders
on the text tasks than on the graphic ones. The graphic tasks seemed difficult for the
twelve-year-olds in all three languages. However, the graphic tasks were better in
English than in Kazakh and Russian for the eighth graders, whereas the text tasks did
not cause any problems for the Grade 8 students.

Although Table 36 illustrates that the girls performed somewhat better in the
three languages than the boys in both grades, the differences were statistically non-
significant (p>.05). Interestingly, the PISA 2018 report for Kazakhstan (OECD,
2019), published on 3 December 2019, underlined that the gender aspect in the
performance of 15-year-old boys and girls was not significant. Our finding is in line
with the PISA results, indicating that unlike most participating countries, there is no
large gender difference in reading achievement.

Table 36

Gender differences in the English, Kazakh and Russian reading test performances
Grade 6 (n=810) Grade 8 (n=695)

English Mean (%) SD (%) English Mean (%)  SD (%)
Boys 47.33 31.52 Boys 51.72 30.43
Girls 51.25 30.20 Girls 54.04 29.91
tEng (810) =-1.78, p >.05 tEng (695) = -1.00, p>.05

Kazakh Mean (%) SD (%) Kazakh Mean (%) SD (%)
Boys 64.75 30.88 Boys 57.74 29.17
Girls 65.59 30.35 Girls 59.80 28.37
tKaz (810) =-.39, p >.05 tKaz (695) = -.94, p>.05

Russian Mean (%) SD (%) Russian Mean (%) SD (%)
Boys 73.02 24.90 Boys 65.71 26.38
Girls 73.39 24.34 Girls 67.46 25.87
tRus (810) =-.21, p >.05 tRus (695) = -.88, p >.05

The Rasch analysis showed that students’ ability level and test difficulty were
appropriate. The Rasch analyses showed that test difficulty and student ability in
English, Kazakh, and Russian did not show big differences, although test achieve ment
in both grades was lower in English than in Kazakh and Russian. However, two items
on the English test and one item on the Kazakh in sixth grade were difficult to do,
whereas in the eighth grade the items in the three languages were in the middle
distribution.

Item response modelling was conducted for defining the fit of the item
difficulty and the level of latent traits in reading literacy of young learners in each
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language test. Item response theory (IRT) model examined item statistic properties
conducting Rasch analysis using ConQuest-2.0 package program. Regarding item
analysis, the following values should be investigated such as description index (Dl),
Weighted MNSQ mean square, point-biserial correlation (Pt Bis), average measure
(Avg). The fit of items’ difficulties, and the students’ abilities were ranged under the
next distribution, where the DI should be higher 0.2 and close to 0.4 or above, which
means, that item score meets the whole score of the test where 0.4 is the good item;
(Hopkins, 1998). The measures of “category disordering” as Weighted MNSQ should
be from 0.7 to 1.3 (Griffin, 2010) but not higher than one. PtBis point-biserial
correlation and average measure should “not be in increasing order with increasing
category scores”, which means “for a lower score category, the average autonomy
level is higher than that for a higher score category” (Wu & Adams, 2007, pp. 64-65).

Rasch analysis in item-person map showed that the sixth graders did better in
the tasks with texts rather than the graphs, where the answers must be searched from
the posters and the invitation cards. These graphs tasks seemed very difficult for the
12-year-olds in all three languages. However, for eighth graders these types of the
tasks with graphs caused more problems in Kazakh and Russian languages than in
English. We suppose that this is because the students from the eighth grades do not
often apply tasks with graphs or interactive pictures and advertisements in Kazakh
and Russian than in learning English. Therefore, we would probably suggest using
more tasks with the diagrams, tables, graphics or advertisements further rather than
difficult texts in Kazakh and Russian languages (see Appendix A, B) the item-person
map (IPM) of sixth and eighth graders in English, Kazakh and Russian languages.

The tests’ difficulties and the students’ abilities of Rasch analyses in English,
Kazakh, and Russian languages did not show big differences, although tests’
achievements of both grades in English were lower than in Kazakh and Russian.
Interestingly to denote that as our survey, conducted during January-February 2019 in
seven schools of Pavlodar, Kazakhstan in grades 6™ and 8™ showed no differences
between boys and girls (p>.05). Although this could be noticed that girls performed
better in three languages than the boys in the both grades. In PISA-2018, published in
December 3, 2019 report for Kazakhstan (OECD, 2019) the gender aspect in the
performances of 15-year-olds boys and girls were not significantly different. This
feature has also been proved and confirmed in the results of our analysis that the
gender differences in our research among six and eighth grades was not statistically
significant (p>.05) (see Table 36).

The reliability of all tests in the both grades was very good is .8 and above.
Although it was very interesting to denote that, we noticed that for the sixth graders,
the graph tasks where the answers have to find out from the poster and the invitation
cards were very difficult in all three languages than from the texts. However, for the
eighth graders the graph tasks were much more difficult to perform in Kazakh and
Russian languages than in English.

We suppose that this is because the students from the 8" grades used very few
graphic tasks in Kazakh and Russian languages than in English. As for the 6™ grades
text information used more frequently than the graph tasks in all Kazakh, Russian and
English languages. However, while our data collection the usage of interactive board,
pictures, and advertisements are implementing and actively apply in the learning
English language as a foreign. We conducted Rasch model analysis in order to
observe the whole picture of the tests in three languages. The analysis in general
showed that there were no items of lower or higher ability level in 6" and 8" grades.
Students’ ability level and the tests’ difficulties were appropriate and reliable to them.
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However, two items in English and one item in Kazakh tests for the grade sixth were
difficult to perform, whereas in the eighth grade the items in three languages were in
the middle distribution. Although more items should be included in the tests in the
future for both grades in order to investigate the level of students’ ability in three
languages in detail.

5.3.3.2 The relations between the tests in Kazakh, Russian and English

Concerning the reliability of the test is of the important concepts in testing as it shows
whether the tests is well-constructed and shows the same outcomes in the various
moments and time (Johnson, 2008, p. 313). Discrimination in the tests means that the
tests should be able to differentiate students’ abilities and skills in a certain domain
therefore each item is crucial in the test (Johnson, 2008, pp. 314-315). Feasibility
means the way of administration of the tests and the tests procedures how it is
organized to the students (Johnson, 2008, pp. 314-315). In order to know the relation
between students’ abilities of retrieval and inferring items, we conducted a correlation
analysis of the four tasks. The relation between students’ abilities of retrieval and
inferring items was ascertained with four tasks. Table 37 highlights that Pearson
correlations for the tests were significantly strong (r=.51, p<.0l) between the
languages in both grades.

Table 37
Correlations for reading tests in Grades 6 and 8
Grade Test Test in Russian Test in English
Test in Kazakh .520** S4T**
Grade 6 Test in Russian 576**
Grade 8 Test in Kazakh .509** .582**
ade Test in Russian .51 **
*x p<'01

The way of constructing the tests in three languages, the results of the test express
whether the learner has mastered “the content specification” (p. 310). In constructing
a test, one should take into account that a test needs to meet validity, reliability,
discrimination, and feasibility. Johnson (2008) represents that validity has five types
that a good test has to pass through in order to achieve “true reflection of individual’s
skills” (p. 311). He defines that content validity “must clearly be represented in the
test itseIf” (p. 311) the content of the test. Content validity should include the question
sampling as a good test have to be required “grasped the entire material”, “...to draw
up a detailed content specification”. Face validity is the second type of the validity,
which means, “what the world thinks of the test” (p. 311) as the author mentioned that
expert and professionals should look and examine the tests. Construct validity means
that the test and the structure of the language and the learning process have the
relationships (Johnson, 2008, p. 312). Empirical validity is the way of verification of
the test together with the other for example standardized or placement tests to see how
the new-made tests are comparable and predicts the same results as standardized
(Johnson, 2008, p. 312). Consequential validity deals with the effect of the test (social
or pedagogical) it has on the students it could be intentional or non-intentional,
positive or negative, etc (Johnson, 2008, p. 313).
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5.3.3.2.1 The influence of the native language on the results of the young
learners’ reading performance

The results in the sixth grade for the ANOVA (Analysis of Variance between Groups)
showed the main effect of the students’ native language on their performance on the
tests in Kazakh: F(2, 801)=20.29, p<.001, 1%=.049; in Russian: F(2, 794)=7.29,
p<.001,1?%,=.018; and in English: F(2, 779)=7.75, p<.001, n%=.019.

In the eighth grade, statistical analysis showed a significant difference
between Kazakhs, Ru33|ans and other ethnic groups taking the test |n Kazakh: F(2,
692)=14.87, p<.001, n%=.041; in Russ1an F(2, 689)=3.35, p<.036, n p— 009; and in
English: F(2, 682)=6.61, p<. 001 n? p=-019. However, the actual effect of the mean
scores between groups was quite small; the students’ native language did influence
their outcomes in Kazakh, Russian or English.

In both grades, post hoc testing demonstrated significant differences between
pairs of nations on the Kazakh test whose native language is Kazakh (M=63.59,
SD=28.96), Russian (M=52.35 SD=27.02) and Other (M=47.84 SD=28.26). Although
non-significant differences between the nations were found on the Russian tests, the
Kazakhs performed significantly better than the Russians and others on the English
test. Therefore, the effect size of the native language was small in both grades but
close to intermediate on the Kazakh-language test (n’=.018-.049). The probability of
the Kazakh native speakers achieving well on the tests in Kazakh, Russian, and
English is significantly higher statistically in all three languages than that of the
Russian native speakers and others. This could suggest that the bilingual students
performed better than the monolingual ones in the respective languages, despite a
small effect size on reading achievement in the native language.

5.3.3.3 The influence of reading attitude on reading achievement in Kazakh,
Russian, and English

The results showed low influence of reading attitude on the reading tests in the three
languages. Interestingly, young learners have a positive attitude towards reading, but
this did not have any impact on their performance. Factor analysis showed a three-
factor model in the sixth grade and a four-factor model in the eighth. Factor loadings
in both grades correlated well, and reliability coefficients for these factors ranged
from .71 to .86; the models fitted well to the data in both grades: the sixth (y°=154.33,
CFI=.95, TLI=.93, df=51, RMSEA=.05, SRMR=.04) and eighth (°=148.33, CFI=.97,
TLI=.95, df=48, RMSEA=.06, SRMR=.04).The factor loading for the items in Grade
6 produced three factors: positive reading attitude, non-positive reading attitude and
reading preferences(see Table 38).

The regression analysis showed a good fit to the model in all three languages:
Grade 6 (°=196.75, CFI=.96, TLI=.94, df=78, RMSEA=.05, SRMR=.04) and Grade
8 (y°=192.51, CFI=.97, TLI=.95, df=72, RMSEA=.05, SRMR=.04), respectively.
However, based on the results, reading attitude (RA) and reading achievement in both
grades indicated that reading attitude did not influence students’ reading achieve ment
in all three languages in Grade 6 (re,=.004, re;=.004, r,,s=.040, p>.05) and Grade 8
(ren=-013,rka;=.006, rys=.005, p>.05).

Table 38 demonstrates factor loading of the affective items in grade six
resulted in three factors labeled as ‘“Positive Reading Attitude”, “Non-positive
Reading Attitude”, and “Reading Preferences”. In Table 39, eight graders performed
the same affective questions, albeit the number of the factors increased to four factors
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as “Positive Reading Attitude”, “Non-positive Reading Attitude” “Reading
Preferences”, and “Reading Habit and Activity”. Interestingly, that in grade eight the
correlation of the items in factor loadings is much stronger than in grade six. This
could also prove that as children pass to the upper graders positive attitude towards
reading is fostering negative feeling (McKenna et al., 1995; Sainsbury & Schagen,
2004).

Table 38
Factor loadings for reading attitude in Grade 6 (2019)

Item number Positive Non-positive Reading
reading reading preferences
attitude attitude (RP)
(PRA) (NRA)

1. | read because it is fun. 0.672 0.247 0.295
2. | read because it relaxes me. 0.729 0.077 0.296
3. Reading broadens my 0.604 0.228 0.112
know ledge.

4. 1 only read when | have to. 0.126 0.680 0.112
5. Reading is more for girls than 0.094 0.610 0.157
boys.

6. Reading is boring. 0.058 0.733 0.050
7. 1 like going to the library. 0.460 -0.021 0.312
8. | prefer reading in my native 0.176 0.105 0.428
language to reading in English.

9. | prefer reading e-books. 0.289 0.148 0.651
10. Reading is necessary to work 0.270 0.201 0.634
on the Internet and the computer.

11. I mostly read at home. 0.282 0.031 0.546
12. My groupmates motivate me 0.201 0.063 0.597

to read more.

Table 39 illustrates four factors that emerged from the reading attitude
questionnaire among the eighth-grade learners: positive reading attitude, non-positive
reading attitude, reading preferences, and reading habits and activity. Interestingly,
the correlation of the items in the factor loadings in Grade 8 was much stronger than
in Grade 6. This could suggest that a positive attitude towards reading fosters a
negative feeling as children move on to the upper grades (McKenna, 2001; McKenna
et al, 1995, McKenna et al, 2012; Sainsbury & Schagen, 2004; Walpole &
McKenna, 2012) and the external motivation to study for good grades starts to be a
pivotal factor in the upper grades. Significant correlations were found between factors
in Grades 6 (r=.21, p<.01) and 8 (r=.33, p<.01). Despite a positive attitude towards
reading, the regression analysis, in both grades, found weak relations between reading
attitude and reading achievement in the targeted languages.
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Table 39
Factor loadings for reading attitude in Grade 8 (2019)

Item number Positive Non- Reading Reading
reading positive preference  habits and
attitude reading s (RP) activity
(PRA) attitude (RHA)

(NRA)
1. I read because it is fun. 0.841 0.089 0.239 0.224
2. | read because it relaxes 0.880 0.048 0.206 0.255
me.
3. Reading broadens my 0.751 0.240 0.228 0.154
know ledge.
4. | only read when | have 0.145 0.856 0.133 -0.001
to.
5. Reading is more for girls 0.051 0.766 0.168 0.142
than boys.
6. Reading is boring. 0.100 0.841 0.168 -0.014
7. 1 like going to the library. 0.176 -0.062 0.124 0.651
8. | prefer reading in my 0.163 0.078 0.675 0.137
native language to reading
in English.
9. | prefer reading e-books. 0.203 0.176 0.642 0.217
10. Reading is necessary to 0.177 0.122 0.682 0.232
work on the Internet and the
computer.
11. I mostly read at home. 0.247 0.052 0.18 0.572
12. My groupmates 0.184 0.041 0.310 0.786

motivate me to read more.

These outcomes proved the effect size was very slow and this fact was
underpinned in the most literatures (McKenna, 1995; McKenna et al., 2012) that as
children become older the attitude changed but this could not influence achievement.
However, in the background questionnaire half of the students mentioned that the
problem is in lack of the free time and the absence of the books at home and in the
school library.

These results are supposed to have the following explanation. Children in
Kazakhstan in general, have positive attitude towards reading but as they pass to the
upper grades, the number of subjects and homework increase and thus, they have less
free time for reading. The Ministry of Education and Science of the Republic of
Kazakhstan finance almost all school libraries in the country. Even though, the list of
the books, necessary for the students to read in Kazakh and Russian languages in the
middle and upper grades are determined in the main standard of core curriculum for
the secondary school. Most teachers demand students to read those books in during
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the holidays and/or in summer vacation. Only few of the students could read the
books from the list, just because those books for most students’ opinions are not
interesting and language is hard to read, most found those books boring and simple do
not read them at all. Even if someone reads, he or she reads them just because this is
the part of school programme and it will be useful for future marks, but not for
pleasure. This also raises a negative attitude towards reading in the middle and upper
grades. Most classes in the school in Kazakhstan are overloaded (i.e., 30-35 students
in one class) especially in the urban areas. This could also be the reason for the
students’ low results in reading achievement in three languages where English is a
foreign.

5.3.4 Discussion

The low impact of reading attitude on reading outcomes is underpinned by the
literature (McKenna, 1994, 2001; McKenna et al., 2012), confirming that reading
attitude declines significantly as children grow older. However, on the background
questionnaire, half of the students mentioned that the problem was a lack of free time
and the absence of interesting books at home and in the school library. The low effect
size of the reading-to-reading ratio has been shown to change attitudes towards
reading as children grow older, which is also confirmed in the literature (McKenna,
1994, 2001; McKenna et al., 2012).

The study shows significant problems in the development of the students’
reading literacy through the relation of reading attitude and reading achievement in
three languages. However, such factors as the geographical location of the randomly
chosen schools (only in Pavlodar —in northern Kazakhstan), teaching style, home life
and cultural diversity of the students, as well as students’ educational background
could have affected the findings of this study.

Based on the results, we assume that young learners in Kazakhstan in general
have a positive attitude towards reading, but they read less as they move onto the
upper grades. We consider that this may be because the quantity of subjects and
homework grows significantly and they have less free time for pleasure reading. Since
2009, Kazakhstan has participated in the PISA surveys. In 2018, Kazakhstan showed
declining results in reading literacy (M=387) compared to 2009 (M=390) and 2012
(M=393) (OECD, 2019). The decrease in reading literacy could be worrisome for the
education system, economic progress and the welfare of Kazakhstan in general.

Another issue is the core curriculum for secondary education (MES, 2013) for
Kazakh literature and Russian literature, where one of the requirements in secondary
education is a reading list for students in the middle and upper grades to facilitate
reading literacy development. Only a few students manage to read the books from the
list because most of them find them boring and difficult. We suppose that this could
also cause a negative attitude among the students towards reading in the middle and
upper grades in Kazakhstan. The study aims to investigate the impact of a cross-
sectional survey of reading attitude and achievement in three languages in two
cohorts. The relationship of young learners’ reading attitude and test performance in
their first and second languages (L1 and L2), Kazakh or Russian, and English as a
foreign language (L3) in bilingual and monolingual contexts was examined. To
investigate young learners’ reading attitudes and habits as well as the languages
preferences, which will further provide us the clues for more sophisticated and
complex research is crucial for reading area in the future.
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Overall, for Kazakhstani young learners this survey was based on the eDia
online platform that has been implemented for the secondary schools of Pavlodar
since 2018, and the students’ ability level to use computers while performing the tasks
was taken into account. However, the study should be continued and implemented
further in order to research the field of reading development and the level of literacy
in the mother tongue and English as a foreign more deeply. Obtaining results will give
us an opportunity and evidences for further intervention and recommendations in
instruction for the development of interactions of reading and writing in practice.
Therefore, the intervention and instruction are required for the young learners’
literacy development in the case of Kazakhstan.
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5.4 Mediation effect of engagement between classroom climate and reading
achievement in three languages among sixth- and eighth-grade students in
Kazakhstan

5.4.1 Introduction

Classroom climate is defined as a certain environment in the learning process where
students and teacher respect and support each other, and “are ready to exchange ideas
and explore new learning content” (Djigic, & Stojiljkovic, 2011, p. 821). Literature
notifies (Pianta, Hamre, & Allen, 2012; Ryan & Patrick, 2001) that classroom climate
is mainly depended on teacher’s appropriate management in the classroom, which
further facilitates students’ academic achievements. Researchers (Djigic, &
Stojiljkovic, 2011; Perliger, Canetti-Nisim, & Pedahzur, 2006) also define that
democratic style of management in the classroom contributes motivation, supports
learning process, encourages positive attitude and behaviour of students and teacher.
First National Report of Canada (2009) states that classroom climate plays a pivotal
role on the students’ learning process and achievements, where learning environment
should be positive, provides support among teacher-student interaction, creates solid
belief of student success, and “appropriate instructional challenge” (Willms, Friesen,
& Milton, 2009, p. 24). Djigic and Stojiljkovic (2011) consider an “interactionist”
approach in the “classroom management style is the best way to build stimulating
learning environment” (p. 822) because this approach develops success of students’
outcomes, and the control in the classroom is divided between teacher and the
students. The “interactionist” management in the classroom focuses on learner’s
individuality and the influence of this learning process to the learner.

In Kazakhstan, the relationship between teacher and students in the classroom
is highly disciplined where students follow and subordinate teacher’s requirements
and rules (OECD/The World, Bank, 2015). This authoritarian model of education in
Kazakhstan has still left since Soviet Union time (OECD/The World, Bank, 2015, p.
70), where centralised system of education has hardly provided any autonomy policy
for effective and appropriate management in the school and with school resources
(OECD/The World, Bank, 2015, pp. 54-57). Hence, the importance of assessing
classroom climate in engaging students’ reading skills in Kazakh, Russian and
English may define the gaps of learning environment in the schools of Kazakhstan,
provides tools for appropriate literacy development in the respected languages, and
further improvements in the current core curriculum.

5.4.2 Methods

5.4.2.1 Participants

The participants were (N=1,563) students in Grades 6 (N=888) and 8 (N=675) from
randomly enrolled middle schools in Pavlodar city (northern east part of Kazakhstan).
The students’ age was ranged from 11 to 14 years of age (M=12.81; SD=1.13).
Number of females was (52.6%) and males (47.4%), including Kazakh (N=986,
63%), Russian (N=547, 35%), and Other (N=30, 2%) ethnic groups. The ethnicity
was obtained from the background questionnaire with the question: What is your
native language? 1-Kazakh, 2— Russian, 3— Other. The participants, whose native
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language is Russian and/or “Other” speak Russian, whereas the students, whose
native language is Kazakh includes students, who are fluent in Kazakh and Russian
and those, who are fluent in Russian. Those ethnic Kazakhs who are proficient in
Russian cannot speak Kazakh fluently, but they can read, write and understand the
spoken form in Kazakh. However, being culturally diversified the assessed schools
have both Kazakh- and Russian-medium classes. The questionnaire was performed by
bilingual and monolingual students in Kazakh (N=609, 39%) and Russian (N=954,
61%). Table 40 represented the properties of two cohort grades with detailed
information on the demographic variables of the sample size.

Table 40
Samples of the study (2020)

Age Gender % Mother tongue (%)
Grade N Mean  SD Boys Girls  Kazakh Russian Other
6 888 11.93 0.47 48.1 51.9 64.2 34.1 1.7
8 675 13.97 051 46.5 535 616 36.1 2.2

The level of tests difficulties and the level of students’ abilities in each reading
comprehension test (English, Kazakh, and Russian) were analyzed with the help of
Rasch analysis. The reading tests indicated the appropriateness of the tests and the
ability levels of the sixth and eighth graders were achievable.

5.4.2.2 Instruments
Background Questionnaire

The background questionnaire was adapted from Programme for International
Students Assessment (PISA) and included twelve items regarding socio-economic
status (SES) of the students (i.e. e.g., age, gender, grade, home language, native
language, mother’s and father’s highest level of education, internet access at home,
having your own room, desk, number of books, computer or lap-top at home), and
thirty-four items related to classroom climate and engagement variables.

Classroom emotional climate consisted of several sub-constructs as climate at
school (3 items), sense of belonging to school (3 items), classroom climate reported
by students (5 items), student-teacher relationship (5 items). Engagement variables
consisted of interest and like of English (5 items), attitude in English learning (5
items), usage of ICT (5 items), anxiety of ICT (3 items). These items were measured
by 5-point Likert scale from strongly disagree to strongly agree.

Reading comprehension tests

For the reading comprehension tests in English, Kazakh and Russian in Grades 6 and
8 we adapted the format of the tests battery developed by Hungarian language experts
and researchers (for more details see cf. Csap6 & Nikolov 2009; Nikolov & Csapo,
2010, 2018). The modified tests involved similar topics and tasks in all target
languages all rubrics in the tests were familiar to the students. The format and level of
the tests were corresponded to A1-A2 Levels of the Common European Framework of
Reference for Languages (Council of Europe, 2001).

The reading tests were applied separately for grades sixth and eighth, the
reliability in both grades ranged from .94 to .96 respectively. Both bilingual and
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monolingual students performed the tests in three languages- Kazakh, Russian and
English, as in Kazakhstan Kazakh and Russian languages are used as the native
language and/or the language of every day communication, and English as a foreign
language. The number of items in both grades of the tests is represented in Tables 41
and 42. Appendix Q illustrated the online tests in more details.

Table 41
The reading tests in English, Kazakh and Russian in Grade 6 (2020)
Skill Task Input content No. of
items
Reading 1 in English ~ Match the right answer Invitation card 4
to the questions
Reading 2 in English  Match words to the Describing 8
definition professions
Reading 3 in English  Choose the right word to  School website 8
the text
Reading 1 in Kazakh ~ Match the right answer Invitation card 4
to the questions
Reading 2 in Kazakh  Match words to the Defining words 8
definition
Reading 3 in Kazakh ~ Match the right answer Weather forecast 8
to the question table
Reading 1 in Russian  Match the right answer Poster information 4
to the questions
Reading 2 in Russian  Match notices to the Describing notices 8

meaning
Reading 3 in Russian  Match the right answer Weather forecast map 8
to the question

Reading attitude questionnaire was applied for the second time in 2020, the
number of items (12 items), and the content were the same as used in 2019 (see study
3 in this chapter). In our second round, we would like to verify whether the same
factors in reading attitudes be revealed in year 2020. The total number of background
questionnaire involved 58 items. All items were more appropriate for the context of
secondary schools in Kazakhstan as those questions were underlined in PISA-2009,
2012 in background questionnaire section (see OECD, 2009, 2014c). Students’
achievements were measured by reading comprehension tests in English, Kazakh, and
Russian languages separately for 6 and 8™ graders.
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Table 42
The reading tests in English, Kazakh and Russian in Grade 8 (2020)

Skill Task Input content No. of
items

Reading 1 in English  Match statements true or  Advertisement 7
false information

Reading 2 in English  Match words to the Defining words 10
definition

Reading 3 in English  Match advertisements to Advertisements 9
missing words

Reading 1 in Kazakh ~ Match statements true or  Advertisement 7
false information

Reading 2 in Kazakh ~ Match the right answer Quiz texts 10

to the question
Reading 3 in Kazakh  Match the right answer Library information 9
to the question

Reading 1 in Russian  Match the right answer Dialogue interview 7
to the questions

Reading 2 in Russian  Match statements true or Advertisement 7
false information

Reading 3 in Russian  Match the right answer Museum information 12
to the question

5.4.2.3 Procedure

Computer based assessment was administered online by the Electronic Diagnostic
Assessment System, the eDia platform (Csap6é & Molnar, 2019).The instruments were
administered in the computer rooms at the participating schools with the Internet
connection available there and using the operating system and browsers the
participants normally use and are familiar with. Before the assessment survey, all
seven schools were informed about the period and the time almost three to four
months ahead. Participating students were also informed in advance that they were
taking part in the survey to measure adolescents’ reading literacy skills in Kazakh,
Russian and English, and if necessary, for those, who had questions regarding
entering and performing the tasks certain assistance was provided during the process.

The assessment procedure consisted of two sessions. In the first session, the
students responded to the questionnaire regarding SES and variables of classroom
climate, engagement, interest of learning English language, usage, and anxiety in ICT
technologies. As the young adolescents were not proficient in English, the
questionnaire was in Kazakh or Russian. In the second session, the students
performed the reading tests in English, Kazakh, and Russian languages. On the
assessment day, each participant was given a personal password to enter the eDia link
platform to complete first the questionnaire, and then perform the tests in English,
Kazakh, and Russian. The duration for the questionnaire and the tests in both grades
took approximately 40 to 60 minutes. The Internet connection was good, so the
students did not have any difficulties during their assessment process. The data were
analyzed with the help of Statistical Package for the Social Sciences (SPSS), Mplus,
ACER ConQuest, and RStudio.
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5.4.3 Study Results

5.4.3.1 Validity and reliability of the instruments

Reliability of the background questionnaire in both grades ranged from (o=.80) to
(0=.85). The questionnaire with background and attitude items had similar 58 items to
both grades. Cronbach’s alpha in the revised reading tests in three languages indicated
an increased value in the upper grade (see Table 43). Interestingly, in both grades, the
reliability in three reading tests was higher in 2020 than in 2019 (see study 5.3 in this
chapter).

Table 43
Reliability (Cronbach’s alpha) of the reading tests (2020)

Grade 6 Grade 8
English .84 .90
Kazakh .93 .92
Russian .92 .94

Exploratory factor analysis (EFA) in sixth and eighth grades showed eight-
factor model from the questionnaire fitted well to the data. Furthermore, in both
grades we conducted confirmatory factor analysis (CFA) to determine whether
classroom climate and engagement scales validated the study. The results in both
grades revealed good factor loadings, correlation coefficients for these factors ranged
from .61 to .86 in sixth grade, and from .69 to .87 in eighth grade (see Tables 44, 45).
Fit indices of the models fitted well to the data in Grade 6 (y2=840.51, CFI1=.95,
TLI=.94, df=499, RMSEA=.02, & SRMR=.03) and Grade 8 (y2=1038.51, CFI1=.93,
TLI=.92, df=499, RMSEA=.04, & SRMR=.04). Furthermore, we employed Rasch
model measurement to scales the tests.
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Table 44

Factor loading Grade 6

Factor 1:

Factor 2:

Factor 3:

Factor 4:

Factor 5:

Factor 6:

Factor 7:

Factor 8:

Climate of feeling at school (3 items) a=.670
1. | feel like an outsider (or out of things) at school

2. I make friends easily at school

6. Ifeel like an outsider (or out of things) at school

Sense of belonging to school (3 items) 0=.605
3. | feel happy at school

4. Things are ideal in my school

5. I am satisfied with my school

Classroom climate by student (5 items) 0=.729
25. Students don’t listen to what the teacher says

26. There is noise and disorder

27. The teacher hasto wait a long time for studentsto settle down

28. Students cannot work well

29. Students don’t start working for a longtime after the lesson begins

Student-teacher relationship (5 items) a=.619
30. Myteacher is interested in the progress of each student

31. Myteacher provides extra-help to sudent if necessary

32. Myteacher helps students in school

33. Myteacher continues to explain the lesson until all students fully understand

34. Myteacher gives studentsthe opportunity to express their opinions

Interest and enjoyment of English learning (5 items) a=.856
7. 1 like learning English

8. | like reading in English

9. | like doing English language tasks

10. I like to get new knowledge in English language

11. I am interested in English

Attitudes of English learning (5 items) a=.767
12. English is important for society

13. I think English is a language of international communication

14. When | finish school I will have many opportunities to use English

15. I will use English language in many ways when | become an adult

16. English is important for society

Interest of using new technologies ( 5 items) 0=.636
17. lam interested in new technologies

20. 1 am always interested in using the latest technical devices

22. It depends on me whether I succeed in using new technologies or not

23. | feel happy to use new technologies.

24. The result of my use of new technologies depends only on me

Anxiety of new technologies (3 items) 0=.663
18. Using new technologies creates problems for me

19. | find it difficult to use new technologies — | do not know how to work with

them

21.When | use new technologies | feel the fear of failure
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Table 45
Factor loading Grade 8

Factor 1: Climate of feeling at school (3 items) a=.782
1. | feel like an outsider (or out of things) at school
2. I make friends easily at school
6. Ifeel like an outsider (or out of things) at school

Factor 2: Sense of belonging to school (3 items) a=.709
3. | feel happy at school
4. Things are ideal in my school
5. I am satisfied with my school

Factor 3: Classroom climate by student (5 items) a=.837
25. Students don’t listen to what the teacher says
26. There is noise and disorder
27. The teacher hasto wait a long time for studentsto settle down
28. Students cannot work well
29. Students don’t start working for a longtime after the lesson begins

Factor 4: Student-teacher relationship (5 items) a=.731
30. Myteacher is interested in the progress of each student
31. Myteacher provides extra-help to sudent if necessary
32. Myteacher helps students in school
33. My teacher continues to explain the lesson until all students fully
understand
34. Myteacher gives studentsthe opportunity to express their opinions

Factor 5: Interest and enjoyment of English learning (5 items) a=.872
7. 1 like learning English
8. | like reading in English
9. | like doing English language tasks
10. I like to get new knowledge in English language
11. l'am interested in English

Factor 6: Attitudes of English learning (5 items) a=.828
12. English is important for society
13. I think English is a language of international communication
14.When | finish school I will have many opportunities to use English
15. I will use English language in many ways when | become an adult
16. English is important for society

Factor 7: Interest of using new technologies ( 5 items) 0=.697
17. lam interested in new technologies
20. I am always interested in using the latest technical devices
22. It depends on me whether I succeed in using new technologies or not
23. | feel happy to use new technologies.
24.The result of my use of new technologies depends only on me

Factor 8: Anxiety of new technologies (3 items) a=.724
18. Using new technologies creates problems for me
19. I find it difficult to use new technologies — I do not know how to work with
them
21. When | use new technologies | feel the fear of failure
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Table 46
Correlation of the Factors in Grade 6

Factors 1 2 3 4 5 6 7 8

1. Climate of feelingat - -121** .169**  .059 .008 J18**  .036 .236**
school

2. Sense of belonging - -070*  .158**  235*%*  226** . 288**  131**
to school

3. Classroom climate - A07** - 147> -073*  -.058 155**
by student

4. Student-eacher - J109**  118**  115** .049
relationship

5. Interest & enjoyment - HS43*F*  300**  115%*
of English learning

6. Attitudes of English - A20%* . 200%*
learning

7. Interest of using ICT - 333**
8. Anxiety of ICT -
**p<.01

*p<05

For the eighth-grade students the correlations between most factors were
significant although relatively weak. However, factor (3) Classroom climate by
student and (5) Interest & enjoyment of English learning showed no relationship.
Even the number of negative relationships in Grade 8 found less than in Grade 6
where the problem between teacher-student interactions in the classroom for
successful achievement seems to be existed.

Table 47
Correlation of the Factors in Grade 8

Factors 1 2 3 4 5 6 7 8

1. Climateof feelingat -  -114** 208**  (086* .085*  .179**  110**  .350**
school

2. Sense of belonging to - -148*  198**  206**  .222*%*  334**  132**
school

3. Classroom climate - J41%* 004 J13* 129%*  157**
by student

4. Student-teacher - J45** 0 173**  256*%*  .086*
relationship

5. Interest & enjoyment - b565** . 325%* 090*
of English learning

6. Attitudes of English - A19%*  224**
learning

7. Interest of using ICT - .303**
8. Anxiety of ICT -

**p<.01
*p<05

5.4.3.2 Rasch analyses

The level of reading literacy among young learners and the fit of item difficulty was
conducted by Item Response theory (IRT) model examined item statistic properties
conducting Rasch analysis using ConQuest-2.0 package program. Item analysis
showed the following values of the items, where description index (DI), Weighted
MNSQ mean square, point-biserial correlation (Pt Bis), average measure (Avg) were
checked. The fit of the items difficulties and the students’ abilities were ranged under
the next distribution, where the DI should be higher 0.2 and close to 0.4 or above,
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which means that the item score meets the whole score of the test where 0.4 is the
good item; (Hopkins, 1998). In Grade 6, DI of the item score met the entire test score
(in English - 0.16 (item 4); 0.15 (item 15); in Kazakh - 0.19 (item 23); in Russian - all
above 0.2 and close to 0.4). Tests’ reliabilities in Rasch analysis showed the range
from .84 to .92 (Figure 12).

Figure 12
Grade 6: Wright map of persons and items in Reading comprehension test (English,
Kazakh, Russian) for the unidimensional model (each ‘X’ represents 1.3 cases)
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In Grade 8, the results of DI in Kazakh and Russian showed (in Kazakh 0.11
(item 2); 0.03 (item 4); in Russian 0.16 (item 13)), whereas in English all items were

above 0.23. The reliability of the tests was from .90 to .94 (Figure 13).

Figure 13

Grade 8: Wright map of persons and items in Reading comprehension test (English,
Kazakh, Russian) for the unidimensional model (each ‘X’ represents 1.0 cases)
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The measures of “category disordering” as Weighted MNSQ should be not
higher than one but from 0.7 to 1.3 (Griffin, 2010). In Grade sixth Weighted MNSQ
of the items in all languages were appropriate, particularly, in English the ranging was
from 0.75 (item 9) to 1.35 (item 4); in Kazakh, from 0.74 (item 28) to 1.61(item 23);
in Russian - from 0.60 (item 51), 0.65 (item 49), 0.62 (item 45) to 1.48 (items 42, 43).

In Grade eighth, Weighted MNSQ in English is ranging from 0.71(item 10) to
1.49 (items 1); in Kazakh — 0.65 (item 42) to 1.79 (item 30); in Russian is from 0.66
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(tem 70) to 1.86 (item 66), which means that items fitted the model even though
some items in Kazakh and Russian languages should be modified regarding the
measures of “category disordering”.

Pt Bis and Avg should “not be in increasing order with increasing category
scores”, which means that “for a lower score category, the average autonomy level is
higher than that for a higher score category” (Wu & Adams, 2007, pp. 64-65). Pt Bis
and Avg were appropriate and fitted the range. Both grades demonstrated that items’
difficulties in Kazakh and Russian tests were easier comparing to English, but still
some more items should be included. Item Person Map (IPM) defined that level of
items’ difficulties and abilities of the students’ level were appropriate and aligned the
model. In general, for both grades the items in English language tests were difficult to
perform comparing to Kazakh and Russian. Both grades demonstrated that items’
difficulties in Kazakh and Russian tests were easier comparing to English, but still
some more items should be included, albeit good item distribution. Detailed maps of
the items of the tests could be presented further in the appendices (see Appendix C,
D) right after the references.

5.4.3.3 Performance difference in difference grade levels

The performances of students in Grades sixth and eighth were poor in all three
languages. Comparing to the results collected in 2019 reading literacy in 2020 has
declined significantly (see Table 48, Figure 14), which could be a worrisome issue for
the development of literacy among young learners. Despite the engagement and
classroom climate in grade 8 (Figure 15) were increasing their impacts on reading
achievement in the target languages in 2020 were declining in the eighth grade.

Table 48
Comparing performances in the reading tests in 2019 and 2020
Grade 6 (2019) Grade 6 Grade 8 (2019) Grade 8
(2020) (2020)
Language Mean SD Mean SD Mean SD Mean SD

) () (%) (%) %) () (%) (%)

English 4926 3092 3290 21.70 52.85 30.18 4092 24.53
Kazakh 65.16 30.61 5185 3114 58.74 2879 49.76  27.93
Russian 7320 24.62 5350 29.52 66.56 26.13 56.50 30.57

The problem for this issue may relate to the Reviews of School Resources
(OECD/The World Bank, 2015) in Kazakhstan indicating the gaps in the system of
secondary education. These reviews suggesting teachers, parents, principles, and other
stakeholders to be more careful and put a significant attention on the process of
choosing textbooks for reading, which should meet students’ interests in middle
school. In addition to this, among sixth-grade students the correlation of factor (1)
Climate of feeling at school with the factors (4) Student-teacher relationship, (5)
Interest & enjoyment of English learning, and (7) Interest of using ICT found non-
significant and showed no relationships. While factor (7) Interest of using ICT
revealed negative poor correlation with factor (3) Classroom climate by student, as
well as no relation between factor (8) Anxiety of ICT and (4) Student-teacher
relationship.
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Figure 14
Development of young learners’ reading skills in 2019 and 2020
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The role of teachers and school administration should be motivated and let young
learners root ideas, contribute, and develop views in the process of teaching and
learning. Students should able to decode and comprehends the information in the
languages they are learning. Although comparing the findings of sixth and eighth
grades in 2019 and 2020 years the decrease in three languages was obvious.
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5.4.3.4 Language differences

Kazakh and Russian languages showed higher correlation (r=.65, p<.01) than between
English, Pearson correlation was stronger in eighth grade than in sixth albeit
significant in both grades.

In sixth grade ANOVA test indicated that mother tongue affected tests’
performances in English, Kazakh, and Russian, significant differences were revealed
between students’ mother tongue and the tests (English - F (2, 885) =25.53, p<.001,
n% = .053; Kazakh - F (2, 885) =42.16, p<.001, nzp = .086; Russian - F (2, 885)
=141.55, p<.001, nzp =.230). Although actual effect of mean score between groups in
English and Kazakh tests was quite small (Cohen, Manion, & Morrison, 2007)
comparing to Russian, where the effect of mother tongue was 23%. Furthermore, post
hoc test defined significant difference between students’ performances regarding their
mother tongue the mean difference was statistically significant in English, where
Russian students (M = 58.98, SD = 27.75) performed better than Kazakh (M =45.06,
SD = 28.13). However, in Kazak test the mean score of Russian native speakers was
higher (M = 61.48, SD=25.58) than Kazakh (M = 43.71, SD = 28.66) and Other (M =
57.17,SD = 26.12). In Russian test, Russian (M = 68.29, SD = 18.59) and Other (M =
72.04, SD = 24.12) did statistically better than Kazakh native speakers (M = 39.70,
SD =28.29).

Table 49
Correlations of Tests in Grade 6 and 8 (2020)
Grade Test Test in Russian Test in English
Grade 6 Test !n Kaza_kh 578** A461**

Test in Russian A50**

Test in Kazakh .645** A484**
Grade 8 Test in Russian .503**
** p<.01
Table 50
Gender differences in the English, Kazakh and Russian reading test performances
(2020)
Grade 6 (n=888) Grade 8 (n=675)
English Mean (%) SD (%) English Mean (%)  SD (%)
Boys 49.70 28.53 Boys 50.04 29.49
Girls 50.28 29.08 Girls 49.97 28.30
tEng (888) =-.30, p >.05 tEng (675) = .03, p>.05
Kazakh Mean (%) SD (%) Kazakh Mean (%) SD (%)
Boys 50.83 28.88 Boys 51.65 29.21
Girls 49.23 28.81 Girls 48.57 28.50
tKaz (888) = .82, p >.05 tKaz (675) = 1.38, p>.05
Russian Mean (%) SD (%) Russian Mean (%) SD (%)
Boys 51.54 28.79 Boys 54.00 28.17
Girls 48.58 28.82 Girls 46.52 29.03
tRus (888) = 1.53, p >.05 tRus (675) = 3.39, p <.05

In eighth grade, significant differences were found among Kazakh, Russian
and other ethnic groups performing the test in English - F(2, 672) = 26.71, p < .001,
n’, = .071; Kazakh - F(2, 672) =35,34, p <.001, n°, = .095; and Russian — F(2, 672) =
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156,79, p < .001, n%, = .318 languages. Post hoc analysis in eighth grade revealed
significant differences between pairs of the nations in English test where students,
whose mother tongue was Russian (M = 60.33, SD = 28.25) performed significantly
higher than Kazakh (M = 43.95, SD = 27.18) and Other (M = 49.81, SD = 36.59)
ones. The mean score in Kazakh test showed better results of Russian (M = 61.19, SD
= 25.72) and Other (M = 62.63, SD = 23.27) native speakers than Kazakh (M =42.98,
SD = 28.59). In Russian test, the scores of Russian (M=70.75, SD = 17.11) and Other
(M = 68.23, SD = 22.31) students were statistically different than Kazakh students
(M=37.17, SD = 27.09).

Non-significant difference in Russian test and the students’ ethnic groups was
found, albeit in English test, significant difference was revealed among Kazakh and
Russian students. Students, whose mother tongue was Russian, did significantly better
than those, whose native language was Kazakh and Other. Hence, the effect size of
mother tongue had small, even close to intermediate effect in both grades in three
language tests (n” = is from .053 to .318). Although the probability of performing the
tests in Kazakh, Russian, and English by Kazakh native speakers was significantly
lower than Russian and other nations in all respected languages. Interestingly,
comparing to the results, collected in 2019 - Kazakh students performed better in all
language tests than Russian and Other.

However, the findings of 2020 showed the opposite tendency, although the
mother tongue and/or the language students speak at home emerge intermediate effect
size in reading achievement, albeit strong significant correlations between the
languages. Gender differences regarding tests in English, Kazakh, and Russian
represented in Table 47 determined that boys fulfilled better in the tests than the girls,
albeit it was revealed that in sixth grade no significant differences were defined
because the probability value was greater than .05 (p >.05). The difference was only
significant (p<.05) in Russian test among students in eighth grade almost .001 the
results of the boys were higher than the girls. However, comparing to data collected in
2019 the girls did better in all tests in both grades although not significantly different.

5.4.35 Interaction of Classroom climate and engagement in explaining
children’s reading achievement

Path analyses in structural equation modeling (SEM) approach to explore the
relationships between classroom climate and engagement in both grades as the
predictors of reading comprehension tests. The analysis tested whether engage ment
mediated the link between classroom climate and academic achievements among
adolescents in two cohort grades. SEM tests showed that factor loadings of classroom
climate’s latent variables in sixth grade ranged from .01 to .59; and from .05 to .33 in
eighth. Factor loadings of engagement’s latent variables ranged between .00 to .84 in
sixth grade, and from .01 to .82 in eighth grade.

SEM analysis model in both grades indicated acceptable fit model to the data
with 8-factor model in Grade 6 (¥2=1235.03, CFI=92, TLI=.91, df=607,
RMSEA=.03,SRMR=.05); and in Grade 8 (y2=1456.03, CFI=.90, TLI1=.89, df=607,
RMSEA=.05,SRMR=.06). The low TLI or non-normed fit index may determine low
correlation between some variables in Grade 8 in the model if the TLI is below .90
(Barrett, 2007; Kenny & McCoach, 2003).

Reading achievements had non-significant low effect in both grades - sixth
grade in English (R*=.01), Kazakh (R?=.02) and Russian (R°=.04); eighth grade in
English (R?=.01), Kazakh (R?=.07), in Russian (R?=.06). R-square in regression
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analysis examined how obtained factors influenced significantly on tests in sixth
grade although not strong in English and Kazakh languages (almost 1% in each), but
slightly better in Russian test (15%). Comparing to grade eighth, the impact was
better in Kazakh and Russian (10% and 15%) tests, but weak in English (1%) (Table
51).

Table 51
Regression analysis

R* (%) In English, p-  R*(%) In Kazakh, p- R* (%) In Russian,

value value p-value
Grade 6 1%, p=.02 1%, p=.01 15%, p<.001
Grade 8 1%, p=.05 10%, p<.001 15%, p<.001

5.4.3.6 Mediation effect

Mediation is the relationship between X independent variable (IV) and Y
dependant variable (DV) through a mediator (M) variable. There are complete
mediation — IV causes its full influence on DV via M, and partial mediation — 1V
causes some part of its full influence on DV via M and without M. “The possibility
that mediation can exist even if there is not a significant relationship between the
independent and dependent variables” (Judd and Kenny, 1981, p. 207). Mediation
suggests a causal effect between independent and dependent variables, although in
order to test our conceptual model we conducted regression analysis. The findings
revealed the following effects showing that direct effects of X (IV) on Y (DV) in
grade sixth was insignificantly negative in all target languages (Figure 16), whereas in
grade eighth positively significant in Kazakh and Russian reading tests and non-
significant in English (Figure 17).

The indirect effect of classroom climate on tests’ outcomes via the mediation
effect of engagement the achievements of the sixth graders in English language was
non-significant, albeit significant in Kazakh (p<.01) and Russian (p<.001) languages.
Hence, we may assume that full mediation could take place among sixth graders only
in Kazakh and Russian languages and not in English (Figure 16).

Figure 16
Mediation in Grade 6
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The direct effects of classroom climate X (IV) on engagement M (DV) was
significantly positive in both grades [Grade 6 (B=.34, p<.001); Grade 8 (p=.54,
p<.001)], however, the mediation was non-significant only in the reading test of
English in grade sixth (p=.048), albeit significant in the eighth grade in all reading
language tests.. However, the direct effects of engagement on reading achieve ment
tests were significantly negative in both grades in all respected languages. The
mediation effect of classroom climate on achievement through engagement among
eighth graders found significantly partial in Kazakh (p<.000) and Russian (p<.000),
and significantly full in English. The indirect effect of classroom climate in engaging
eighth graders’ reading skills in three target languages revealed negative (Figure 17).

Figure 17
Mediation in Grade 8
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The results of the analysis could be worrisome as the negative classroom
climate in the schools in Kazakhstan will be reason to suggest that learning process is
not safe and does not encourage for further engagement. Classroom climate and
engagement played a significant role as children move to the upper grades e.g. from
grade six to grade eight. The differences in ages and grades were obvious from
negative to positive in classroom climate as predictor of reading comprehension.
Furthermore, the literature underpins that negative area in the classroom climate could
be vulnerable for low results in achievement.

However, low influence on achievements in reading comprehension language
tests would be because of the inefficient quality of instruction, limited time provided
for teaching, and technical resources necessary for student teaching and learning
process. Randomly chosen schools were all public and there could be several students
from low socio-economic background, which also could be one of the reasons
endorsed with the issue. Although in our current study, we did not provide any
information about family income of the students as this issue was not under our focus
of our research. However, the descriptive properties showed that more than half of the
students were satisfied with their school, the results of students’ achievements
predicted to require sensitive attention to the quality of instruction in the classroom
climate.
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5.4.3.7 Reading attitudes and reading achievements

For reading attitude tests, EFA was performed to reveal the factors for grades 6" and
8" and in the grade 6 and 8™ 3-factor loadings had a good model fit to the data and
then in order to assess the influence of the reading attitude factors on reading
achievement confirmatory factor analysis (CFA) was conducted. However, the model
fit did not fit well to the data and even both grades were combined the analysis of
total (N=1,563) sample was not fitted well. The analysis of regression analysis
revealed that even the students had positive attitude towards reading it did not impact
reading comprehension tests in English, Kazakh, and Russian (i.e. »2=561.00,
CFI=.85, TLI=.80, df=78, RMSEA=.06, & SRMR=.05 both 6™ and 8" grades).

The influence of factors in reading attitudes was only significant in Kazakh
and Russian tests but not in English, albeit the strength of the relationships between
factors between reading attitudes and the reading tests were not high
(R%n=.021,p>.05; R%4=.030,p =.04; R%,=.064, p<.05). This could relate to the
aspect that some of the variables did not correlate significantly to reading
achievement tests in the respected languages, and as a result, caused the problem to
the model. However, Pearson correlation between revealed reading attitudes factors
were moderate but statistically significant and ranged from (r=.154 to .380, p< .001)
for the following factors as Factor 1- “Positive Reading Attitude”, Factor 2- “Non-
positive Reading Attitude” and Factor 3 - “Reading Preferences”. Based on the
results, girls preferred to read more books at home and like to go to the library than
boys, independent sample t-test showed that in factor 3 there were significant
differences between the girls and the boys (t=4.636, p< .001). These results could
demonstrate that reading attitudes of the children did not interact well on students’
reading achievements in various languages.

Researchers prove (Cunningham & Stanovich, 2001; Partin & Gillespie, 2002)
that reading achievements are mostly depended on systematic reading literacy
process, which then positively influence reading attitudes. Although, if the systematic
reading experiences were not provided in or out of the school then this could affect
reading achievements and form negative belief towards reading attitudes later in the
upper grades. Poor results in reading tests and low relationships with reading attitude
could be determined that children in Kazakhstan in the middle grades read less and
this could be a serious problem for further in the upper grades. These results would
probably be the basis that children have difficulties with reading and do not have
regular reading habits in the classroom and at home.

5.4 .4 Discussion

Even the impacts of classroom climate in engaging children’s reading competency in
English, Kazakh, and Russian languages in both grades were low the validity of the
adapted instruments showed good fit to the model. To overall, the validity of adapted
instruments showed that mediation was taken place in the middle school among
Kazakhstani young learners (Akhmetova et al., 2021c). The interaction between
students and teachers, classroom emotional climate in school and level of engage ment
impact the learning process (Ryan & Patrick, 2001; Pianta et al.,, 2008; Jia et al.,
2009). For example, Jennings & Greenberg (2009) state that teacher’s social and
emotional competence may improve classroom climate and promote students’
outcomes in the school, as students “learn better when they are happy” (p. 515).
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Literature underpins that negative climate area in the classroom could be vulnerable
for low results in achievement. Students with high level of engagement in reading
have high achievements in learning than those who are disengaged (Fredricks,
Blumenfeld, & Paris, 2004). Gao, Chen, Zhou & Jiang (2020) claim that engage ment
and students’ achievements pivot on school environment and classroom climate,
defining that the more safety classroom climate, the more reliable behavioral
perception of the students’ outcomes.

Poor results in reading language tests may relate to the limited of time required
for classes in the school, low engagement of students to learn the languages in
overloaded classes (20-25 students). Weak performances of young adolescents must
be because of the inefficient quality in teaching and learning, limited technical
resources necessary for student teaching and learning process. In addition, a
diagnostic report determined that socio-economic status (SES) had a weak point in
education system of Kazakhstan. This report has also highlighted that teachers,
principals, and other stakeholders have not correctly understood what the statement
like developing the workforce with high level of “innovative, technical skills and
leadership” (Sagintayeva et al., 2014, p. 22) interprets and how it is underpinned in
international survey assessment like PISA, TIMMS, or PIRLS, where the ability to
think critically is necessary. Another reasonable problem may be school textbooks for
teaching reading skills, recommended by the ministry of education and listed in the
standards of Core curriculum. For example, the content of most textbooks for middle
school students has been found difficult and/or boring, which may not follow the
interests of the young learners. Thus, in order to encourage and motivate young
learners to read more for fun, parents, policy makers, principles, and other
stakeholders in Kazakhstan should be familiar with the books that interest children
and/or they would like to read and select textbooks and additional reading materials
regarding their interests. Teachers should put serious attention on assessment process
and appropriate management of climate in the classroom, when teaching reading skills
in native language (e.g., Kazakh or Russian) and/or English as a foreign that
facilitates engagement for effective comprehension in reading.

Conceptual model was based on literature research tested by several educators
and researchers (Pianta et al., 2008; Reyes et al., 2012) in the field of assessment in
education, classroom climate, and engagement. The model examined mediation effect
of engagement between school classroom climate and the students’ reading outcomes
in English, Kazakh, and Russian languages. In Grade 6 full mediation effect were in
Kazakh and Russian, and no mediation in English, albeit in eighth grade, partial
mediation revealed in Kazakh and Russian, and full mediation in English. These
results may prove the existence of mediation effect in the middle school of
Kazakhstan, where classroom climate and engagement could play a significant role as
children move to the upper grades i.e. from grade six to grade eight. Difference in the
classroom climate in sixth and eighth grades was obvious — from negative to positive.
These findings could be worrisome as the negative classroom climate in the schools
may suggest that learning process in Kazakhstan could not be sufficiently safe and/or
encourage further engagement. Randomly chosen schools were all public and there
were students with low socio-economic background, which may be endorsed with that
issue. Although in our current study, we did not provide any information about family
income of the students as this issue was not under the focus of our research. However,
descriptive properties showed that more than half of the students were satisfied with
their school, the results of students’ achievements predicted sensitive attention to the
climate in the classroom and the quality of instruction. The effect of mother tongue
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influenced significantly higher among Russian native speakers. Although the
percentage of achievement was very low, Russians performed significantly better in
all three languages than Kazakhs and Others. Interestingly, boys did relatively better
than the girls, albeit not significantly different.

Researchers (Djigic, & Stojiljkovic, 2011) determine “interventionist”
relationship between teacher-student, where the teacher “tends to achieve complete
control” (p. 822) over students’ success in outcomes. This also may be related to
several drawbacks that have been highlighted in the system of secondary education in
Kazakhstan. For example, National Strategic Plan of 2020 on development and
improvement national standards in education has not been sufficiently imple mented
an appropriate core curriculum for secondary education. Likewise, many textbooks,
national and standardized tests such as, the Unified National Test (UNT) is full of
factual quantity information that students have to memorize and produce back to the
teacher. Hence “while students performed very well on an international mathe matics
and science test, (TIMMS), their practical skills are not well developed as the
curriculum center on raw memorisation” (ICG, 2011, p. 32, as sited in Sagintayeva et
al., 2014, p. 25). The reports determines that National standard of education in
Kazakhstan has fewer tasks measuring such abilities and skills as “to compare and
contrast two poems or problems; explain and interpret why a certain issue has
happened; evaluate, discuss, develop an argument regarding the problem”
(Sagintayeva et al., 2014, pp. 24-25).

Background variables indicated further relationship between reading
achievements and classroom climate that had strong prediction of engagement
although relatively small for reading comprehension. Negative relationship between
variables in Grade 6 determined difficulties in assisting an appropriate planning
classroom climate and engagement among students and teachers. In Grade 8, the
results, showed positive influence of classroom climate on reading tests, but still
negative engage ment of the students remained towards reading comprehension tests in
English, Kazakh, and Russian languages. Advanced analysis demonstrated good
model fit indices, the intervention for appropriate guided skills in teaching and
learning reading abilities occurred essential.

Moreover, the findings pointed that students’ reading achievement performed
in 2020 in reading comprehension has decreased significantly comparing to 2019,
which can be worrisome. The effect of mother tongue influenced significantly higher
for Russian native speakers. Russian students performed significantly better than
Kazakh and Others, although in general the percentage of achievement was very low
comparing to 2019 respectively in all three languages. It was interestingly to denote
that boys did relatively better than the girls, albeit significant differences were not
observable.

Poor results in reading language tests would relate to the limited of time
required for classes in the school, low engagement of students to learn English,
overloaded classes (20-25 students). To increase reading comprehension teachers,
parents, and other stakeholders should clearly identify, implement and develop certain
methods, techniques, instruments, and measurement tools to increase and stimulate
the range of reading comprehension as low and poor reading comprehension define
negative attitudes towards reading. It is advisable to apply frequently early and
regular reading experience in teaching process. Students should be motivated and
supported in and out of school, especially if reading difficulties among young
adolescents is evident. Likewise, tools for high-quality assessment may provide
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teachers, researchers, and policy makers with reliable data collection, constant
assessment, and further improvements for curriculum require ments.

On contrary, beyond motivation there is another types of assessment are test
anxiety and exam performance, where a test taker perceives several kinds of
emotional cognitive, behavioral, and physical feelings. Miller identifies that test
anxiety can block students’ performance in the exam and therefore one cannot
demonstrate his or her best in the test even if he learnt and knew the material well.
Miller offers several tasks-solutions how to overcome with the stressful situations in
the test and during performing in order to pass successfully. Performing and fulfilling
the test is not an easy task as it takes from an examinee to overcome several
influencing factors such as anxiety, memory, attention, etc. Danili & Reid (2006) refer
such functions like attention, memory, and reasoning to cognitive factors as they
affect person’s characteristics in performance and learning. Affective factors can be
positive and negative as these factors relate to emotion, feeling, and attitude that a
person is approaching in learning practice and mastering his competence. Further
these factors play a basis fundamental for motivation (Dornyei, 2001). This also
proves that motivation as a broad issue touches various aspects in human’s life and
education, as well as plays one of the important reasons in learning outcomes and
achievement process. Lazowski & Hulleman (2016) differentiate several aspects
including in motivation like *...achievement emotions, achievement goals,
attribution, expectancy-value, goal setting, implicit theories of intelligence (mindsets),
interest, need for achievement, possible selves, self-affirmation, self-confrontation,
self-determination, self-efficacy, social belongingness, and transformative experience.
These theoretical frameworks have produced a variety of different interventions that
target student motivation as an instigator of enhanced learning outcomes” (p. 606).

117



5.5 Reading strategies and reading performances of 6" and 8" graders in
Kazakh, Russian, and English: cross-sectional study

5.5.1 Introduction

During the last several decades, researchers have been actively assessing the essential
benefits of reading strategies the students use in their mother tongue, L1, L2 or
English as a foreign while reading. Many research works towards reading domain
refer reading to the cognitive interaction of the “reader, the text, and the context”
(Sheorey & Mokhtari, 2001). Sheorey and Mokhtari claim that later on, a useful
reader has to “utilize metavognitive knowledge and must invoke conscious and
deliberate strategies” (Mokhtari & Sheorey, 2002, p. 3) in order to understand the
meaning of the text. They also determine that “metacognitive knowledge” of the
reader has a number of reading strategies that affect the cognitive process of reading
(Sheorey & Mokhtari, 2001).

Reading strategies has one of the significant roles while performing tasks and
define one the main parts in students’ better comprehension. Researchers define that
reading strategies are among the substantial components in text comprehension and
adequate knowledge recognition necessary for successful “interpretation of the
meanings communicated in the text” (Van Gelderen et al., 2004, p. 19). “Reading
strategies are associated with different aspects of language learning and cognitive
processes, and the effects can only be observed if reading becomes a habit” (Rios &
Valcarcel, 2005).

The improvement of Kazakhstani young language learners’ reading level
requires efforts, and time as well as well-developed framework, scheme, and
instruction. In addition, it is necessary to know and define what strategies the skilled
readers use and how they apply them during the reading process (Sheorey &
Mokhtari, 2001). Thus, the way of exploring of reading strategy of young learners
while reading in the targeted languages will be useful for better assisting and guiding
the comprehension and instruction in reading activity.

5.5.2 Methods
5.5.2.1 Participants

The participants were (N=1,563) students in grades 6 and 8 from randomly enrolled
middle schools in Pavlodar city in the north of Kazakhstan. Students age was ranged
from 11 to 14 the mean age of the students was 12.81 years (SD=1.13). Number of
females was (52.6%) and males (47.4%), including Kazakh (N=986, 63%), Russian
(N=547, 35%), and Other (N=30, 2%) group of students. However, being culturally
diversified Kazakhstan has officially two languages of instruction in the schools.
Although, Kazakh children are bilingual the proficiency level depends on the way of
studying in the school and the frequency of using the language at home. Thus, for
example, the percentage of performing the questionnaire in Kazakh (N=609, 39%)
and Russian (N=954, 61%) had varied.
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5.5.2.2 Instruments

Metacognitive Awareness of Reading Strategies Inventory (MARSI) - a 30-item
questionnaire Version 1.0 by Kouider Mokhtari and Carla Reichard (c.f. Mokhtari &
Reichard, 2002) was applied for the first time to adolescent students in the middle
schools. Traditionally the MARSI explores to define the level of metacognitive
awareness of the students from the middle schools who are able to use reading
strategies for the academic goals. The instrument reflects the development of reading
abilities of the students from 11 to 18 ages while reading the texts. The MARSI has
categorized with three factors, which have already passed several aspects of validity
mode as content validity, substantive, structural, general, external and consequential
(see Mokhtari, Dimitrov, & Reichard, 2018, p. 223) of the items. Global, problem
solving and support reading strategies were the factors involving in the MARSI
questionnaire (c.f. Mokhtari & Reichard, 2002).

Researchers (Mokhtari, Dimitrov, & Reichard, 2018, p. 221) defined that the
MARSI questionnaire has been translated into several languages, albeit in Russian
and Kazakh languages the questionnaire has not been available. Thus, to adapt the
MARSI questionnaire, four experts in Kazakhstan translated the original English
version of the MARSI into Kazakh and Russian languages twice back and forth to
assess the level of metacognitive awareness of Kazakhstani students in their mother
tongue. The students from the middle schools verified the validation of the MARSI
instrument and the Cronbach’s coefficient alpha demonstrated o= .89- of the total
groups of people.

The range of the each category of the sample in each factory sub-scale were:
Factor 1- Global Reading Strategies (o= .78); Factor 2- Problem-Solving Strategies
(0= .68); Factor 3- Support Reading Strategies (o= .74). In addition to MARSI
questionnaire, administered in Kazakh or Russian, the students performed self-
developed reading tests in Kazakh, Russian, and English. The reliability of each
language was very good from .95 to .96 (see study 4 in this chapter). The tests were
applied separately for the 6" and 8" grades for the second time to the same seven
secondary schools in Pavlodar. The reliability of all tests in sixth and eighth grades
ranged from .94 to .96 respectively. The correlations of the factors of the MARSI
questionnaire of the whole sample was significantly strong from r=.65 to r=.75,
p<.001 (Table 52).

Table 52

Correlations of MARSI factors of the whole sample (6 & 8, grades)
Factor Factor 2 Factor 3
Factor 1 .684** 47>
Factor 2 .650**

**p<.01

Note. Factor 1= Global Reading Strategies; Factor 2= Problem-Solving Strategies; Factor 3=
Support Reading Strategies.

5.5.2.3 Procedures

The collection of the data was conducted in January-February, 2020 among young
adolescents in the middle school. This was the second part of the assessment session
as the first part was of the session students performed background questions. The
instruments were administered online via eDia platform; the students were familiar
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with the purpose of the research because they were instructed before the session,
although who had questions necessary guide was undertaken. Students were informed
to read each statement carefully and attentively and choose the response that they
usually use and apply while reading books related to their studying and school
programme. The session process had morning and the afternoon session as children of
6" and 8" grades in various schools had different shifts, thus the instruction was
administered in the morning and in the afternoon. The students completed the
instruments in about 25-30 minutes.

5.5.3 Study Results
5.5.3.1 Reading strategies and reading comprehension tests of the learners

Cronbach's alpha showed good reliability in all reading tests in three languages
ranged from (0=.95) in sixth to (a=.96) in eighth grade. In questionnaire alpha pointed
from (a=.88) to (0=.90) in sixth and eighth grades respectively, although the
reliability of the questionnaire for the total sample (N=1,563) was .89. The adapted
questionnaire of metacognitive awareness of reading strategies inventory (MARSI)
was applied for the first time in Kazakhstan to the new culture to young adolescents
aged 12 to 14 (Grades 6™ and 8™).

Mainly, MARSI questionnaire was designed “to assess 6th- through 12th-
grade students’ awareness and perceived use of reading strategies while reading
academic or school-related materials” (Mokhtari & Reichard, 2002, p. 251). Due to
the young age of the students, the assessment of MARSI questionnaire was in the
students’ mother tongues (Kazakh or Russian) not in English. It should be taken noted
that students at the age of 12 and 14 in Kazakhstan, have not yet developed fluent
proficiency skills in English, as they learn English as the foreign language and cannot
fully and proper understand the meaning of the statements in English MARSI
questionnaire.

All in all the analysis of the MARSI questionnaire in Kazakh and Russian and
the reading tests in all languages analyzed the whole sample of 6™ and 8" grades
(N=1,563). The students demonstrated moderate results in all three language reading
tests (M=50%, SD=28.8%), three factors were revealed from the reading strategy
questionnaire the average of the factors pointed a medium score (M=2.61, SD=.462)
of the strategies when reading academic or school re lated materials.

Table 53
Correlations of reading strategies and reading tests in English, Kazakh, and Russian

(6 & 8, grades)

Test in English Test in Kazakh Test in Russian

Factor 1 -.097** -.135** -.215**
Factor 2 -.052* -.069** -.114**
Factor 3 -.071** -.151** -.235**
**p<.01
*p<05

Note. Factor 1= Global Reading Strategies; Factor 2= Problem-Solving Strategies; Factor 3=
Support Reading Strategies

Although regarding the score of the whole sample in each language reading
test in English (M=36%, SD=23.3%); in Kazakh (M=51%, SD=29.8%); in Russian

120



(M=55%, SD=29.9%), the students showed low results. It is interesting that
researchers claim that mostly the relationships between reading strategies and the
reading comprehension have found positive and the more skillful the reader is the
more strategies he or she uses (Lau & Chan, 2003; Alsheikh & Mokhtari, 2011). In
addition the strategies he or she uses are significantly necessary “for reading
comprehension” in L1, L2 or EFL (Alsheikh & Mokhtari, 2011, p. 151).

The correlation of reading strategies and reading comprehension tests in
Kazakh, Russian, and English was negative but significantly moderate. The weak
interaction of reading strategies and the reading comprehension test was defined in
English. This could be proved that the questionnaire was administered in Kazakh and
Russian not in English. In addition, the investigation of several researchers have
claimed that while reading or performing the tasks in English as FL, the students
usually apply the knowledge from their native language or use translation strategy
from English to their own language to understand and gain comprehension of the
reading text (Kong, 2006; Alsheikh & Mokhtari, 2011, p. 152). Therefore, we assume
that Kazakhstani young students supposed to apply reading strategies from Kazakh
and Russian languages while performing the reading tasks in English.

5.5.3.2 Gender and language performances in reading strategies

Descriptive statistics of grade, gender and the ethnic groups performing the MARSI
30-item reading strategy questionnaire are the following. Regarding gender
differences, in general, there are no any differences between boys and girls in the
reading strategies, although in some strategies referred to problem solving and support
girls performed significantly better. The overall score of reading strategies revealed
that students in the middle school in Kazakhstan had medium level of using (M=2.65,
SD=.474) reading strategies while reading in their mother tongue and probably in
English, as we assessed the questionnaire only in the students’ mother tongues. Global
reading strategies: “l decide what to read closely and what to ignore. | use tables,
figures, and pictures in text to increase my understanding.”, and the only support
reading strategy: “I use reference materials such as dictionaries to help me understand
what I read.” had the low average score comparing to the other strategies. By the
means of these sub-scale strategies, we assumed that the ways of decision-making
and/or the proper use of figures and tables in comprehension process among young
adolescents in Kazakhstan have not been constantly formed yet.

Table 54

Differences by Gender of the whole group (6™ and 8" grades, 2020)
Male (n=741) Female (n=822)

Strategy M SD M SD t p-value

1.(GLOB) Thave apurpose in mind when | 2.78 932 2.77 .879 220 .826
read.

2.(SUP) I take notes while reading to help 2.56 1.027 2.56 1.017 .084 933
me understand what | read.

3.(GLOB) I think about what | know to help 2.81 .956 2.86 932 -1.048 295
me understand what | read.

4.(GLOB) I preview the text to see what it’s 2.65 996 2.63 .955 .255 798
about before reading it.

5.(SUP) When text becomes difficult, | 2.55 1.028 2.54 .980 249 .804
read aloud to help me understand
what | read.

6.(SUP) I summarize what | readtoreflect  2.68 .930 2.73 .957 -1.145 .252
on important information in the
text.
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7.(GLOB) | think about whetherthe content 2.64 961 2.72 941 -1.706 .088
of the text fits my reading

purpose.
8.(PROB) | read slowly but carefully to be 2.73 .988 2.77 949 -.796 426
sure I understand what I’m
reading.
9.(SUP) I discuss what | read with 2.53 1.022 2.66 995 -2.551 011

others to check my
understanding.
10.(GLOB) | skimthetext first by noting 2.55 .987 2.64 959 -1.730 .084
characteristics like length and
organization.

11.(PROB) | try to get back on track when | 2.80 .966 2.84 .940 -.915 .360
lose concentration.
12.(SUP)  lunderline or circle 2.53 1.041 2.67 .993 -2.625 .009

information in the text to help
me rememberit.

13.(PROB) | adjust my reading speed 2.72 979 2.75 915 -.521 .602
according to what [’m reading.
14.(GLOB) | decide what to read closely and 2.22 1.023 2.24 .985 -.310 .756

what to ignore.
15.(SUP) | use reference materials such as 2.37 1.016 2.42 1.001 -1.052 293
dictionariesto help me understand

what | read.

16.(PROB) When text becomes difficult, I 2.77 .982 2.80 925 -.673 501
pay closer attention to what I’'m
reading.

17.(GLOB) | use tables, figures, and pictures 2.28 1.048 2.30 1.005 -.362 717

in text to increase my
understanding.

18.(PROB) I stop from time to time and 2.71 .954 2.81 .904 -2.025 .043
think about what I’m reading.

19.(GLOB) | use context clues to help me 251 1.014 2.52 975 -.239 811
better understand what I’m
reading.

20.(SUP) | paraphrase (resate ideas in my 2.60 1.020 2.59 978 128 .898
own words) to better understand
what | read.

21.(PROB) | try to picture or visualize 2.70 .955 2.71 918 -.261 794
information to help remember
what | read.

22.(GLOB) | use typographical aids like bold 2.47 1.006 2.45 978 .389 .698
face and italicsto identify key
information.

23.(GLOB) I critically analyze and evaluate 2.72 913 2.64 .891 1.772 077
the information presented in the
text.

24.(SUP) 1 go back and forth in the text to 2.73 963 2.75 934 -.318 751
find relationships among ideas in
it.

25.(GLOB) I check my understanding when | 2.77 .956 2.80 .884 -.625 532
come across conflicting
information.

26.(GLOB) | try to guess what the material is 251 1.065 2.56 .996 -.978 .328
about when | read.

27.(PROB) When text becomes difficult, | 2.69 977 2.79 .923 -2.074 .038
re-read to increase my
understanding.

28.(SUP) I ask myself questions I liketo 2.58 .985 2.66 .942 -1.564 118
have answered in the text.

29.(GLOB) | check to see if my guesses about 2.80 .989 2.73 936 1.422 .155
the text are right or wrong.

30.(PROB) I try to guess the meaning of 2.63 992 2.68 .984 -.893 372

unknown words or phrases.
Note. GLOB - Global Reading Strategies, PROB - Problem-Solving Strategies, SUP - Support Reading
Strategies.
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Teachers, parents, and other stakeholders should pay attention to the results of
reading strategies for effective way of instructing students reading skills and
developing modifying literacy. However, the overall mean score of gender showed no
significant different effects of boys and girls, t (1561) = -.1.525, p>.05. Although the
overall score regarding the language performances the students, who fulfilled the
questionnaire in Kazakh demonstrated statistically significant differences of using
reading strategies than Russian did, t(1561) = 8.240, p<.001.

Table 55
Differences by Language performances (6th and 8" grades, 2020)

Kazakh (n=609) Russian (n=954)

M SD M SD t P, value
Overall (MARSI) 2.77 436 2.57 481 8.240 .000
Factor 1 2.74 457 2.51 512 9.276 .000
Factor 2 2.81 491 2.71 .545 3.808 .000
Factor 3 2.75 497 2.50 .580 8.958 .000

Note. Factor 1= Global Reading Strategies; Factor 2= Problem-Solving Strategies; Factor 3=
Support Reading Strategies

Table 56
Grade differences in reading strategies (6™ and 8" grades, 2020)

Grade 6 (n=888) Grade 8 (n=675)

M SD M SD t P, value
Overall (MARSI) 2.61 462 2.69 487 -3.128 .002
Factor 1 2.56 489 2.66 519 -3.892 .000
Factor 2 2.71 511 2.80 544 -3.313 .001
Factor 3 2.58 .558 2.62 .569 -1.320 .187

Note. Factor 1= Global Reading Strategies; Factor 2= Problem-Solving Strategies; Factor 3=
Support Reading Strategies

Analysis revealed that there were significant differences of the students whose
language was Kazakh used more reading strategies while reading the text than those,
whose native language was Russian. It seemed to be that bilingual (Kazakh) students
frequently apply reading strategies than monolingual (Russian) (Akhmetova et al.,
2021b). This may suggest proving by several researchers who investigated that
bilingual use more reading strategies than monolingual (Sheorey & Mokhtari, 2001;
Alsheikh & Mokhtari, 2011). This could also define that the usage of reading
strategies between bilingual and monolingual students depends on the level of reading
abilities as skillful and unskillful.

5.5.3.3 Confirmatory analysis of reading strategies of learners in Kazakhstan

To test the original factors defined in the MARSI questionnaire of 30-items with three
factors as - Global Reading Strategies (GLOB), Problem-Solving Strategies (PROB),
Support Reading Strategies (SUP) from the total sample (N=1,563), a confirmatory
factor analysis (CFA) was conducted using Mplus computer software. Although
exploratory factor analysis showed, a good model fit to the model for the separate 6™
(n=888) and 8" (n=675) samples of the students, although while analyzing the grades
separately CFA results showed poor statistical fit for the data the goodness did not fit
well to the model thus, we combined the samples of 6™ and 8" grades. The
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performance of EFA analysis conducted to the whole sample (N=1,563) on the 30-
items to validate the measurement of the instruments on the new culture. The results
of EFA analysis of the whole sample revealed three-, four-, and five- factor loadings,
although the goodness of fit indices were better in five-factor loadings. However, we
would like to confirm the model of the factors performing CFA and test whether
three, four, and five-factors fit to the model better.

Confirmatory factor analysis with three-factor and four-factor loadings showed
poor statistical fit for the data, with the following results of indices: (three—factor
loadings — ¥2=1529.807, CFI=.88, TLI=.87, df=402, RMSEA=.04, & SRMR=.04);
(four—factor loadings - y2=1453.601, CFI=.89, TLI=.88, df=399, RMSEA=.04, &
SRMR=.04). However, four-factor loadings showed better statistical results although
still below suggested. Thus, five—factor model was tested which were revealed in EFA
with good model fit. The results of CFA with five-factor model defined that five-
factor fitted well to the model of the whole samples (y2=1244.243, CFI=.91, TLI1=.90,
df=395, RMSEA=.04, & SRMR=.03). The standardized factor loadings is shown in
Figure 18.

Figure 18
Confirmatory factor analysis of reading strategies in Grades 6 and 8 with five-factors
(2020)
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The correlation of the factors seemed the strongest between factors 2 and 3
(r=.826), and factors 3 and 4 (r=.801). The items in factors 2, 3 and 4 are mostly
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belonged to the global and support reading strategies than problem solving. The
literature has proved that this could be obvious as researchers indentified that “taking
notes, consulting a dictionary, and underlying texts” (p. 61) are supportive strategies
and global strategies are mostly used by “more proficient readers” whereas struggling
readers prefer “local strategies” (Park, 2015, p. 61). Most researchers (Wen, 2003;
Wang et al., 2009; Zhang, Chin, & Li, 2017) highlighted that proficient readers use
more sophisticated reading strategies regarding the difficulty of the tasks and several
findings indicated the those proficient readers apply more metacognitive reading
strategies than less proficient readers.

The results in three-factor loadings of the whole sample in sixth and eighth
grades were fragile, the model indices did not fit to the data (y2=1886.750, CFI=.85,
TLI=.83, df=402, RMSEA=.05, & SRMR=.04). The standardized factor loadings and
correlation of the factors in both grades is represented in Figure 19.

Figure 19
Confirmatory factor analysis of reading strategies in Grades 6 and 8 with three-
factors (2020)
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125



5.5.3.4 Reading strategies and reading achievements of the learners

For defining the relations between independent and dependent variables structural
equation modeling was conducted (Schumacker & Lomax, 2010). The following
statistical procedure found correlations of the three factors on reading comprehension
test in the target languages were first analyzed separately - sixth and eighth grades and
then the whole sample. The results demonstrated the following in Grade 6 (¥2=6.172,
CFI=1.00, TLI=1.00, df=8, RMSEA=.00, & SRMR=.01) the prediction was of
reading strategies on the tests was non-significant; in Grade 8 (y2=45.152, CFI1=.98,
TLI=.96, df=8, RMSEA=.08, & SRMR=.04) the prediction was significantly negative
(B=-.340, p<.000). For the whole sample (y2=37.250, CFI=.99, TLI=.99, df=8,
RMSEA=.04, & SRMR=.02). The R-squared in the whole sample showed the
prediction of the factors in the Russian reading (64%), in Kazakh reading (57%), and
in English (36%). However, the prediction of the MARSI factors on the reading
comprehension tests was significantly negative (p=-.108, p<.000). SEM analysis of
both grades is illustrated in more detail in Figure 20.

Figure 20
Structural equation modeling of reading strategies and reading achievements (the
whole sample, 2020)
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Regression analysis with the five factors in reading strategies confirmed in
CFA, predicted reading achievements tests in three languages of the whole sample
size (6th and 8" grades). The goodness of fit indices showed a good fit to the model in
both grades (y2=1358.158, CFI=.92, TLI=.91, df=470, RMSEA=.04, & SRMR=.03).
However, the regression analysis showed that R-squared did not equal zero, albeit the
correlation between the model and the dependent variables were statistically
significant in English (R*=.041, p=.033), in Kazakh (R?=.045, p=.010), in Russian
(R?=.086, p<. 0012 The findings indicated that reading strategies of the of the whole
sample (6th and 8" graders) affected reading outcomes but probability of using several
other strategies by the students while performing reading tests was obvious. The
standardized beta coefficient of reading strategies showed that in English, only factor
1 (p=.333, p<.001) and 2 (B=-.270, p<.05) predicted reading achievements but from
factors 3(Bp =.084, p=.439), factor 4 (B =-.091, p=.331), and factor 5 (p =-.083,
p=.278) the prediction was not statistically significant. Although the prediction for the
factor 2 was negative will be that probability of using reading strategies in factor 2
was not efficiently provided in the studying process.

Figure 21
Regression analysis of reading strategies and reading achievements of 6™ and 8"
grades (2020)
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In Kazakh language reading tests the prediction was significant in two
dimensions factor 1 (f =249, p<.001) and factor 5 (B = -.185, p=.02) and still factor 5
had a negative prediction probability of which is significant. However, the prediction
was not significant for the factor 2 (f = -.111, p=.298), factor 3 (B = -.181, p=.087),
and factor 4 (B =.083, p=.058) of using reading strategies in performing the tests in
Kazakh.

In Russian language test, the factor 1(f =.356, p<.001), factor 2 (B = -.309,
p=.01), factor 5 (B = -.265, p<.001) were significantly predicting the frequency of
utilizing reading strategies than in English and Kazakh. However, still factor 2 and 5
had negative prediction. The prediction of factor 3 ( =-.079, p=.470) and factor 4 (3
=.165, p=.081) were not statistically significant.

Researchers suggest that positive relationship between metacognitive reading
strategies and reading achievement affects and facilitates comprehension although in
our case the relationship of reading strategies and reading comprehension tests in
English, Kazakh and Russian were negative but statistically significant (p<.001). This
could probably suggest that young adolescents in Kazakhstan did not often used
reading strategies or used them ineffectively. Moreover, there seemed to be the
feature that young learners were familiar with only less effective reading strategies or
the lack of knowledge in monitoring the tasks revealed the weaknesses in
achievements of reading comprehension. This could probably relate to the existence
of limited practice, lack of instruction in teaching and learning reading skills in the
respected languages.

5.54 Discussion

Reading strategies are essential to define the use of cognitive and motivational
processes and will be significantly important to enhance and improve the reading
awareness for “struggling readers” (Mokhtari & Reichard, 2002, p. 250). A
multilingual community and society playing a key role in English proficiency factor
in Kazakhstan. However, there are several factors playing a great important role in
learning English language under the basis of young language learners’ background.
Parents’ role in education; gender equality, number of schools, qualitative human
resources, material, technical base, financial support, resources and condition of the
schools are significantly for the achievements’ results.

The importance of PISA for Kazakhstan is obvious as a world measurement of
the country’s educational and socio-economic development. Online assessment of
reading literacy of 15-year-old students is very important, as the knowledge taken
from the young age could be valuable and crucial for further development of future
generation and human beings as well. In addition, “fully equipped” content of the
course give an opportunity to teachers to fill the gaps of the course regarding interests
and preferences through reading as this produce motivation and the students reading
the information in order to know new, challenging and necessary for their further
generation.

The issue of reading strategies among young adolescents needs further
investigation for the improvement of reading comprehension and the effectiveness of
the strategies in the cognitive process. Based on the results we could suppose that
students have several weaknesses in reading unknown texts in English as the foreign
and their native language as well as they ha and facing difficulties. Although the
medium level of the students in reading strategies seemed to have limitation in using
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cognitive parts of reading strategies such as attention, evaluating reading materials,
managing reading procedures effectively and strategically in Kazakh, Russian (mother
tongues), and English (Mokhtari & Reichard, 2002, p. 259). There could also be the
fact that in the background knowledge, that only one strategy can be appropriately
used by the learners. Thus, the teachers should examine the issue in the classroom
context and apply more effective and beneficial strategies to facilitate comprehension
in the reading process. In addition, the teachers should learn material the students read
and carefully consider the usage of reading strategies while reading. This could
improve learners’ reading abilities and facilitate comprehension.

Metacognitive reading awareness is defined as the strategy, which is beneficial
and useful for understanding of the reading text, determines and monitors thinking
and learning processes, facilitates planning, self-evaluation of the reader, and is
crucial approach for motivation, beliefs, suggestions, desires, etc. (Cook, 2001;
Sheorey & Mokhtari, 2001). Therefore, the reader should be able to obtain a certain
“metacognitive knowledge” that has a number of reading strategies that affect the
cognitive process of reading (Sheorey & Mokhtari, 2001). Sheorey & Mokhtari
(2001) claim “metacognitive knowledge” as the thinking about thinking that comes
when the reader has a number of reading strategies that affect the cognitive process of
reading, the researchers (Afflerbach, Pearson, & Paris, 2008; Pressley, 2008)
determine that the reader should be able to come to a “constructively responsive”
reading of the text. Therefore, skillful and struggling readers should be differentiated
with the help of the assessment and instruction while learning. The way of exploring
reading strategy among young learners in Kazakhstan while reading in Kazakh,
Russian, and English languages should be useful for better assisting, guiding, and
instruction reading comprehension process in the future.
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CHAPTER 6: CONCLUSIONS AND RECOMMENDATIONS

6.1 Introduction

The improvement of reading literacy skills in the respected languages in the middle
school is the main intension of this research. The issues of our detailed assessment
provides evidences for defining the problem in teaching and learning reading skills in
the classroom context, the level of literacy development among young learners, and
guides information of the instruction process in the class. The results of this current
study could be useful for further implementation as the tutorial guidebook for
curriculum modification to enhance reading skills and boosts comprehension in the
middle school in Kazakhstan. Traditional methods of teaching and learning reading
skills are not appropriate for present technologically well-informed young generation,
especially for straggling readers who lose the interests in reading “boring books”. The
teachers should be well prepared to implement applicable tools to maintain and extent
reading process, which could be possible after deep investigation and assessment to
design and outline instruction for the programme (Zwiers, 2010).

Assessing reading literacy skills among young adolescents in Kazakhstan
highlights several factors and features concerning the teacher’s and student’s
viewpoints. These factors can influence the results and the development of reading
literacy in general. Reading literacy is a wide concept where clear instruction and
management in school administration, classroom climate, school context, and teacher-
student and peers relationship should be useful and supportive in the process of
teaching and learning. Both students and teachers could see the efficacy of their work
during practice and frequent assessment for future improvements.

Reading assignments and tasks should be are in need to be evaluated
frequently by the teachers and students. The educators and the learners should be able
to know whether they have any progress in their activities and what needs to be
improved. Therefore, the frequency of the feedback should be provided if possible,
after every test as this could make students get used to this process and be beneficial
to perform better in the reading tasks. To understand the significance and value of the
feedback students have to be instructed what and why is obtained and required from
them and would have a chance to improve the mistakes and be able to define the
errors by themse lves. Although the ratings scale of evaluating the learner’s abilities in
mother tongue or in a foreign language level is a serious and difficult job because in
order to mark the student the teacher has to know and perform his or her own system
of grading criteria. For example, Juri$i¢ & Vodogaz (2014), confirm “the scoring
method or the way in which responses are evaluated and points assigned to responses.
It includes the criteria used to judge the correctness of responses” (p. 457). This
means that measurement should be subjective and objective depending on the format
of the test (e.g., international or standardized).

The results of the assessment provides an information of the students’ abilities
as this could be a guide for the educator to consider and make further decisions, and
diagnosis of the progress. Roca-Valera & Palacios (2013) determine that
“....examiners should consider a number of predefined assessment criteria to help
them with this difficult task and allowing them to measure the learners' performances
objectively” (p. 61). Linn & Gronlund (2000) identify that criterion-referenced
assessments have “to obtain a description of the specific knowledge and skills each
student can demonstrate” (p. 43). We conclude that assessment in scoring is among
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tough and demanding parts as it takes from the examiners careful evaluation,
objective marking, and reliable measurement. However, Baker (2006) showed that
students with learning and behavioral problems performed poor and the classroom
adjustment did not benefit them compared to those who achieved well or the peers
who have a close relationship to the teacher. In addition, Downer et al. (2007)
consumed that teachers’ high quality of instruction in the classroom context facilitate
children’s engagement with high-risk problems and difficulties in school. They
confirmed that quality classroom provides and supports engagement, which further
stimulate motivation and be a mediator between students’ outcomes and achie vements
in the assessment process.

6.2 Study 1 Assessment of reading skills in English and socio-economic
background among learners in middle schools in Pavlodar, Kazakhstan

The first pilot study revealed that reading comprehension tests in English (cf. Nikolov
& Csapo, 2010; 2018) could be implemented in the context of Kazakhstan although
the validation tests had good reliability in both grades the modification of the tests is
required. The difficulty of the tests showed that the probability of several background
variables as classroom climate, the relationships between teacher and the students,
positive attitude towards English languages, interest of English language learning,
usage, and anxiety of ICT had weak impact on the achievement tests in both grades.
Furthermore, researchers (Dotterer & Lowe, 2011) claim that school engage ment and
classroom climate promote achievements especially for the students with low
outcomes who are at the risk of dropping out of school and assuming that school
engagement could be a mediator between classroom and academic achievements of
the students. In their research study among 5™ graders they concluded that school
engagement could be mediated between classroom context and results of the
outcomes for the students who did not have any previous difficulties in achievements,
although for the students with several problems in achievements in the past, school
engagement cannot be a mediator between classroom climate and academic
achievement. They suggested of using additional strategies for low achievers.

Although the effect of the factors is very low on English achievement, we
consumed that the issue of teaching and instruction in the classroom context could be
the reason. Even though the prediction of the tests’ results in English revealed that
most of the factors were not significant and did not predict the results of the tests.
Although CFA showed strong relationships between the background factors and the
good model fit indices to the data in both grades, R-squared in both grades, showed
weak prediction of the tests results, and regression analysis proved this as well. Based
on the results we may conclude that students have difficulties in learning English
language as the foreign and the reading skills in particular. This might probably be the
issue relating to the problems with reading skills or literacy level of the students’
mother tongue and native language. Therefore, the influence was very weak and non-
significant.

In study 1, we examined the level of students’ engagement in learning, their
achievements, and the influence of classroom climate toward their engagement and
learning outcomes. For this reason, several latent factors from background variables
that related to their engagement and the climate in the classroom (i.e., the classroom
climate, student—teacher relationship, positive attitudes of EFL, attitudes of English
learning, interest in using new technologies, and anxiety of new technologies) were
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considered. Although the results herein showed poor relationships between classroom
climate and engagement toward reading achievement tests, factor loadings indicated a
good model fit to the data. It is hoped that these results may be considered an initial
step on the path to improve the process of teaching reading to young EFL learners and
that the attempts herein may be useful for future policy instruction and beneficial for
classroom management in middle school, although further research is required.

6.3 Study 2 Relationship between reading and writing skills of 6" graders in
English language and socio-economic background

Strong correlation was found in the indexes, created by the reading test items: IR
(information retrieval) and Inf. (inference) within English, and weak correlation to
Ref. (reflection). These indicated that learners in Kazakhstan prefer to learn by heart
theoretical material and less opportunity in practical tasks. Teacher, researchers,
parents and other stakeholders in Kazakhstan should shorten the number of “factual
information” in teaching and learning materials but increase more critical tasks.
Although, the purpose of this study was to examine the relationships between reading
and writing skills in English by young learners in the middle school, we wanted to
understand why students in Kazakhstan failed in English, and why the relationships
between reading and writing skills was low.

The analysis indicated that regular assessment in reading and writing skills is
supposed to assist teachers to improve reading and writing components in English.
Although parents’ level of education had limited contribution due to the age of young
learners, personal traits could affect further on EFL outcomes. However, parents’ role
in education in literacy development is a significant factor among young learners, the
issues in reading and writing comprehension and literacy are obvious. Thus, further
deep investigation and evaluation of more data and variables are necessary.

6.4 Study 3 Links between reading attitude and reading achievement in three
languages: Assessments in two age groups of young Kazakhstani learners

PISA results in reading literacy claimed that reading attitude of the students decreased
significantly only 24% of boys and 44% of girls defined that reading was their hobby
(OECD, 2019a, p. 32). Kazakhstan was under the list of the countries that the
differences between boys and girls were because of the declining process of reading
for pleasure (OECD, 2019a, p. 31-32). Another factor deals with the language of
bilingual students in Kazakhstan. Kazakh and Russian languages are ‘“shallow”
languages where the writing system is build and depended on morphological rules and
structure. Researchers assume (Hanley et al., 2004; Seidenberg, 2013, pp. 337-338)
that children in shallow languages start to read and pronounce the words correctly
earlier than those who studying English language at the very young of age, although
comprehension comes later. In English language first comes the meaning, and then
correct pronunciation. The findings (Everatt et al., 2004) showed that the deficit of
phonological awareness could be emerged difficulties in literacy skills in non-
transparent orthography languages.

It is obvious that regular reading activity provides proficiency level of the
learner in the reading process, increase literacy, gain knowledge, and achievement in
language and a certain field as not all poor performers have negative attitude in
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reading. Most of these poor performers are suffering from several factors such as
essential classroom instruction, book accessibility, free choice of the books in order to
increase intrinsic motivation from the children, etc (e.g., Day & Bamford, 2002;
McKenna, 2001; Yamashita, 2004, 2013). The teacher should determine and put
careful attention on individual differences of the learners as one of the essential
factors, which could positively influence reading achievements and relate to further
perspectives and success in reading achievements. Another issue could be the poverty
of some students living mostly in the rural areas. Most rural areas have poor internet
connection and most school libraries in those areas have very few books in English.

6.5 Study 4 Mediation effect of engagement between classroom climate and
reading achievement in three languages among sixth- and eighth-grade students
in Kazakhstan

The results showed that students’ engagement on could be the mediator between
classroom climate and the achievements although negative and slightly weak in the 6™
grade, albeit negatively higher in the eighth grade. The impact of classroom climate
and the engagement as the variables of socio economical factors could affect reading
achievements of the students and reduce the poor results in case the relationships and
the probability of engagements and classroom climate are positive. The findings
indicated mostly negative impact of the variables on the outcomes, which could tell to
define the problem.

Strong correlation of the items in reading attitudes to each other in the middle
level of the students revealed poor and weak influence of reading attitudes seemed to
provide less motivation students to read in native languages and in English as the
foreign. Moreover, CFA analysis showed poor model and the fit indices did not fit the
data. Even though in general students showed, positive attitudes towards reading
process but their attitudes did not influence reading comprehension in the respected
languages. This might prove that there could be a challenging problem in teaching and
learning reading skills in Kazakh, Russian, and English.

OECD Reviews of School Resources (OECD/The World Bank, 2015) have
indicated several problems and gaps in the system of secondary education. Teachers,
parents, principles, and other stakeholders should be more careful and put a
significant attention on the process of choosing textbooks and the content of the
subjects. For example, the textbooks and the content for teaching and reading
development should not be the only source of education forced by the government
and the ministry of education.

6.6 Study 5 Reading strategies and reading pe rformances of 6" and 8" graders in
Kazakh, Russian, and English: cross-sectional study

The revealed issues in metacognitive reading strategies could be applied as a
framework for modification the core curriculum and teaching instruction. Since
reading process is the complex cognitive domain of learning reading strategies are the
main tools for correct and proper understanding of school and academic reading
materials. Skillful readers are strategic as they apply more sophisticated tactics in
reading. Bilingual readers seemed to use more reading strategies than monolingual
although the tendency of bilingual students were statistically higher as the impact was
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low which could be defined that young learners were less proficient and experienced
in applying strategies effectively. Teachers, parents and other stakeholders should
have to pay a careful attention to the way of teaching and assessing students’ reading
skills in order to reveal reading strategies.

In conclusion, we could suggest constant assistance, frequent application, and
appropriate instruction of reading strategies to young learners. Even though the
regression analysis showed that prediction of the factors on the results in R-squared
did not equal zero, albeit the correlation between the model and the dependent
variables were statistically significant (in English — Factor 1, in Kazakh & Russian —
Factor 3) the probability of using unfamiliar strategies is evident. Although strong
significant correlation of the factors the lack of instruction and limited practice
underpinned the reason of low prediction the results in reading. Therefore, further
deep investigation of reading strategies in the upper grades should be examined and
assessed in the future both qualitatively and quantitatively.

6.7 Conclusions and further prospects for analysis

Defining particular issues that prevent young learners in Kazakhstan to increase
reading literacy in Kazakh as L1/L2, Russian as L1 /L2 at the age of fifteen and
develop reading skills in English as a foreign need constant assessment, further
investigation, and deep analysis. The issue of poor reading skills among young
adolescents could consider to the problems in social-economic background of the
students themselves, and/or not clear instructions and management in the classroom
context and the school administration in general. This will define obstacles to
encourage effective teaching and learning process, assessment of teachers and
students, appropriate collaboration to research and deve lopment of creative skills.

For instance, Bowey & Underwood (1996), while conducting several
experiments in Australia among the students of second to fourth grades, and from
fourth to six grades noticed that “Reading instruction probably placed less emphasis
on decoding skills in the later grades, resulting in a diminishing rate of improve ment
in nonword reading” (p. 544). This also proves that the same problem is still
observable in the secondary schools of Kazakhstan and it would probably necessary to
set up and prepare “Literacy Couch” standard as Walpole & McKenna (2012) suggest
determining certain activities while teaching and learning literacy in the school like
learner, grant writer, curriculum expert, school-level planner, researcher, and teacher.
Each role of these people has a list of the requirements and demands that are
necessary for being a literacy couch in the school systems. Walpole & McKenna
(2012) define school systems as “complex organizations, relying on people with
different roles to enact these standards in coordinated ways” (p. 11).

The frequency of conducting different tests in reading in three languages for
the context of 6" and 8" grade students in Pavlodar could be beneficial and facilitate
development of literacy in reading and languages appropriate and familiar to.
Although the tests we used previously did not fully demonstrate the reading
performance of the children in three languages. Moreover, the modified questionnaire
included tests’ results in reading and background variables, which should be
compared and taken into account. Kazakhstani young language learners have a great
opportunity to develop reading literacy and the proficiency of reading skills by the
age of fifteen. Students’ literacy level can be improved in Pavlodar, (Kazakhstan) if
the assessment being frequently applied and students’ achievements are discussed
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regularly with teachers, students, parents, and other stakeholders. School
administration should provide a space for parents to participate in the learning process
and help teachers to define children’s problems in reading comprehension in L1, L2,
and EFL.

Further perspectives of reading literacy skills and its interrelationship with
writing skills will be the ways of how to improve literacy level among learners in
Kazakhstan in the middle school. These assessment results lead us to the track issues
of classroom management in and out of school, literacy in reading and writing, skills
in the native language, teaching a foreign language, and individual differences of the
students while learning L2 in the middle school.

6.8 Recommendations

It is defined that for these who have regular reading activity may facilitate proficiency
in the reading process, increase literacy, build knowledge, and/or provide fluency in
the language. While those, who read less can be assumed to have limited knowledge
in a certain field and may have negative attitude towards reading or perform weak in
reading. Although researchers (e.g., McKenna, 2001; Yamashita, 2004, 2013) have
determined that not all poor performers have a negative attitude to reading as most of
these poor performers are suffering from several factors, such as basic classroom
instruction, book accessibility, free choice of books to increase intrinsic motivation,
etc. Another issue can be the poverty of students in the rural areas with a weak
Internet connection, school resources, or the scarcity of interesting books in the school
libraries.

Even though the number of Kazakh classes in the mixed schools has increased
recently, still the percentage of Russian classes in the mixed schools are more in the
north and north east of Kazakhstan, while in the south and southwest parts — Kazakh
classes are prevailed. Likewise, “Over half (53.1%) of general day schools offer
instruction in Kazakh, while 17.5% offer instruction in Russian and 28.9% are schools
with Kazakh- and Russian-medium instruction” (OECD, 2018, p. 8). At present, and
the language situation towards the status of Kazakh language in Kazakhstan has
rapidly changed, still more work should be modified in literacy issues, in the area of
teaching reading skills in the language.

Based on the results of our studies it is necessary to pay serious and careful
attention to the development of reading skills in students’ native tongue, second and
foreign languages. Frequent assessment of monitoring students’ reading attitudes,
reading strategies, and reading abilities are required to increase literacy level. For
example, collaborative work should be orchestrated between teachers—student—
parents. School administration, principals, and other stakeholders should support
teaching staff in frequent monitoring process of the learners for sufficient instruction.
Teaching and learning process should have a clear planning of what, how and why
questions while teaching and applying academic and school related materials to the
students. Students should be able to use the obtained knowledge in the real life
practice. The learning material should led learners to clear comprehension track
before, while and after reading process.

One of the ways to determine and assess modification process of teaching and
learning is regular assessment and the way of analyzing the results for further
feedback. Students should learn how to think critically while performing the tests. For
this reason, teachers should be able to implement standardized and self —developed
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tests, albeit these tests should have to meet and follow a certain kind of scheme in
constructing the content of the test proposed by Bloom’s taxonomy (Osterlind, 1998;
Osterlind & Everson, 2009) such as knowledge, comprehension, application, analysis,
synthesis, and evaluation.

For example, Johnson (2008) divides test types of English into two big
categories such as achievement and proficiency tests. Achievement tests are usually
performed after the completion of the course and involved tasks, which were under
the studying materials in the classroom context and school programme. Johnson
(2008) also refers a diagnostic test to the achievement type of the test that provides a
teacher and the learner a clear image of the gaps in the teaching and learning process.
Diagnostic test helps both to differentiate the problems that has to be changed and
progress that has developed. In addition, Keith Johnson (2008) denotes that
international tests are discriminated by two various types like “norm-referenced, and
criterion-referenced”. Norm-referenced tests are belonged to the internationally ones
as the scores are understood and interpreted to the extent that they are accepted
throughout the world. Criterion-referenced tests are the ones that have a certain kind
of direct statement for each point. Johnson (2008) “...based on some form of needs
analysis and a resulting syllabus specification” (pp. 310-311).

Proficiency tests are mostly used for academic purposes and be held when the
test taker wants to investigate the degree of the language and if he or she is able to
study academic subjects in a foreign language. Mostly proficiency test is passed at the
end of learning or studying process whereas the placement test is often at the
beginning of the learning process as this kind of test helps in making a decision what
level of the class to choose and go (e.g. pre-intermediate or upper-intermediate).

Another approach described by Johnson is an “integrative” testing or
“holistic” this kind of test unites various items into one thus, gives an educator an
opportunity to examine the language skills of the examinee together. A type of
integrative tests is “cloze test” where the examinee has to fill the gaps of the context
with a certain word or used correct grammatical structure. A cloze test can also have
two methods of approaching the first one is an “exact” where the answers are obtained
on the right side and the second is “acceptable” where there are no any answers so
that the test taker has to pay attention to some key words and guess what the “empty
word” is. Johnson (2008) represents several approaches of the test items for example,
he refers multiple-choice format of the test to “psychometric” testing. The test that has
a “discrete point”, as the multiple-choice questions are usually easy to do if the items
are well constructed and have one “clear-cut” answer and several wrong but if the
format is poorly made then to find the right answer is going to be very difficult.
Johnson (2008) also denotes that the item types can be performed in the form of
charts, table, gap filling, graphics, labeling and completing diagrams, and identifying
appropriate headings and the format of the test types can vary. Thus, on one hand
teachers should be taught how to assess reading sKkills, apply appropriate methods and
instruments (i.e. tests, questionnaires, interview, observation) for identifying the
problems and build up strategies regarding this issue. On the other, orchestrate
improvement processes in collaboration with teachers, parents, school administration,
principals, and students themselves. This collaboration should be a pivotal aspect in
developing reading literacy and increasing the quality of education in Kazakhstan.

In addition, the responses of the parents would also be useful and helpful for
examining the issue of the reading attitude, reading comprehension, reading
strategies, and reading outcomes in detail. Any information of how teachers define
whether students have any difficulties while reading or whether they are able to
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comprehend the meaning of the content and the main idea of the text they are reading.
Likewise, the questionnaire for teachers and parents of how they could reform the
content of teaching and learning reading skills in order to attract kids’ motivation and
make them read more books for pleasure and enjoyments would be interesting.
Although a lot of work should be done regarding improvements teaching and learning
process of reading literacy among learners, teachers, and parents. Teachers, policy
makers, parents, and other stakeholders should discuss the requirements of core
curriculum for Kazakh, Russian and English languages in detail, define the
appropriateness to reform the document theoretically and practically for better
assisting and monitoring reading abilities and literacy to young learners in the middle
school. Moreover, the list of the reading books should be chosen regarding students’
preferences and interests, and be essential for students’ analytical, critical thinking,
and problem solving skills.

6.9 Limitations

The study has several limitations although we believe that this could be fulfilled
further in our future research work. For the current study, the assessment of teachers’
viewpoints and the ways of their regular assessment were not undertaken. The
assessing participants were only sixth and eighth graders and it would be very
interesting if we examined the reading skills, achievements, attitudes, and strategies of
the students in the third or the fourth grades in primary school, and tenth and twelfth
grades in the upper secondary school. Students’ responses performed on the computer
and if the assessment of some classes in the grades sixth and eighth were paper-and-
pencil, we would be able to compare the answers to those, who performed the
questionnaire on the computer. In addition, it would be valuable to assess and observe
the classroom climate and engagement of the students in the primary and upper grades
as these results would guide us what to be considered and how to manage appropriate
programme for improving literacy among young adolescents. Based on the PISA
surveys, the students from Kazakhstan in the rural areas scored low results and were
one year behind (OECD/The World Bank, 2015, p. 42) the performers from the urban
schools, which may concern to school resources and facilities.

The next limitation is socio-economic background of the students. The current
study did not provide any information about students from disadvantaged family, and
of those, who are at the risk of dropping out of school. The study population assessed
bilingual and monolingual students in the sixth and eighth grades from seven
randomly chosen public secondary schools in Pavlodar city (northern Kazakhstan).
Furthermore, our study suffers from the absence of qualitative analysis (i.e., the
interview with the teachers, parents and other stakeholders about language situation in
the schools of Pavlodar). Assessing the quality of teaching and learning languages in
Kazakh and Russian-medium classes we may relate to the linguistic diversity of
Kazakh- medium classes comparing to Russians in Pavlodar to the entire country.

6.10 Summary
This chapter provides a brief overview of each study in the assessment process of the

reading skills, conclusions, recommendations, and limitations. The main intension of
this research study was to assess reading skills and define the level of reading literacy
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among young adolescents in Kazakhstan. The expectations pursued providing the
clues and appropriate recommendations to modify the instruction and framework
structure in teaching and learning reading skills, frequent assessment of reading s kills
in terms of revealing significant strategies in teaching and learning process in heritage
language (i.e., Kazakh or Russian), and English as a foreign.

The survey based on the eDia online platform that we have implemented in
seven secondary schools of Pavlodar, Kazakhstan since 2018. Computer based
assessment (CBA) provided the opportunity to test a large amount of students and
collect the information of reading ability level among young adolescents. The
importance of the study was to reveal difficulties of students’ reading skills, and
develop a recommendation framework based on the results and evidences we
obtained. Due to our revealed evidences and outcomes, we have defined that frequent
assessment practice in the classroom context can benefit teaching and learning
process. Regular feedback is a significant intervention between student—teacher
relationship. Positive engagements of the students could be a mediator for high results
among Yyoung adolescents, enhance motivation, and facilitate positive attitudes
towards reading in native language and English as FL. This can also support the
benefits to use ICT technologies in learning a foreign language and decrease the level
of anxiety in using ICT in the upper grades. Even though the attitude towards reading
activity decreases significantly in the middle level, researchers, teachers, parents and
other stakeholders should motivate young learners to read more for pleasure and
enjoyment in and out of studying process. Students should learn how to imple ment
several reading strategies and tactics in the various types of text materials, especially,
in the upper grades. Reading strategies should be frequently instructed, and utilized in
the reading process. Performing reading tasks academic and school materials, young
learners are in need to obtain correct comprehension and clear instruction of the
strategies. These features are the main components for the development of reading
skills and are significantly necessary for the quality of education in the Republic of
Kazakhstan.

Our research would suppose to be considered as one of the efforts towards
improvements of core curriculum for middle secondary education and will benefit for
appropriate standards in developing reading literacy among young learners, teaching
and learning reading skills, textbook materials, availability of the books in the library.

In the future, this research study will continue further assessment in reading
literacy development and the level of literacy in native language and English as a
foreign in the upper grades.

Obtaining results will give us an opportunity to build up a solid
recommendation for further appropriate intervention and provide evidences for better
instruction, development, and improvements of reading and writing skills among
young learners in practice.
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APPENDICES

Appendix A: Item-Person Map of 6th grade students (2019)

A.l.in English (each "X represents 1.1 cases)

5 |
X|
X|
X|
4 XXXXXXX |
XXKXX |
XXKXXX |
XXXXXXX |
3 XXXXXXXXXXXXXXX |
XXXXXXXXXXXXXXXXXX |
XXXXXXXXXXXXXXXXXXXXX | 1
XXXXXXXXXXXXXXKXXXXXXXX |
2 XXX XXX XXX XXX XX XXX XXX XXX XXX XXX XXXXXXXX | 4
XXXXXXX XXX XXX XXX XXX XX XXX XXXXX |
XXXXXXXXXX XXX XXX XXX X XXX XXX XXXXX |
1 XXXXXXXXXX XXX XXX XXX XXX XX XXXXXXX |
XXXXXXXXXX XX XXX XXX XXX XXX XXX XXXXXXXX |12
XXXXXXX XXX XXX XXX XXX XX XXX XXX XXXXX |
XXXX XXX XXX XXX XXX XXX XXX XXX XXXXXXXXXX |8 10 11
0 XXX XXXXXXX XXX XXX XXX XXX XXX XXXXXX |
XXXXXXXXXXXXXXXXXXKXXXXX |
XXXXXXXXX XXX XXX XXX XXXXXXXXX | 6
XXXXXXXXXXX XX XXX XXX XXX XXXXXXX | 9
-1 KXXX XXX XXX XXX XXX XXX XXX XXX XXXXXXXX |3 5
XXX XXX XXX XXX XXX XXX XXX XXX XXX XXX XXX XXXXXXX | 7
XXX XXX XXX XXX XX XXX XXX XXX XX XXX XXXXX |
P.6.6.0.0.0.0.0.0.0.0.0.0.0.0.0.0.0.0.6.0.0.0.0.00.99.0.0dW]
-2 XXX XXXXXXXXXXXXXX |
XXXXXXXXXXXXXXXXXXXX |
XXXXXXXXXXXXXXXXXXXXXXX |
XXXXXXXXX |
-3 XXXXXXXXXXXX |
XXXXXXXXXX |
XXXXXXX |
-4 XXKXXX |
XXKXX |
XXXX |
XXXX |
-5 XX|
X|
X|
X|
6 x|

EAP/PV RELIABILITY: 0.828
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A.2. in Kazakh (each 'X" represents 1.4 cases)

X|

X|

X|

X|

X|

XXXXXX |

XXXXX |

XXXX |

XXXXX |

XXXXXXXXXXX |

XXXXXXKXKXKX |
XXXXXXXXXX| 3

XXXXXXXXKXKXKX |

XXXXXXXXXXXXXXXXXXXXXXXX |
XXXXXXXXXXX XXX XXX XXX XKXXXXX |
3 XXXXXXXXXXXXXXXXXXXXXXXX |
XXXXXXXXXXX XXX XXX XXX XXXXXXX |
XXXXXXX XXX XXX XXX XXX XXX XXX XXX XXX XXXXX |
2 XXXXXXXXX XXX XXX XXX XXX XXX XXX XXXKXXXX |
XXXXXXXXX XXX XXX XXX XXX XXX XXX XXX XXX XKXXXXXX |
XXXXXXX XXX XX XXX XXX XXX XXX XXXXXX |
1 XXXXXXX XXX XXX XXX XXX XXX XXXXXX |
XXXXXXXXXXXXXXXXXXXXXXXXX |1 9
XXXXXXXXXXXXXXXXXXXXXXXXXXXX |10
0 XXXXXXXXXXXXXXXXXXXXXXKXXKXXXX | 7
XXXXXXXXXXXXXXXXXXXXXXXXXXXXXXX |2 12
XXXXXXXXXXXXXXXXXXXXXXX |4 6

EAP/PV RELIABILITY:

XXXXXXKXKXXXKXKX |
XXXXXXKXXXXXXXX | 8
XXXXXXXXXXXXXX|5 11
XXXXXXXXKXKXKX |

XXXXXXKXXX |
XXXXXXKXKXXX |
XXXXXXXXKXX |
XXXXXX |

XXX |

XXXXX |

XXXX |

XXXX |

XX|

XX|

|

X|

X|

X|

|

|

X|

0.856
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A.3. in Russian (each 'X' represents 1.3 cases)

X|
X|
7 X|
X|
XX|
6 XX|
XXXXX |
XXXXX |
XXXXX |
5 XXXX |
XXXXKXXXX |
XXXXXXKXKXXXXX |
XXXXXXKXXX |
4 XXXXXXXXKXKXKX |
XXXXKXKXKXXXXXKXKXKXKX |
XXXXKXKXXXXXXKXKXKXKX |
XXXXKXXXXXXXXKXKXXXXXXKXKXX |
3 XXXXXXXXKXKXXXXXXXXKXKXKXXXXXXX | 2
XXXXXXXXKXKXKXXXXXKXKXKXKXXXXXKXKXKXX |
XXXXXXXXKXKXKXXXXXKXKXKXKXXKXXXKXKXKXX |
XXXXXXKXKXXXKXXXXXKXKXXXKXXXKXKXKXKXKXKXKXK | 1
2 XXXXXXXXXXXXXXXXXXXXKXKXXXXXXXXKXKXKXXX | 3

1 XXXXXXKXKXKXKXXXXXKXKKKXKXXKXKXKXKX |
XXXXXXXXKXKXKXXXXXXKXKXKXKXKXKXKXKXKXK |
XXXXKXKXXXXXXXXKXKXKXXXXXX | 4
XXXXXXKXXXXXXXXKXX |
0 XXXXXXXXXXX |
XXXXXXXXX|7 12
XXXXXXXXX|8 10
-1 XXXXXX| 6
XXXXXXX |
XXXXXX| 9
XXXX|5 11
-2 XXX|
XXXX |
XXXX |
XXXXX |
-3 XXX|
XXX |
X|
XXX |
-4 XXX |
X|
|
|
5 X|
X|

EAP/PV RELIABILITY: 0.803
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Appendix B: Item-Person Map of 8th grade students (2019)

B.1. in English (Each 'X' represents 1.3 cases)

X|
5 XX|
XX|
X|
XXX |
4 XXXXKXXXX |
XXXXXX |
XXXXX |
XXXXXXX |
3 XXXXXXXXXXX |
XXXXXXKXKXKXKX |
XXXXXXKXKXXXX |
XXXXXXKXKXXXXX |
XXXXXXKXKXXXXXXXXKXKXX |
2 XXXXXXXXKXKXKXKXX |
XXXXXXKXXXXXXXXKXKXX |
XXXXKXKXXXKXXXXXKXKXKKXKX |
XXXXKXKXXXXXXXXKXKXKX |11 16
1 XXXXXXKXKXKXXXXXXKXKX |14 17
XXXXXXKXXXXXXXXXXX |12 13
XXXXXXKXXXXXXXXKXKXKXX |9 10
XXXXXXKXXXXXXXXKXKXKXX |15
0 XXXXXXKXKXKXXXXXXKXKXKX |1 3
XXXXXXXXKXKXKXKXXXXXKXKXKXKKXKX |
XXXXXXXXKXXXXXKXXXXXKXKXKXKXXXXKXKXKXKXX |5 8
XXXXXXXXKXKXKXXXXXKXKX KKK XX KX KX KKK KKKXX |
-1 XXXXXXKXKXXXXXXXXKXKXKXXXXXXKXKXKXXXXXX |4 6 7T
XXXXKXKXXXKXXXXXKXKXKXKXXXKXXX | 2
XXXXXXKXXXXXXXXKXX |
XXXXXXXXKXKXKX |
-2 XXXXXXKXKXXXX |
XXXXKXXXX |
XXXXX |
XXXXX |
-3 XXX|
XX|
XXX |
XX|
-4 XX|
X|
X|
X|
5 X|
|
|
|
_6 I
X|

EAP/PV RELIABILITY: 0.855
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B.2. in Kazakh (each 'X' represents 1.3 cases)

5 X|
X|
XX|
X|
X|
4 XXXXXX |
XXXXXXX |
XXXXXX |
XXXXKXXXX |
3 XXXXXXXXKXX |
XXXXXXKXXXXXXKXX |
XXXXXXKXKXXXXX |
XXXXXXKXKXXXXX |
XXXXKXKXXXXXXXXXXKXKXKXXXXX |
2 XXXXXXKXKXKXKXXXXXKXX |
XXXXKXKXXXXXXXXKXKXKXKX |
XXXXKXKXXXKXXKXXXKXKXKXKKXKX |
XXXXKXXXXXXXXKXKXXXXXXKXKXX |
1 XXXXXXXXKXKXXXXXXXXKXKX |2 9
XXXXKXKXXXKXXXXXKXKXKXKXKX |
XXXXXXKXKXXXXXXXKXKX |4 17
XXXXXXKXXXXXXKXX |
XXXXXXKXXXXXXXXX |11 12 14 15
0 XXXXXXKXKXKXXXXXXXKX |13
XXXXXXKXXXXXXXXKXXXXX|3 7 10 16
XXXXXXXXKXKXKX XXX KX KX KKK XXX KX KX KKK XK KKK |
XXXXXXXXXXKXKXXXKXXXXXKXKXKXKXXXKXXX | 5
XXXXXXKXXXXXXXXKXKXKXKXXXKXXX | 8
-1 XXXXXXXXXXXXXXXXX | 6
XXXXXXKXKXKXXXXXKXXKX | 1
XXXXKXKXKXXXXXKXKXKX |
XXXXXXKXXKXX |
-2 XXXXXXX |
XXXXXXX |
XXX |
XX|
XXX|
-3 XX|
XX|
X|
X|

EAP/PV RELIABILITY: 0.860
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B.3. in Russian (each "X’ represents 1.0 cases)

X|
X|
X|
5 X|
X|
X|
XXX |
XXXXX |
4 XXXXXXX |
XXXXXX |
XXXXXXXX |
XXXXXXKXKXXX |
XXXXKXKXKXXXXXXX |
3 XXXXXXXXKXKXKXXXXX |
XXXXXXKXKXKXXXXX |
XXXXXXXXKXKXKXKXXXXXKXKXKXKKXKX |
XXXXKXKXXXXXKXXXKXKXKKXKX |
XXXXKXXXXXXXXKXKXKXXXXKX |
2 XXXXXXXXKXKXXXX XX KX KXKKKKKX XK KX KXKKKX |
XXXXXXXXKXKXKXXX XX KX KX KKK XX KX KX KXKXKKKX |
XXXXXXXXXXKXKXXXXXKXKXKXKXXXXXKXKXKXKXXKKXK |
XXXXXXXXKXKXKXXXXXKXKXKXKXKXXXKXKXKXKXKXXK |10 11
XXXXXXXXXXKXKXKXXX XXX KX KK KKK XKKXKX |
1 XXXXXXKXKXKXXXXXKXKXKXKXX |
XXXXXXXXKXKXXXKXXXXXKXKXKXXXXXKXX | 8
XXXXXXXXKXKXKXKXXKXXXKXKXKXKXKKXKX |
XXXXXXXXKXKXKXKXXKXXXKXKXKKKXXKKXKX |
XXXXXXXXXXXXKXXXXXKXKXKXXXXXXKXKXKXXXXKXX|4 5 7 9
0 XXXXXXKXKXXXXXXXXKXKXXXXXXKXKXKX | 6
XXXXXXKXKXXXXXXXXKXKXKX |13
XXXXXXKXXXXXXXXXX | 3
XXXXXXKXKXXXXXXKXKX |2 12 14
XXXXXXKXXXXXXXXKXKXKXX | 1
-1 XXXXXXXXKXKXKX |
XXXXXXKXKXXX |
XXXXXXXXX |
XXXXKXXXX |
XXX |
-2 XXXX |
XXXXX |
XXX |
XX|
X|
-3 X|
X|
X|
X|

EAP/PV RELIABILITY: 0.799
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Appendix C: Unidimensional model of 6th grade students and items (2020)

C.1l.in English (each ‘X’ represents 1.4 cases)

X|
2 XX |
XX|
XXXXX |
XXXXXX |
XXXXX|1 15 18 20
XXXXXXX|19
1 XXXXXXKXKXXXX |
XXXXXXKXKXKXXXXX |17
XXXXXXKXKXXXXXXXX |4 12 14 16
XXXXXXKXKXKXXXXXXX |
XXXXKXKXXXXXXXXXXKXKXKXXXX |13
0 XXXXXXKXKXKXKXXXXXKXKXKX |
XXXXKXXXKXXXXXKXKXKXXXXXKXK | 10
XXXXXXXXKXKXKXKXXKXXKXXXXXKXKXKX |
XXXXXXXXXXKXKXXXXXXXXKXKXKXXXX |8 11
XXXXXXXXKXKXKXXXXXKXKXKKKXXXXXKXKKX |
XXXXXXXXKXKXXXX XX XX KX KX KKK XXKXKX |
-1 XXXXXXKXKXXXKXXXXXKXKXKXKXXKXX |
XXXXXXKXKXXXXXXXXXKXKXXX | 6
XXXXKXKXXXXXXXXKXKXKXKXKXXX | 5
XXXXXXXXKXKXXXXXXXXXXXXKXKXX |2 3 9
XXXXXXXXKXKXKXKXXXXXKXKXKKKKXKX |
XXXXXXKXKXXXKXXXXXKXKXKXXKXXXKXKX KKK XX KXKXX | 7
-2 XXXXXXKXKXKXKXXXXXKXKXKXKXKXX |
XXXXKXXXXXXXXKXKXXXKXXKXKXKXX |
XXXXXXKXXXXXXKXX |
XXXXXXKXXXXXXXX |
XXXXKXKXXXXXXXXKXKXKKXKX |
-3 XXXXXXXXKXX |
XXXXXXXXXXX |
XXXXXXXXX |
XXXXXX |
XXX|
XXX |
-4 XX |
XX|
X|
X|
X|
_5 I
X|
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C.2.in Kazakh (each ‘X’ represents 1.2 cases)

X|

XX |

XX |

XX|

XXXXX |

XXXXX |

XXXXXX |

XXXXXXXXX |

XXXXXKXXXKXXXKXXX |

XXXXXXXXKXXXKXXXKKX |

XXXXXXXXKXXXKXXXKXXXKKX |
XXXXXXXXKXXXKXXXKKXXKX | 3

XXXXXXXXKXXKXXKXXKXXKXXKXXKXXKXX |

XXXXXXXXXXXXXXXXXXXXXXXXXXKXX |

XXXXXKXXXKXXXKXXXXXXKXXXKKX |

XXXXXXXXXXXXXXXXXXXXXXXXXXKXXXX |
XXXXXXXXXXXKXXKXXKXXKXXKXXKXXKXXKXXKXXKX | 20

XXXXXXXXXXXXXXXXXXX XXX XXX XXX XX XXKXXX |

XXXXXXXXXXKXXXXXKXKXKXKXXXXXKXX|6 18 19
XXXXXXXXKXKXKXXXXXKXKXKXKXXXXKX |14 16 17
XXXXXXXXXXKXKXXXXXXXXXXKXKXKXKXXX | 8
XXXXXXXXKXKXXXXXXKXKXKXXXXKXXK |5 11
XXXXXXXXKXXXXXXXXKXKXKXXXXXXKXKXKXKX | 4
XXXXXXXXKXKXKXXXXXKXKXKXKXXXKXKXKKX |
XXXXKXXXXXKXXXKXKXXXKXXXKXKXX |
XXXXXXKXKXXXXXXXKXKXX | 2
XXXXXXKXKXKXXXXXXKXKXKX |
XXXXKXKXXXKXXXXXKXKXKXKXXX |
XXXXXXKXKXXXXX |
XXXXXXXXKXX |
XXXXXXXXX |
XXXXXX |
XXX |
XXXXX |
XXX|
XXX |
XX|
XX|
X|
|
X|
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C.3.in Russian (each ‘X’ represents 1.8 cases)

X|
|
6 |
X|
XX|
5 |
X|
XXXX |
XX|
4 XXX|
XXX |
XXXXKXXXX |
XXXXXXX |
3 XXXXXXXX |
XXXXXXKXKXXXXX |
XXXXXXKXXXXXXXXX | 14
2 XXXXXXKXKXXXXXXKXKXX |
XXXXKXKXXXXXXXXKXKXKXXXXXX |2 15
XXXXXXXXKXKXKXXXKXXXKXKXKXKXKKXKX |
XXXXXXKXKXKXKXXXXXKXKXKXKXXXKXKXKXKXXXXKXK |1 19
1 XXXXXXXXXXXXXXXXXKXKXKXXXXXKXKXKXXX |3 20
XXXXXXXXKXKXXXXXXXXKXKX KKK XXX KX KXKXKXXX |16
XXXXXXXXXXKXKXKXXKXXXKXKXKKKKXKX |

0 XXXXXXXXXXXXXXXXXXXX |13 17 18
XXXXXXXXXXXXXXXXX |
XXXXXXXXXXXXXXXXXXX |
XXXXXXXXXXXXXXXXXX |4 7 12
-1 XXXXXXXXXXXXXXXXXX|6 8 10

XXXXXXKXXXXXXXXXX | O
XXXXXXKXXXXXXX|5 11
-2 XXXXXXXX |
XXXXXXKXXXX |
XXXXXXKXKXXXXXX |
XXXXXXKXXXX |
-3 XXXXXXX |
XXXXXXX |
XXXXX |
-4 XXX|
XXXXX |
XXXX |
XXXX |
-5 XX |
X|
X|
_6 I
XX|
|
|
_7 I
X|
X|
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Appendix D: Unidimensional model of 8th grade students and items (2020)
D.1 in English (each ‘X’ represents 1.3 cases)

|
X|
3 X|
X|
XX|
XXXXX |
XXX |
2 XXXX |
XXXXX |
XXXXXXXXKXXXXX |
XXXXXXXXKXXXXXXX |19 21
XXXXXXKXXXXXXXXX |11 18 20
1 XXXXXXXXKXKXXX |
XXXXKXKXKXXXXXKXKXKXKX |
XXXXXXKXXXXXXXXKXXX |16 22 23 26
XXXXXXXXXXXXXXXXXX |14 25
XXXXKXXXXXXXXXXKXKXXXXX | 24
XXXXKXXXXXXXXXXKXKXKXX |13
0 XXXXXXKXKXKXXXXXXKXKX |17
XXXXXXKXXXXXXXXKXKXKXXXXX|1 3 9 10 12
XXXXKXKXKXXXXXKXKXKXKX |
XXXXKXKXXXXXXKXKXXXX |15
XXXXXXKXXXXXXXXXXKXKXX |
-1 XXXXXXXXKXKXKXXXXXXXKXKXKXXX | 4
XXXXXXXXKXKXKXKXXXXXKXKXKXKXXXKX |5 8
XXXXXXXXXXKXKXXKXXXKX KX KX KX XX XXX KX KXKXKKXX |
XXXXXXKXXXXXXXXKXKXKXXXXX | 6
XXXXKXXXXXXXXXXKXKXX | 7
-2 XXXXXXKXKXXXXX |
XXXXXXKXXKXKXX | 2
XXXXXXKXKXKXXXXX |
XXXXXX |
XXXXX |
-3 XXXXX |
XXX|
XX|
XX|
XXX |
-4 XX|
XX|
XX|
X|
X|
5 X|
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D.2 in Kazakh (each ‘X’ represents 1.2 cases)

X|
|
X|
4 X|
|
XX|
XXX |
XXXXXX |
3 XXXXXX |
XXXXXX |
XXXXXXX |
XXXXXXKXKXXX |
XXXXXXKXKXXXXXX |
2 XXXXXXXXKXXXXXXX |18
XXXXKXKXXXXXXKXX |
XXXXKXKXXXXXXXXKXKXKXKX |
XXXXKXKXXXKXXKXXXKXKXKKXKX |
XXXXXXKXXXXXXXXXXKXKX | 4
1 XXXXXXKXKXXXXXXKXKXKXXXXXXXX | 9
XXXXKXKXXXKXXXXXKXKXKXKXKX |
XXXXXXKXKXXXXXXXKXKXKXKX |14 17
XXXXXXKXXXXXXKXKXKXKXKXXXKXX |2 15 19 21
0 XXXXXXKXXXXXXXXKXKXXX |11 12 22 24 26
XXXXXXKXXXXXXXXXX|7 10 13 16 25
XXXXXXXXXXXXXXXKXKXXXXXX|3 20
XXXXKXKXXXXXXXXKXKXKXKXXXX | 23
XXXXXXXXXXKXKXXXXXXXXKXKXKXKXX | 8
-1 XXXXXXXXXXXXXXXXXXXXXKXXXXXXXXXKXXXXXXKXX | 5
XXXXXXXXKXKXKXXX XX KX KX KKK XXX KXKXKXX |
XXXXXXXXKXKXKXKXXXXXKXKXKXKXKX |
XXXXXXKXXXXXXXXKXX | 6
XXXXXXKXKXKXXXXXKX |
-2 XXXXXXKXKXXXXXX | 1
XXXXXXKXXKX |
XXXXXX |
XXXXXX |
XXXX |
-3 XX |
XX|
XX|
XXX |
X|
-4 XX|
X|
X|
X|
X|
_5 I
|
X|
X|
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D.3 in Russian (each ‘X’ represents 1.1 cases)

X|
|
5 X|
X|
XXX|
XXXXXX |
4 XXXXXXX |
XXXXX |
XXXXXXX |
XXXXXXKXKXXX |
3 XXXXXXXXKXKXKX |
XXXXXXXXKXKXXX |
XXXXKXKXXXXXXKXX |
XXXXKXXXXXXXXKXKXXXXXXKXKXX |
2 XXXXXXKXKXKXKXXXXXKXKXKXKXKXX |
XXXXXXXXKXKXKXKXXKXXXKXKXKXKXKKXKX |
XXXXXXXXKXKXKX XXX XXX KX KXKKKKXKX |
XXXXXXXXKXXXX XX XX KX KX KKK XXX XXKXKKKX |
1 XXXXXXXXKXKXXXXXXXXKXKXKXX |10 22
XXXXXXXXKXKXKXXXXXKXKXKXKXXXKXKXKXKX |18 19
XXXXXXKXXXXXXKXKXKXXXXX |8 16
XXXXXXXXXXXXXXXX|4 7 11 15 20 21 23
0 XXXXXXXXXXXXXXXXX | 5
XXXXKXKXXXXXXXXKXKXKXXXX|6 17 24 26
XXXXKXKXXXXXXXXKXKXKXKXX|2 3 9 25
XXXXXXKXKXXXKXXXXXKXKXKXXKXXXKXKXKXKXXKXKXK |1 13
-1 XXXXXXKXKXKXKXXXXXKXKXKXKXXKXKXKXKX |
XXXXXXKXXXXXXXXKXKXKXKXXKX |12
XXXXXXKXXXXXXXXXXKXX | 14
XXXXXXKXKXXXXXXXXKXKXX |
-2 XXXXXXKXKXXXXXXKXKX |
XXXXXXXXKXKXKX |
XXXXXXX |
XXXXXXX |
XXXXXXX |
-3 XXX|
XX|
XX|
XXX |
-4 X|
X|
X|
|
-5 X|
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Appendix E: Background Questionnaire (in Kazakh and Russian 6th and 8th
grades) (Study 1)

In Kazakh

Kal cbiHbINTa OKUCbI3? CbIHbIN

KawaH TybingbiHbi3?

(TyFaH KyHiHi3A4i, aiblHbI3Abl }KoHE KbUIbIHbI3Ab! ¥Ka3blHbI3).

KyHi AVibl Kbl

[KyHi - |Atbi - XKbUbl -]

© ApTKa Keneci ©

XbIHbICbIHBI3 KaHgait? (Bip Topkesai 6enrineHis).

oien ° Ep

© ApTKa Keneci ©
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AHaHbI3AbIH HeMece aHaHbI3AbIH, OPHbLIH aNMAacTbIPyLbI diieniH anfaH opra GinimMiHiH, eH,
KOFapFbl CaTbiChbl KaHaan?

Erep 6yn cypakKa Kanaii xayan 6epy XeHiHae KYMaHiHi3 6onca, cayanHama XyprisyLwigeH
Kemek cypaHbi3. (bip Topkesai 6enrineH;s).

o )Kannbi oprta 6inim (10-11 cbiHbinTap)

o BacTankbl K9CIinTiK 6in1iM (KSCINTIK-TEXHUKANIbLIK, MEKTEN XXaHe KSCINTIK-TEXHUKaNbIK yuyunuiye)

o Heri3sri opra 6inim (5-9 cbiHbINTap)

o Bacraybiw 6inim (1-4 cbiHbINTap)

o On 6acTayblill MEKTENTi asKTamaFaH

© Aptka Keneci ©

AHaHbI3AbIH, HeMece aHaHbI3AblH, OPHbIH a/IMacTbIpYLWbl AeniH, ToMeHAe KenTipinreH 6inimi
Typanbl gunnomel 6ap ma?
Erep 6yn cypakka Kanaii )ayan 6epy xeHiHae KYMaHiHi3 6onca, cayanHama XyprisyLigeH
K&MeK cypaHbI3. (Op KarapaaH 6ip Topkesai 6enrineH;s).

Ne ok

YXoFapbl OKy OpHbIHaH KeitiHri 6iniM (acnupaHTypa Hemece 2 .
[OKTOpaHTypa 6iTipreH)

XKoFapsl 6iniM (MHCTUTYT, YHUBEPCUTET HEMece akafemus 6iTipren) ° e

Oprta KacinTik 6i1iM (TEXHUKYM, yuunuLle Hemece konneax GiTipreH) ° °

Heriari opta 6iniMAi aaKTaFaHHaH KeiiH y3aKTblFbl 2 aigaH 1 R R

XKbUNFa AeniHri Ke3-KenreH KacinTik KypcTbl 6iTipreH

© AptKa Keneci ©
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OKeHi3 Hemece 9KeHi3AiH OpHbIH aMacTbIpyLUbl ep afaMHbIH, aiFaH opta GinimiHiH, eH,
OFapFbl carbiCbl KaHgaii?

Erep 6yn cypakka Kanaii xayan 6epy XeHiHae KyMaHiHi3 6onca, cayanHama XYprisywigeH
KeMmek cypaHbi3. (bip Topke3sai 6enrineHis).

o )Xannbi oprta 6inim (10-11 cbiHbINTap)

o Bactankbl K9CinTik 6iniM (K@CINTIK-TEXHUKAIbIK MEKTEer XXaHe KaCiNTiK-TEXHUKaNbIK y4unuiye)

o Herisri opta 6inim (5-9 cbiHbINTap)

o Bacraybiw 6inim (1-4 chiHbINTap)

o On 6acTayblll MeKTenTi asKTaMmaFaH

© ApTKa Keneci ©

OKeHi34iH Hemece 9KeHi3AiH OpHbIH anMacTbIpyLUbl ep afamMHbIH, TOMeHAe KenTipinreH 6inimi
Typanbl gunnomel 6ap ma?
Erep 6yn cypakka Kanaii xayan 6epy xeHiHae KYMaHiHi3 6onca, cayanHama XyprisyLigeH
K&MeK cypaHbI3. (Op KarapaaH 6ip Topkesai 6enrineH;s).

E) KoK

YKoFapbl OKy OpHbIHaH KeiiHri 6inim (acnupaHTypa Hemece R R
[OKTOpaHTypa 6GiTipreH)

YKoFapb! 6iniM (MIHCTUTYT, YHMBEPCUTET HEMECEe akaaemns GiTipreH) ° °

Oprta KacinTiK 6iniM (TEXHUKYM, yynnuule Hemece konneax GiTipreH) ° °

Herisri opta 6inimai anKkTaFaHHaH KeliH y3akTbiFbl 2 aiiaaH 1 = 2

XbIIFa AeWiHri Ke3-KenreH KacinTik KypcTbl 6iTipreH

© ApTKa Keneci ©
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YiiiHizne TemeHgerinepaiH Kaiicbicbl 6ap?
(Op KarapaaH 6ip Topke3sgai 6enrineH;s).

e )Xok
Oky ycreni ° °
JKeke 6enmen|3 ° °
Cabak OKyfa apHanfaH TbiHblL OpPblH ° °
OKy TancsipManapblH opblHAayFa KongaHblnarbiH KOMNbIOTEP ° °
KomnbloTepnik oKy 6afgapnamanapbl ° °
© ApTKa Keneci ©

YiiHi3ge TemeHgerinepaiH, Kaiicbicbl 6ap?
(Sp KarapgaH 6ip Topkesai 6enrineHis).

ZE] )oK

WHTepHeT ° °
Knaccukanbik agebuertep (Mbicansl, A.KyHaH6aes, A.C. ° °
MylWwKWH XaHe 6ackanap)

OneHaep XuHarbl ° °
OHep WheiFapmanaps! (Mbicasbl, CYpeTTep) ¢ ®
OKy TanckipManapbiH opbiHaaFaHa naijanaqyFa 6onateiH kirantap ° °

© ApTKa Keneci ©
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YiiiHi3ae KaHwa kitan 6ap?

opeTTe Y3blHABIFL 1 M copere 40-Ka XyblIK KiTan cuagbl. XXypHangapabl, ra3etrepgi xoHe
OKyNbIKTapabl KocnaHel3. (bip Topkesai 6enrineHis).

o 0-10 KiTan

o 11-25 kiTan

e 11-25 KiTan

o 101-200 kiTan

o 201-500 kiTan

o 500 kiTanTaH Ken

© Aptka Keneci ©

CizgliH, aFbINWbIH Tini cabafFbiHbIi3ga MyHAaN xafgainap KadwanbiKTbl Xui 60nbin Typaas!?
(Sp KamapdaH 6ip mopke30i benzineHis).

Sp6ip Ken Keli6ip Ewkawan
cabakma cabakmapda  cabakmapda HEMECE
eme cupek
OKBbITYLUbI He aliTbIN XaTKaHbIH OKYyLUbLLNap
ThiHAAMaab! i e . 5
CabakrTa Wy MeH TapTincisaik 6ap ° ° ° °
OKBITYLUbI OKYLWbINAPAbIH, ThIHLILLTaNYbIH 3 5 = .
y3aK yakpIT KyTegi
OKyLUbINap XakCbl XyMbIC iCTeil anmaigbl ° ° ° °
Cabak, 6acTanFaH COH OKyLUbINap Ken yakbirka o ° ° °
AeiliH XyMbICTbl 6acTamaiiab!
© ApTKa Keneci ©
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©3iHi3 Typanbl TeMeHaeri anTolNFaH4apMeH KaHWanbIKTbl Aoperkene Kenicecis Hemece
Kenicneicis?

(Op kaTapaaH 6ip TopkesAi FaHa 6enrinexis.)

ToneizelMeH  Kenicnetimin Kenicemin TOﬂb{&HA«!eH
KenicnelimiH KeslicemiH
MeH aFblAWbIH TiNIH KbI3bIFbIN OKMMBIH ° @ @ °
MaFaH aFblAWbIH TiAAE OKbIFaH YHaHgbl ° ° o °
MeHiH aFbi/IbIWbIH TiAi TAKbIPbINTAPbIMEH HKYMbIC
icTereHiMe KeHinim Tonaasl ° ° ° o
MaFaH aFblNWbIH TingeH #aHa binimai ureprex
- o o o
yHauAbl
MeHi aFbI/IWbIH Tini KpI3bIKTbipagbl ° ° o °
© AptKa Keneci ©

Ci3 }aHa TexHonoruanapabl (Mbicasbl, naHweTTep, cMaptdongap, DVD nneep) nanganany
Typanbl TOMEHZEr alTbiNFaHAAPMEH KaHLWanbIKThl Kenicecis Hemece Kenicnencis?

(9p xaTapaaH 6ip TopKesai FaHa 6enrinexis).

Toneizeimen  Kenicnelimin Kenicemin Tonelgsimen

kemicnelimiH KesicemiH
MeH %aHa TexHOMIoruANapra Kbl3blFaMblH ° @ @ °
MeHi aHa TexHonoruanapabl KongaHy . . . N

KMblHanbelcKa Tycipeai

MeH YWiH xaHa TexHo/orManapAbl KongaHy
KMbIHAbIK, TYFbI3aZbl, MEH ONnapMeH Kanan ° o ° o
KYMBIC icTey KepeKTiriH GiimenmiH

MeH ®aHa TexHo/IoruAnapAel KongaHyael Hemece
KongaH6ayabl 03iM WelleMiH - oHbIH COTTiNIKKe ° ° o °
ew6ip KaTbiChbl XOK,

© ApTKa Keneci ©
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Ci3 )aHa TexHONOrMANAPAbI (MbICanbl, NNaHWeTTep, cMapTdhoHgap, DVD nneep) nanganaHy
Typasibl ToMeHZeri alTbiFaH4apMeH KaHLablKTbl Kenicecis Hemece Kenicnencis?

(Op xKaTapaaH 6ip Topkesai raHa 6enrinexis).

TO”_‘"*?"‘UMG_H Kenicnelimin Kenicemin Tonu.au.v!eu
KesticneumiH KeJsmicemMiH
MeH yHemi eH coHFbI WbIKKaH TEXHUKaNbIK
Kypangapab! naﬁ,qanaHyFa KbISbIFYLWbIMbIK ° @ @ @
TaHbITaMbIH
MeH xaHa TexHonoruAnapAbl KonaaHraH Kezimge,
. . . . -] -] -]
COTCI3AiK KOPKbIHbIWbIH Ce3iHemiH
MaHa TexHonoruAnapAbl KongaHyaa macenenep R R R
TyblHAACa, OHbl B3iM WeLle anamblH
Erep meHae MyMKiHZIK 60/1Ca, MeH TeXHUKa/bIK, R R R
KypanaapAbl KasiprifeH fie #ui KonjaHap efim
© ApTKa Keneci ©

Cis »xaHa TexHoNorMaNapabl (Mbicasbl, NiaHWeTTep, cMapTdoHgap, DVD nneep) naiganany
Typasibl TOMeHZEr alTbiNFaHA4apMeH KaHWasbIKTbl Kenicecis Hemece Kenicnewcis?

(Op kaTapaaH 6ip TopkesAi raHa 6enrinexis).

ToneigeiMed  Kenicnetimin Kenicemin ~ 071bl8bIMeEH
Kenicnelimin Kesticemin

MeH kaHa TexHUKanbIK Kypangapabl AYpbiC
nalAanaHyabl YMpeHin anraHHaH 6ypbiH, onapAabl @ o o o
6y3bin anambiH 6a fjen KopKambiH

MeHiH #aHa TexHOMOrMANapAbl KoNgaHybIMHbIH
HOTUKEC], TeK MaFaH FaHa 6aHNaHbICTLI

MeH xaHa TexHonorvAanapAapel KyaHa KongaHamblH o o o o

yKaHa TexHonoruanapgbl KongaHyasl YMpeHyge
KETICTIKKe X eTyim Hemece xeTneyim maraH ° ° ° °
GardnaHbICTbl

© ApTKa Keneci ©
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CayanHama cypakmapbiHa ¥ayan 6epzeHiHi3 yWwiH y/IKeH paxmem!

© ApTKa Keneci ©

In Russian

B Kakom Knacce Bbl yquTeCH? ’ Knacc

JaTa Baluero poxaeHua?

(Moxanydcma, 3anuwume eHb, Mecay u 208 Bawezo poxdeHuUs )

JeHb Mecsay loA

|deHb - Mecsuy - Foa -

© Hasap Aanee ©
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Baw non? (Moxanylcma, ommembme MOSibKO 0GHY KAEMKY).

o JKeH °  Myx

© Hasap Janee ©

Kakol HamBbICIIMIA YPOBEHb 0Bpa30BaHMA 3aBeplUMia Balla Mama MM KeHLWMHa, KOTopas ee
3ameHsaeT?

Ecau Bbl He yBepeHsbl, KaK 0/mseeyams Ha 3Mom 8onpoc, 06pamumecs 3a NOMOWbIO K
nposodawieMy aHkemuposaHue. (loxasydcma, ommembme MoJbKO 08HY KAemKy).

o O6uwee cpegHee obpasoBaHme (10-11 Knaccobr)

o HauanbHoe npodpeccroHanbHoe o6pazoBaHue (NpodTexwkona v Npod Texyumame)

o OcHoBHoe cpegHee obpasoBaHue (5-9 knacchbl)

o HauanbHoe obpazoeaHue (1-4 Knacchi)

o OHa He OKOHuYM/a HayanbHYW WKoNY

© Hazapg Janee ©
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MmeeT v Bawa Mama WK KeHWKWHa, KOTopas ee 3aMeHAeT, AWUMIOM O MOJTYYEeHWUM
cnegywliero o6pa3oBaHuAl

Ecu Bbl He yBepeHbl, KaKk omseyams Ha 3mom eonpoc, o6pamumech 3a NOMOWBI0 K
nposodsuweMy aHkemuposaHue. (floxasnylcma, ommembme mosibKO 0OHY KAemKy 8 Kaxdol

CMPOKE).
Aa Hem
MocneBysoBckoe obpa3zoBaHUe (OKOHYMIA acnUpaHTypy . .
MM JOKTOPaHTYpy)
Beicwee obpazoBaHHe (OKOHYMAA HHCTHTYT, . .
YHUBEPCUTET MMM aKafemMHio)
CpegHee npodeccioHanbHoe obpasoBaHue o o
(OKOHYMMA TEXHUKYM, YHMMLLE WM KONNeAH )
Mocne oKOHYaHUA CpefHen WKObl OKOHYMAA Miobble ° °
npod eccMoHaslbHble KYPChl NPOAOSIKMTE/IbHOCTBK OT 2 MecALeB
oo 1roga
© Hasap JAanee ©

KaKol HauBbICLWIMKM YpoBeHb 06pa3oBaHKWaA 3aBepluMa Ball nana UK My:K4YmnHa, KOTopbIA ero
3aMeHseT?

Ecnu Bol He ysepeHbl, KaK 0mee4yams Ha 3Imom s8onpoc, o6pamuimect 3a NOMOWbI0 K
nposodaujemy aHkemuposarue. ([loxanylicma, ommememe mMoJIbKO 0OHY KAemKY).

o Q6wee cpeaHee o6pasoBaHue (10-11 knaccol)

o HauvanbHoe npodeccHoHanbHoe obpazoBaHHe (NpodTexwKona U Npod Texyuyunuile)

o OcHoBHoe cpegHee obpa3soBaHue (5-9 Knacchbl)

o HayvanbHoe o6pa3zoBaHue (1-4 Knacchbl)

©o  OH He OKoHuYMN Ha4a/ibHYyO WKony

© Hasap Janee ©
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MMmeeT M Balw nana UK My»4KHa, KOTOPbIA ero 3aMeHseT, AUMIOM O NMOyYeHUH
cneagyoujero obpasosaHua? ?

Ecau Bbl He yeepeHb, Kak omaedames Ha 3mom 8onpoc, 06pamumecs 3a NOMOWbo K
nposodawiemy aHkemuposarue. (Moxanydcma, ommememe MOabKO 0OHY K/emKy 8 Kax)adoll

CMPpoKe).
Aa Hem
MocneeysoBckoe obpasoBaH1e (OKOHYM/1a aCMHMPaHTYpY N N
UM JOKTOPaHTYpY)
Beiclwee o6pasoBaHHe (OKOHYMIA MHCTHTYT, N N
YHUBEPCHTET U/IM aKaJeMHKo)
CpepHee npodheccoHanbHoe obpasoBaHue g g
(OKOHYMNA TEXHUKYM, YHMIIMLLE UM KOJUNEeaH )
lMocne okoHYaHMA CpegHeM WKO/bl OKOHHKAA Nlobble ° °
npodceccuoHanbHble KYpchl NPOAONKUTENbHOCTEI OT 2 MecAles
no 1ropa
© Hasap Aanee ©

470 U3 HUXKenepe4yuceHHOro MMeeTCcHd B Bawem Aome?

(Mosxkanylicma, ommembme mosbKO 09HY KAemKy 8 Kaxdoli Cmpoke)

Aa Hem

PaGouui cTon o °
CobcTBEHHAA KOMHaTa @ @
Tuxoe paboyee MecTo ¢ @
KomnbloTep, koTopbik Bbl Mo#eTe MCNONb30BaTE ANA ° °
BbINOMIHEHWA JOMaILHero 3aZjaHus

O6pazoBaTesibHOe NporpamMmHoe obecneyeHue : ‘

© Hasapn Aanee ©
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YT0O U3 HUKeNnepeync/IeHHOro UMeeTCA B Ballem Aome?

(Moxanylicma, ommembme mosibko 09Hy K/emky 8 kaxdold cmpoke)

Aa Hem

MoaknwYeHue K MHTepHeTy @ @
Knaccu4yeckaa nutepatypa (Hanpumep, A. KyHaHb6aeg, ° °
A.C. MywkuH 1 ap.)

o o
MosTH4eckne cBOpHUKK

o o
MpousBeAeHUA UCKyccTBa (HanpUMep, KapTUHbI)

o o
KHuru, HayeneHHble Ha NOMOLLb B BbINO/JIHEHHM JOMaLIHEroO 3aAaHuA

© Hasap Jdanee ©

CKOMbKO KHWT B Ballel AoMallHel 61ubamvoTeKe?

O6bI4HO Ha 0OUH Memp KHUXHOU nosIKu npuxodumca 40 KHU2. B UX YuC/A0 He 8x0dam
KYPHAALI, 2a3emel U y4ebHUKU. (MToxanylcma, ommemsme mosbKo 09HY KAemky)

o 0-10 KHMr

o 11-25 KHur

o 26-100 KHMr

o 101-200 KHHr

o 201-500 KHHUr

o bonee 500 KHUr

© Hazap Janee ©
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Kak 4acTo cnegyioliee NpoMCXOAMT Ha YPOKE MO aHTIMICKOMY f3bIKY?

(Moxanylcma, ommemsme moJibKe 0dHY KJemky 8 Kaxdol cmpoke).

Ha
Ha kasdom Ha Hexomopuix Hukoz0a unu

BosswuHcmae noymu

VpoKe Yypokax
ypokxos Hukozda
06y4alolWMeca He CYLWaKT, YTO FOBOPUT YYUTeNb | © o o o
Ha ypokax wym 1 Gecnopagok ° ° o o
Y4uTeNo NpUXOAMTCA TPaTUTh MHOMO BPEMEHH, ) ) . .
4706kl YCNOKOWTL 0BYyHaLWwmuxcs
06y4alolMeca He yMeloT xopolo paboTaTh o ° o o
O6y4alowmeca elle JoNroe BpeMAa He HauMHaloT N N . .
paboTaTb nocie Havana ypoka
© Hasap Aanee ©

B Kakoi cTeneHuW Bbl cornacHbl MK HE COMNACHbI C HUXKeNpUBEAEHHBIMK BbICKa3blBaHMAMM O
cebe?

(Moxanydcma, ecibepume 0duH omsem 8 KWKA0U CMpPoKe).

Monxocmeto  He coznacen Coznacen  [To/Hocmbio
He coznaceH coanaceH
MHe HpaBHMTCA M3y4aTb aHr/IMHCKUI A3bIK ° ° o °
MHe HpaBMTCA YWTaTb Ha aHI THUCKOM f3blKe ° ° o °
MHe HpaBMTCA BbINOJIHATL 3a4aHHUA MO R R R .
aHrIMICKOMY A3bIKY
MHe HpaBMTCA NO/y4aTh HOBbIE 3HAHHA B
chepe aHIMHCKOrO A3biKa ° ° ° °
Al MHTepeCyIOCh aHITMHCKHM A3bIKOM . R . R
© Hazap Aanee ©
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HackosibKo Bbl He COrMacHbl AW COrNAacHbl C HUKECTEAYIOWMMK YTBEPKAEHUAMMU 06
MCMOMb30BAHWM HOBbIX TEXHONOMMI (HanpUMep, NAaHWeTHble KoMMbloTepbl, cMapTgoH, DVD
nneep)? (Moxanylicma, sbibepume 0dUH omeem 8 KaKAoM pady).

MonHocmeto He  He coznacen CoznaceH Menmocmeto
co2s1aceH coaacerH
£l MHTepecyCcb HOBbIMM TEXHOMOMMAMM ° ° o o
Mcnonb3oBaHWe HOBbIX TEXHOMOMMH cozzaeT N N R R
npobnemel 418 MeHs
Al Haxoy AnA ceba TpyAHbIM UCMONb30BaHHe
HOBbIX TEXHOIOTMM - A HE 3HaK, KaK C HUMM ° ° o o

pab6oTaTb

Acam pewak, MOry 1M A ICNONb30BaTb HOBblE

TEXHO/IOMMHM MM HET - 3TO He MMEeeT HUKAKOoro ° ° ° °
OTHOWEHHMA K ycnexy
© Hasap JAanee ©

HackonbKo Bbl HE cornacHbl WAWM COMMACHbI C HUKECTeAYIOWNMK YTBEPKAEHUAMKU 06
MCMONb30BaHUM HOBbIX TEXHOMOTMIM (HaNpUMMep, MiaHWeTHble KoMMbloTepbl, cmapTdoH, DVD
nneep)? (Moxanylicma, seibepume 0dUH omsem 8 Kaxx8om pady).

lonHocmero He  He coznacen CoanaceH lonwocmeto
coznaceH coznaceH

A BCerja sanHTepecoBaH B MCNOJ/Ib3OBaHWH CamblX

- o o o
nocnegHUX TEXHWYECKUX YCTPOUCTB
Korga s ucnosbzyk HOBbIe TEXHOMOMMK, A
MCMBITBIBAK CTPAX HeyAa4u ° ° ° °
Korga y meHsA nossnawTcA npobnemsb ¢
TEXHOMIOMMAMK, A PellaK UX Cam ° ¢ ° °
Ecnm 6bl y MeHA 6blna BO3MOKHOCTD, A Okl
MCNO/b30BaN TEXHUYECKHMEe YCTPOUCTBA Halle, ° @ ° °
yem cemldac

© Hasag Aanee ©
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HacKo/ibKO Bbl He COrnacHbl MM COrNacHbl C HUMKeC ey W MMK YTBEPKASHUAMK 06
MCMNONIb30BAHUM HOBbIX TEXHOMIOTMIA (HanNpUMep, NiaHWeTHble KoMrbloTepbl, cMapTgoH, DVD
nneep)? (Moxanylcma, sel6epume 0dUH omMBem 8 Kaxaom pady).

MonHocmsio He  He coznacen CoznaceH Monxocmero
coznaceq coznaced

A Bolock, 4TO CMOTY C/IOMaTb HOBble TEXHUYECKHe
YCTPOWMCTER, Npem e Hem HayHycb NPaBnLHO 5 5 .
UMK MOJIb30BATLCA

3TO 3aBMCHT OT MeHA, Npeycnew M A B

- o -] o -]
MCNOb30BaHUMKM HOBbIX TEXHOSIOMMHU MM HET
£l c pagocTbl MCMO/B3YK HOBBIE TEXHOIOMHH. ° ° ° °
PesynbTaT Moero Mcnonb3oBaHUA HOBbIX
TEXHOMOr MM 3aBHCHT TOJIBKO OT MeHA. ° ° ° @

© Hasap Janee ©
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(English version)

1.Which grade are you in?
Grade 6 Grade 8
1 2

2. What i the date of your birthday?

(Please, write the day, month, and the year of your birthday)

Day
Month
Year
3. Are you Female or Male?(Please, select only one response)
Female Male
1 2

4. What & the highest level of education your mother or the woman replaces her completed?(Please,
select only one response)
Shedid not go to school
She completed main secondary school (grades 1-9)
She completed secondary school (grades 1-11)
She completed college (vocational and technical school)
She completed university (Bachelor degree)
She got Master degree
She got PhD degree
I do not know
5. What is the highest level of education your father or the man replaces him completed? (Please, select
only one response)
He did not go to school
He completed main secondary school (grades 1-9)
He completed secondary school (grades 1-11)
He completed college (vocational and technical school)
He completed university (Bachelor degree)
He got Master degree
He got PhD degree
I do not know
6. How many books are there in your home?
There are usually about 40 books per metre of shelving. Do not include magazines, newspapers, or
your school books.(Please select one response)
0-10 books
20-50 books
100 books
200 books
500 books
More than 500 books
7.Which of the following are in your home?(Please select one response in each row)

coO~NO O h~WN -

cO~NOOTh~WN -

SOOI WN B

P
o

A desk to study at

A room ofyourown

A quiet place to study

A computer you can use forschool work
Educational software

A link to the Internet

Classic literature (e.g. A. Kunanbayev, A.S. Pushkin)
Books of poetry

Works of art (e.g. paintings)

Books to help with your school work
Technical reference books

Adictionary

A DVD player

Flatscreen TV

RPRRRRRRRE R PP PP A
w

NN PNNNNNDNDNDNDNDDNDDND
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Satellite or cable TV

Books on art, music or design

Digital camera

Camcorder

Satellite antenna
8. What language do you speak at home most of the time?
(Please select one response)

Kazakh

Russian

Other language

Please specify which language
9. Did you go to kindergarten? (Please select one response)

No 1

Yes, one year or less 2

Yes, more than one year 3
10.Thinking about your school. To what extent do you agree with the following statements?(Please
select one response in each row)

PR R R
NN NN

g wnN =

Strongly  Disagree Agree Strongly
disagree agree
| feel like an outsider (or out of things) at 1 2 3 4
school
I make friends easily at school
| feel like I belong at school
| feel awkward and out of place in my school
Other students seemto like me
| feel lonely at school
| feel happy at school
Things are ideal in my school
| am satisfied with my school
11. How often do these things happen in English lesson?
(Please select one response in each row)

RPRRRPRRRE R
MR NORNN NN
WWwWwWwwww
AP D

Every Most Some Neveror
lesson lessons lessons hardly
ever
Students don’t listen to what the teacher says 1 2 3 4
There is noise and disorder 1 2 3 4
The teacher has to wait a long time for students 1 2 3 4
to settle down
Students cannot work well 1 2 3 4
Students don’t start working fora long time 1 2 3 4

afterthe lesson begins
12. How often do these things happen in English language lessons?
(Please select one response in each row)

Every Most Some Never or
lesson lessons lessons hardly
ever
My teacher is interested in the progress of each 1 2 3 4
student
My teacher provides extra-help to student if 1 2 3 4
necessary
My teacher helps students in school 1 2 3 4
My teacher continues to explain the lesson until 1 2 3 4
all students fully understand
My teacher gives students the opportunity to 1 2 3 4

express their opinions
13. To what extent do you agree or disagree with the following statements about yourself? (Please
select one response in each row)

Strongly  Disagree Agree Strongly
disagree agree
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I like learning English 1 2 3 4
I like reading in English 1 2 3 4
I like doing English language tasks 1 2 3 4
I like to get new knowledge in English 1 2 3 4
language

I am interested in English 1 2 3 4

14. Thinking about your school. To what extent do you agree with the following statements?(Please
select one response in each row)

Strongly Disagree  Agree Strongly

disagree agree
If I make more effort I will succeed in school 1 2 3 4
Only I decide howto study at school: good orbad 1 2 3 4
The situation in the family or other problems do not 1 2 3 4
allow me to spend a lot oftime for studying
If I had other teachers | would have studied harder 1 2 3 4
If I wanted | could do well at school 1 2 3 4

15. To what extent do you agree with the following statements?
(Please select one response in each row)

Strongly Disagree  Agree Strongly

disagree agree

English is important for society 1 2 3 4
English is very important for me 1 2 3 4

I think English is a language of international 1 2 3 4
communication

When | finish school I will have many opportunities 1 2 3 4
to use English

I will use English language in many ways when | 1 2 3 4

become an adult
16. How much do you disagree or agree with the following statements about the use of new
technologies (for example, tablet computers, Smartphone, DVD player)?
(Please select one response in each row)

Strongly Disagree  Agree Strongly

disagree agree
I am interested in new technologies 1 2 3 4
Using newtechnologies creates problems for me 1 2 3 4
I find it difficult to use new technologies — I do not 1 2 3 4
know how to work with them
I decide whether | can use newtechnologies or not 1 2 3 4
— it has nothing to do with success.
I amalways interested in using the latest technical 1 2 3 4
devices
When | use newtechnologies | feel the fear of 1 2 3 4
failure
When | problems with technologies |solve them 1 2 3 4
myself
I had the opportunity | would use technical devices 1 2 3 4
more often than now
I am afraid that | can break new technical devices 1 2 3 4
before leaming howto use them
It depends on me whether I succeed in using new 1 2 3 4
technologies ornot
| feel happy to use new technologies. 1 2 3 4
The result of my use of new technologies depends 1 2 3 4
only on me

Thank you very much for your cooperation in completing this questionnaire!
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Appendix F: English Reading comprehension test (6th grade) (Study 1)

Test 1

Below you will find the descriptions of books (0-10). Find the title of each book in the list (A-M) and put
the letters in the grid. There are two titles you will not need.

There is an example (0) for you at the beginning.

1. Written in glorious rhyme and illustrated in colour, this is a fabulous story, with drama,
humour, originality - and a happy ending with balloons and a cake! Three friends throw a
surprise party for Jerry, but complications almost ruin this special day.

2. ,0ink!" said the cats ... The farmyard is full of noise with all the MOOing and HISSing and
BAAAIng and CLUCKing. When Hefty Hugh and Lanky Len plan a plot to steal the fine prize
cow, it's the quietest animal of all who saves the day! Spot the tiny red animal with her black
spots on every page of this wonderful rhyming tale.

3. Harry runs away from his home to join the circus. The audiences love him but poor Harry,
kept in a cage by the wicked circus owner Sam Sly, soon longs to return to the freedom of the

immla VAL lha Aviae amannan

Answers

0 1 2 3 4 5 6 7 8 9 10

emaec |3 [ |[ [ [ [T [T T T T I | wexto

Test 2

There are ten gaps (0-10) in the text below. Find the missing parts in the list (A-M) and put the letters in
the grid. There are two parts you will not need. There is an example (0.) for you at the beginning.

First Day of School

| don’t want to start school. | don’'t want to do anything but stay in bed. Stay in bed, with the covers
___0___.Allday.

“Take a shower, Dave,” my mother says, on the morning when school starts. “Wash ___ 1 . I'll
bet it's been seven days. That's not like you.”

She is wrong. It's been ___ 2 since I've bathed. | know | smell, but | don't care. | roll over and
pull the bedsheet up over my ear.

“Please, honey,” Mom says. “Don’t wait too long to get ready for school.”
As if | am planning to jump out of bed this moment and head right for the shower.

Answers

0 1 2 3 “ 5 6 7 8 9 10

emec |3 ([ [ |[ [ [T [T T T T ([ ] wexe
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Appendix G: English Reading comprehension test (8th grade) (Study 1)

Task 1:

Pair 12 words and 10 definitions. Write the number of the word into the box next to the correct
sentence. See the example in blue.

doctor hospital fly watch policeman postman
station sleep climb travel agent walk train

T'

A person you visit if you have a headache or a sore throat.

A person who helps you with tickets and information.

This is what you do if you want to cross the ocean or travel a long way fast.

A person who takes criminals to prison.

RN

This is a vehicle you take if you want to get from one town to the other.

« Back Next
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Task 1: Find the pairs of these definitions from the list (A - K). There is an extra

word you don’t need. See the example.

A A personyouvisit if you have a headache or a sore throat.
B A person who helps you with tickets and information.
C This is what you do if you want to cross the ocean or travel a long way fast.
D A person who takes criminals to prison.
E This is a vehicle you take if you want to get from one town to the other.
F A place where you visit someone sick or ill.
G A person who delivers letters.
H You do this when you are tired and you want to relax.
I You can do this in a park, street or forest.
J You can do this if you want to see far and there is a tree near you.
K A place where you go to buy your ticket if you want to travel somewhere.
1 doctor 4 watch 7 station 10 travel agent
2 hospital 5policeman  8sleep 11 walk
3fly 6 postman 9climb 12 train
Put your answers in here:
A B C D E F G H [ J K
1
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Task 2:

Here are some notices. What do they mean? Choose from the drop-down list.

There is one extra you don’t need. See the example.

Don’t touch window [don’t go near this object! -|

Opening hours: 9 am - 5 pm |Please choose one.

L]

Two hour photo service in here |Please choose one.

L

Please keep it open |Please choose one.

L

No eating or drinking in classroom |Please choose one.

« Back
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Task 2: Here are some notices. What do they mean? Choose from the answers 1-
12. There is one extra you don’t need. See the example.

[DON’T TOUCH WINDOW,

opening hours: 9 am - 5 pm|

TWO HOUR PHOTO SERVICE IN HERE]|
Please keep itopen|

No eating or drinking in classroom |

Entrance
TODAY: 2 for the price of 1|

PLEASE USE OTHER DOOR|
special student price! ask at desk|
Use before 01.02.2002)

C—TOTMMOUO T>

if you want a cheap ticket ask here

make sure you are not hungry or thirsty in here
this is the place where you can go in

this is the place where you cannot go in

you can visit this place for eight hours

after this date you must not eat this food

don’t go near this object!

you can buy books here

don’t shut this

10 you can get your pictures fast in here

11 you can get everything for half price for one day only
12 this is the library desk

CONOO O ~WDN PR

O

Put your answers in here:

A B C D E F G H [ J

7
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Task 3:

Read this short interview from a British youth magazine. Match the questions on the top with the answers in
the list on the bottom. There is an extra answer you don’t need. Write the number of the correct answer into
the box next to the question. See the example in blue.

What'’s it like to be 12 in another country? We put the question to someone in the USA.

What’s your name? I? What's your favourite TV programme? I—
What do you do? |_ What’s your favourite magazine? |_
Where do you live? |_ Your favourite food? |_

Describe a typical day. |— Any you hate? I_

What do you do in your spare time? |— Who are your best friends? |—

1 Up by 7am, go to school till 2.30pm. Some days I'll go out with friends till 5.30pm, some days I'll
go to the movie. Then I'll be with my family for dinner, do my school work and go to bed by 10pm.

2 | don’t read any. | prefer books like Harry Potter and the Philosopher’s Stone.
Laura Hilius.

3

4 Anything sweet, | love cakes, and icecream.

5 Hang out with friends, play computer games, talk on the phone, listen to music....
6

| don’t really like maths and science.
_ . - I Co .- . =

« Back Next
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Task 3: Read this short interview from a British youth magazine. Match the questions
(A —J) with the answers (1 — 11). There is an extra answer you don’t need. See the
example.

What’s it like to be 12 in another country? We put the question to someone in the
USA

C—TOTMMOUO®T>

O©CooNoorThkhwdN

10
11

What’s your name?

What do you do?

Where do you live?

Describe a typical day.

What do you do in your spare time?
What’s your favourite TV programme?
What’s your favourite magazine?

Your favourite food?

Any you hate?

Who are your best friends?

Up by 7am, go to school till 2.30pm. Some days I’ll go out with friends till
5.30pm, some days I’ll go to the movie. Then I’ll be with my family for dinner, do
my school work and go to bed by 10pm.

I don’t read any. I prefer books like Harry Potter and the Philosopher’s Stone.
Laura Hilius.

Anything sweet, | love cakes, and ice-cream.

Hang out with friends, play computer games, talk on the phone, listen to music....
I don’t really like maths and science.

Lake Forest, CA, with my mom, dad, sisters, and Sneeze, our dog.

My sisters: Cathy, 13, and Jane, 15.

Fish, smells awful...

Nature films on animals, and science fiction.

I go to Pinewood School.

Put your answers in here:

A

B C D E F G H I J

3
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Task 4:

Read the quiz questions on the top and find the right answer. There is one extra answer you don’t need. Write
the number of the correct answer into the box next to the question. See the example in blue.

Why is it hot or cold in some places? IT

Which is the biggest bird of prey? I— Why are many tundra flowers red or yellow? I—
Why do some flowers smell sweet? I— Which is the most dangerous snake? I—
Which cat runs the fastest? |_ How different are our pet cats from wild cats? |_
Which is the biggest snake? I— Why are rainforests cut down? I_
They are destroyed so the land can be used for The reticulated python lives in parts of Southeast =

crops, or for gazing. Tropical soils are fertile and Asia. It grows to an amazing 10 metres.
cocoa and sugar cane can be grown after the
trees have been felled.

There are relatively few bees this far north, and They dig beneath the snow with their hooves and
their main pollinators are flies. Flies cannot antlers to seek out tender lichens, mosses and
distinguish colours like bees can, so the flowers grasses.

do not need to be so colourful.

When the sun is low in the sky, its rays hit the The saw-scaled carpet viper is extremely

earth at an angle. When that happens we dont aggressive and its poison can kill humans. It

feel the sun’s warmth. lives in Africa and Asia. =l
Back Next
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Task 4: Read the following quiz questions (A - 1) and find the right answer
(1-10). There is one extra answer you don’t need. See the example.

Which is the biggest bird of prey?
Why do some flowers smell sweet?
Which cat runs the fastest?

Which is the biggest snake?

—IOTMMmMOoOOm>»

Why are rainforests cut down?

1 They are destroyed so the land can be
used for crops, or for gazing.
Tropical soils are fertile and cocoa
and sugar cane can be grown after
the trees have been felled.

2 There are relatively few bees this far
north, and their main pollinators are
flies. Flies cannot distinguish colours
like bees can, so the flowers do not
need to be so colourful.

3 When the sun is low in the sky, its
rays hit the earth at an angle. When
that happens we don’t feel the sun’s
warmth.

4 It’s a way of attracting bees, flies,
butterflies and other insects.

5 The Andean condor measures up to
110 cm long and weighs up to 12 kg.
Its wingspan is over 3 metres.

Why is it hot or cold in some places?

Why are many tundra flowers red or yellow?
Which is the most dangerous snake?
How different are our pet cats from wild cats?

6 The reticulated python lives in parts
of Southeast Asia. It grows to an
amazing 10 metres.

7 They dig beneath the snow with
their hooves and antlers to seek
out tender lichens, mosses and
grasses.

8 The saw-scaled carpet viper is
extremely aggressive and its
poison can Kill humans. It lives in
Africa and Asia.

9 They have exactly the same body
structure and skeleton. Both rely
heavily on smell for information
about the world. All are meat-
eaters and cannot live on a diet of
plant food.

10 The cheetah is one of the speediest
of all animals over short
distances. It has been timed
running at 105 kph over 100
metres.

(Source: Giant Book of Questions and Answers. 1999. Bath: Parragon.)

Put your answers in here:

A B C D E
3
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Appendix H: English comprehension tests: Reading and Writing skills (6th
grade) (Study 2)

Test 1

Below you will find the descriptions of books (0-10). Find the title of each book in the list (A-M) and put
the letters in the grid. There are two titles you will not need.

There is an example (0) for you at the beginning.

1. Written in glorious rhyme and illustrated in colour, this is a fabulous story, with drama,
humour, originality - and a happy ending with balloons and a cake! Three friends throw a
surprise party for Jerry, but complications almost ruin this special day.

2. ,0ink! said the cats ... The farmyard is full of noise with all the MOOing and HISSing and
BAAAIing and CLUCKing. When Hefty Hugh and Lanky Len plan a plot to steal the fine prize
cow, it's the quietest animal of all who saves the day! Spot the tiny red animal with her black
spots on every page of this wonderful rhyming tale.

3. Harry runs away from his home to join the circus. The audiences love him but poor Harry,
kept in a cage by the wicked circus owner Sam Sly, soon longs to return to the freedom of the

Hammda WAL lha Aviav amanmman

Answers

0 1 2 3 4 5 6 7 8 9 10

emaec |3 |[ [ [ [ [T [ T T T I | wexto

Test 2

There are ten gaps (0-10) in the text below. Find the missing parts in the list (A-M) and put the letters in
the grid. There are two parts you will not need. There is an example (0.) for you at the beginning.

First Day of School

| don’t want to start school. | don’t want to do anything but stay in bed. Stay in bed, with the covers
__0__.Allday.

“Take a shower, Dave,” my mother says, on the morning when school starts. “Wash __ 1 . I'll
bet it's been seven days. That's not like you.”

She is wrong. It's been ___ 2 since I've bathed. | know | smell, but | don't care. | roll over and
pull the bedsheet up over my ear.

“Please, honey,” Mom says. “Don’t wait too long to get ready for school.”
As if | am planning to jump out of bed this moment and head right for the shower.

Answers

0 1 2 3 4 5 6 7 8 9 10

emec |3 ([ |[ [ [ [T [T T T[] wexe
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Test 3

You are celebrating your birthday this weekend. Invite your English friend to your party. Write an
e-mail (80-100 words) and include the following:

« When will you have the party? (Day, hour)
» Where will you have the party?

» Who will be there?
« What will you eat and drink?

© Back Next ©

Test 4
Write a blog post (80—100 words) on a website about your favourite season. Write about the following:
« What is your favourite season? Why?
« What is the weather like in this season?
« What do you wear in this season?

» What programmes do you organise in this season?

© Back Next ©
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Appendix I: Background Questionnaire (in Kazakh and Russian 6th grade)
(Study 2)

In Kazakh

1. Kaii chIHBIIITa OKHCHI3?
6 CBIHBIIT 8 CBHIHBIII
1 2

2.KaiaH TybLIIbIHBIZ?

(Tyzan KyHiHI30I, AlibIHBI30bL HCIHE HCHLILIHBLIZObI HCA3bIHHI3)
Kyni
At
Kemsr

3. JKbIHBICHIHBI3 KaHIan?

(bip mopke30i benciteHiz)
Olien Ep
1 2

4. AHaHPI3[IbIH HEMECE aHAHBI3JIbIH OPHBIH aJMAacCThIPYIIbl dHeNaiH ajFaH O UTiM iHIH
€H JKOFa PFBI CaThICHI KaHnait? (hip mopke30i bencinenis)

O MeKTenT asgKTaM araq

Oun Heri3ri opTa OimiM MekTenTi OitipreH (1-9 chIHBITTAp)

On sxanmel opta O611iM MekTenTi 6itipres (1-11 cerabInTap)

O koJUIe K OITipif (KOCINTIK XKOHE TEXHUKAIBIK YIHIIHIIE, TEXHUKYM )

On yuusepcutet 6itip i (bakanasp aopesxeci Oap)

OHBIH MarucTp Jopesxeci 0ap

OnsiH PhD noxrop mepexeci 6ap

Men OimMenMiH

oOo~NOoO O WwWDNPE

5. OKeHBB HeMece OKCHBJIIH OPHBIH aJIMaCTHIPYIIBI €p aJaMHBIH aJiFaH O UTiM iHIH €H
YKOFApFhI CaTBICHI KaHnait? (bip mopres0i benciieHis)
O MEeKTENTI agsKTaMaral
Oun Heri3ri opTta OimiM MexTenTi OitipreH (1-9 ceiHBIITAp)
On xanmbl opTa 6imiM MekrenTi 6itipred (1-11 ceiHbBIITap)
O koJute Kk OITIpizl (KOCINTIK JKOHE TEXHUKAIBIK YUUIIUIIE, TEXHUKYM )
On yuusepcuteTt 6itip1i (bakanasp aopesxeci oap)
OHBIH Maruc1p Jopesxeci 6ap
Onbrg PhD noxrop nopexeci 6ap
MeH 6inmveiiMin

co~NO O WNPE

6. YHiHBae KaHmma kiram 6ap?
Ademme Yy3vinObizbl | M copece 40-ka owcyvix Kiman cusovl. JKypuanoapowl,
eazemmepoi Hcane oKyIblkmapovl Kocnanwvls. (Bip mopxe3oi bencineniz)

0-10 kitan

20-50 kitamn

100 xitan

200 xiTamn

500 xitan

500 xiTanTaH ke

OO BWN -
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In Russian

1 .B xakom knacce Bol yunrech?

6 KiIacc 8 ximacc
1 2

2. Jara Bamero poxxaenusi?

(Iloorcanyiicma, 3anuwume Oens, mecsay u 200 Bawezo poswcoenust)
JleHpb
Mecsig
Ton

3.Bam noin?
(Iloswcanyiicma, ommemvme MoIbKO OOHY KIEmKY)
Ken Myorce

4. Kakoll HauBBICIINN ypOBEHb 00pa3oBaHus 3aBepiinia Baiia mama win ke HIIMHA,
KoTopas ee 3aMmenset? (llooswcanyiicma, ommemvme MoabKO 0OH) K1EmKY)
OHa He OKOHYMJIA LIKOJIy
OnHa OKOHYHJIA OCHOBHYIO Cpe/HIO0 1Koty (1-9 ximaccer)
OHa oxoHUHIA 0010 cpeHtoro mKoy (1-11 kmaccsr)
OHa OKOHYHJA KOJUIEDK (PO €CCHOHATIBHOE U TEXHUYECKOE YU HIIHILE, TEXHUKYM )
OHa OKOHUHJIA YHHBEPCUTET (CTETIeHb OakaaBpa)
OHa BMeeT CTeleHb MarucTpa
OHa mMeeT cTelneHb JoKpa Hayk PhD
A He 3Ha10

co~NOOTh~WN -

5. Kakoif HauBBICIINH ypoBeHb OOpa3oBaHUs 3aBeplIMi Bamr mama wid MyXd4UWHa,
KOTOpBI# ero 3amensiet? (Iloocanyiicma, ommemome moabKo 0OHY KIemK))

OH He OKOHYIJI LLIKOJTy

OH OKOHYMJI OCHOBHYIO cpeiHIOI0 Koy (1-9 knaccer)

OH oxoHumI 0011yI0 cperroro Koty (1-11 kmaccer)

OH OKOHYHJI KOJUTe DK (PO eCCHOHAIIBHOE U TEXHHYECKOS YUHIIHIIE, TEXHUKYM )

OH OKOHYHJI YHUBEPCHUTET (CTEIICHb OaKaiaBpa)

OH uMeeT CTeneHh MarucTpa

OH nMeer cterneHs okropa Hayk PhD

51 He 3HaA0

O~NOOITDWN -

6. Cxonpko KHUT B Bameii nomanise it Ondnunorexe?
O0biuHO Ha 00Ul Memp KHUJICHOU noaxu npuxooumcs 40 knue. B ux uucno ne exoosm

JacypHanel, eazemol u yuyeonuxu. (Iloscanyiicma, ommvemvme moibKO 0OHY KI1emK))
0-10 kHur
20-50 xaur
100 xHUT
200 xHUT
500 kaUT
bonee 500 xaur

OO WN -
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(English version)

1 .Which grade are you in?
Grade 6 Grade 8
1 2

2. What is the date of your birthday?

(Please, write the day, month, and the year of your birthday)
Day
Month
Year

3.Are you Female or Male?
(Please, select only one response)

Female Male
1 2

4. What is the highest level of education your mother or the woman replaces her
completed? (Please, select only one response)
She did not go to school
She completed main secondary school (grades 1-9)
She completed secondary school (grades 1-11)
She completed college (vocational and technical school)
She completed university (Bachelor degree)
She got Master degree
She got PhD degree
I do not know

co~NOOTh~WN -

5. What is the highest level of education your father or the man replaces him
completed? (Please, select only one response)
He did not go to school
He completed main secondary school (grades 1-9)
He completed secondary school (grades 1-11)
He completed college (vocational and technical school)
He completed university (Bachelor degree)
He got Master degree
He got PhD degree
I do not know

O~NOOITDWN -

How many books are there in your home?
There are usually about 40 books per metre of shelving. Do not include magazines,

newspapers, or your school books.(Please, select only one response)
0-10 books
20-50 books
100 books
200 books
500 books
More than 500 books

OO WN -
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Appendix J: Background Questionnaire (in Kazakh and Russian 6th and 8th
grades) (Study 3)

In Kazakh

Kasak, opbiC )XaHe afFbl/LlbIH TINAEePIHAET OKY cayaTThiNbIKThIH, AaMy Xongapbl
KypMeTTi KaTbiCyLUbl,

Biz KazakcTaHgafbl xannel opTa 6inim 6epy mekTebiHiH, opTa 6ybIHAA OKbIM XAaTKaH OKyLbINapabiH, YLl
Tingeri (Kasak, opbIC XXaHe aFbl/ILbIH) OKY CayaTTbl/IbIKTbIH, AaMy XoM4apbiH 3epTTen OTbIPMbI3.

Ocbl X0bafFa KaTbICTbl TEMeHeri 6epinireH cypakrapFa xxayan 6epin e3 yneciHisgi kocagb! gen
yMiTTeHemi3. Ci3fiH xayanTapblHbl3 6i3re bonalwakra oKy KabineTrepiH 4ambIThIN, 3epTTey 6asackbiH
KypacTelpyFa KemekTecei. Ocbl caya/iHaMma aHoOHUMi (XacblpbliHAbL) Typae 6onbin, Cisre KarbICTbl
XeKe aknapatTap (ecimiHi3, MeKTen Hemipi, OKy OpHbI T.6.) ellKaliaa xapus eTinMeliai.

AnblHaTbIH aKknapar Tek KaHa 3epTTey MakcarblHia KaxeTTi 6onbin Typ. Ci3fiH, kemeriHisre xaHe
bIHTLIMaKTACTbIFbIHbI3Fa PU3aLlbl/blFbIMbI3AbLI Bingipemis!

1 Benim

Ocbl 6enimae CizfleH cesimaepini3 6eH Ke3KapacTapbiHbI3Abl HAKTbl KOPCETETIH 9P KOWblNFaH
CypakKa, He ceiinemre TeMeHri GepinreH xayanTsl TaHAaybIHbI3Abl CYPaiMbI3.

© ApTKa Keneci ©

Cizgi HaKTbl AYpbIC cynNaTTaiTbiH KopanTbl 6enrineHis

KbIHbICBI: o Ep 6ana o Kpbi3 Gana
CeH HeliHLWi CbIHLINTa OKUCbIH?  «  G-chiHbIn o 8-CbIHbIN
CeHiH aHa TiniH KaHaain? - Kasak tini o Opblc Tini

o Backa Tingep (6enrinen KoilcaH,bi3)

© ApTKa Keneci ©
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Kasak TiNiH HeLle XbiN OKbIMN XYPCiH?

o 1-3XbIn o 4 -6 XbIN o 7 -9 MbIn o 10 X¥bin, He ogaH fa Ken

OpbIC TiNiH HELLIe XbIN OKbIN XYPCiH?

o 1-3XbIn o 4 -6 MbIN o 7 —9¥bIN o 10 ¥bIn, He ofaH faa Ken

AFbINLWUbIH TiNIH HELWe bl OKbIN XYPCIH?

o 1-3XbIN o 4 -6 MbIn o 7 —9XbIN o 10 XbiN, He ofjaH Aa Ken
© ApTKa Keneci ©
Na Kok
o -]

Kasaklla celinei anacklH, 6a?

Opblcwa celineid anacbiH 6a? ° °
AFbINWbLIHWA ceiineil anacblH, 6a? ¢ °
AHaHbI3 Kazakla ceinelt anaabl ma? ¢ @
SKeHj3 KasaKLwa ceiineil anagbl Ma? ° °
AHaHbI2 opbicLUa ceiineii anaabl Ma? ° °
OKeHi3 opbiclia ceiineid anagsl ma? ° °
AHaHbI3 afFbULILIHILIA colineil anaabl Ma? ° °
DKeHj3 aFbINLUbIHILA ceiineii anaasl Ma? ° °
© ApTKa Keneci ©
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In Russian

MepcnekTUBLI pasBUTUA yuTaTeNbCKOh rPaMOTHOCTH KasaxCKoro, pyccKoro u aHrnuiAcKoro
A3bIKOB

YBaxaeMblii YUACTHUK,

Hamn NpoBoAWTCS UCCE0BAHUE MO ONPE/IENEHUI0 NepcnekTyB PasBUTKS YMTATENLCKOK rpamMoTHOCTU
Ha Tpex s3blKax (Ka3axCKoM, PyCCKOM U aHT/IMACKOM) cpefin yualluxcs cpefiHux 061leo6pazoBaTenbHbIX
wkon KazaxctaHa. Mbl Hafieemcsi, UTo Balli OTBEThI BHECYT BKIAf B JaHHOE UccnefoBaHne. Balin
OTBETbI NOMOIYT HaM PaspaboTaTb HayuHyH 6asy [/18 pasBUTUS NepcnekTyB YATaTeNbCKOA
rpaMoTHOCTH.

[aHHas aHKeTa aHOHUMHA, NO3TOMY BaLLUW NIMYHbIE AaHHbIE (MMS, HOMEep LLUKO/LI, MecTo yuebbl U.T.4.) He
BYyT yKasaHbl 1 UCMONbL30BaHbI Tae-nbo. [laHHas uHopmalms Heobxoguma ToNLKo ANs
uccnefoBaTenbCkUX Lieneii.

MbI 61arogapHebl Bam 3a NoMoLLb W COTPYAHNYECTBO!

Yacte 1

B 4aHHOM YacTu, Bam Heo6X041MO BbIGPAaTE OTBET Ha NOCTAB/EHHBI BONPOC, KOTOPbIA HAUMGO/IEE TOUHO
XapaKTepu3yeT Balle MHEHME.

© Hazapg Janee ©

I'Io)Ka.nyﬁt:Ta, OTMEeTkTEe Nnose, KOTopoe y4vlle BCero onucelBaeT Bac

Mon: o MyMKcKoii o JKeHcKwuii
B KakoM Knacce Tbl YYMLIBCS? o B Knac o 8knac
Kakoii TBO POAHON 3bIK? | o  kazaxckuii o pyccKuii

e Apyroi (noxanyicrta, yKaxuTe)

© Haszapg fdanee ©
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Kak f0onro Thl M3yyaelllb Ka3axckuil s3bik?

o 1-3roga o 4-6net o 7-9ner o 10 net u Gonee

Kak fonro Thl M3yyaellb pyCCKuii A3bIK?

o 1-3roga o 4-6net o 7-9ner o 10 net v Gonee

Kak Aonro Tbl M3yyaellb aHTIMACKWIA A3bIK?

o 1-3roga ° 4-6ner e 7-9net o 10 net u Gonee
© Hasap fdanee ©
Aa Hert
o o

Bbl roBopuUTE NO-Kasaxckn?

Bbl roBopute no-pyccku? ° °
Bbl roBopuTe NO-aHrMMACKN? ‘ ’
Ballla MamMa roBOp1T No-Ka3axcku? ° °
Balll nana roBopuT no-Kasaxcku? ° °
Balwa mama roeopuT no-pyccku? ’ ’
Baww nana roBopuT no-pycckun? : :
Balwa mama roBopuUT No-aHrIniicku? : :
Bawl nana roBopuT No-aHrMUACKU? : :
© Hasap fdanee ©
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(English version)
Developing perspectives in Reading literacy in Kazakh, Russian, and English
Dear participant,

We are doing a research regarding the perspectives of reading literacy in three
languages (Kazakh, Russian, and English) among young language learners in
Secondary schools of Kazakhstan. We hope to have your contribution to this study by
giving the answers to the questions below. Your answers will help us to build a
research framework for the development of reading perspectives. This questionnaire
is anonymous and any personal information (name, number of your school, place of
study etc.) will not be shown and used. The information is only for the purpose of the
research. We really appreciate your help and cooperation!

Please tick the box that best describes you
1. Gender: Male Female

2. What grade are you?
6" grade 8" grade

3. What is your mother tongue?
Kazakh Russian other (please specify)

4. How long have you been learning Kazakh language?
__1-3years ___4—6years ___7—9years ____10 years or more

5. How long have you been learning Russian language?
__1-—3years ___4—6years ___7-—9years ___ 10 years or more

6. How long have you been learning English language?
__1-3years __4-—6years ___7-9years ___10 years or more

7. What is the highest level of education your mother or the woman replaces her
completed? (Please, select only one response)

She did not go to school

She completed main secondary school (grades 1-9)

She completed secondary school (grades 1-11)

She completed college (vocational and technical school)

She completed university (Bachelor degree)

She got Master degree

She got PhD degree

I do not know

CO~NO OIS~ WN P

8. What is the highest level of education your father or the man replaces him
completed? (Please, select only one response)

He did not go to school 1
He completed main secondary school (grades 1-9) 2
He completed secondary school (grades 1-11) 3
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He completed college (vocational and technical school)

He completed university (Bachelor degree)

He got Master degree
He got PhD degree
| do not know

oo NO O A~

9. Can you speak Kazakh?

10. Can you speak Russian?

11. Can you speak English?

12. Can your mother speak Kazakh?
13. Can your father speak Kazakh?
14. Can your mother speak Russian?
15. Can your father speak Russian?
16. Can your mother speak English?
17. Can your father speak English?
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__Yes
___Yes
__Yes
__Yes
__Yes
___Yes
___Yes
__Yes
__Yes

__No
__No

No

__No
~ No

No

:No

No

~ No



Appendix K: Reading attitude (in Kazakh and Russian 6th and 8th grades)
(Study 3)

In Kazakh

1. OKbIFaH/bl YHaTacklH, 6a?

na ok

ApTKa Keneci

207



2. CeHiH, oiibIHWA, 63 aHa TiniHge (Ka3ak , opbic) KaHaai oKblpMaHCbiH?

° ©Te Hawap oKbIpMaHMbIH

o Hawap oKbIpMaHMbIH

o OpTawa geH,reiigeri oKbIpMaHMbIH

o YKaKcbl OKbIpMaHMbIH

° ©Te }aKCbl OKbIpMaHMbIH

© ApTKa Keneci ©

3. CeHiH, nikipiHwe, afbINWLIH TiNiHAE Kanai oKUCbIH, ?

o Ore Hawap OKUMbIH

o Hawap OKUMbIH

o Oprawa geHreiiie OKUMbIH

o JXakKcCbl OKUMbIH

© ©Te }KaKCbl OKUMbIH

© ApTKa Keneci ©

208



4. Keneci xayanTapfblH, KalicbiCbIMEH KaHLanbIKThl KeniceciH, kenicneiciH;

; 1e S i . To/IblFbIMEH
TOMBIFLIMER o nicnetipin Kenicemir, Kenicemin .2
kenicnedimii kenichetimit KeNceMiH
KbI3bIKThl 60NFaHALIKTaH, OKUMBIH. o ° o ° °
OKbIFaHHaH N12333T anaTblHAbIKTaH, . . . . N
OKyFa KyLWTapMblH.
OKy 6inimiMai apTTeipaabl. ° ° ° ° °
MaFaH KakeTTi 6onFaHja FaHa OKUMbIH. o - o .,
OKy Xafbl kebiHece ynaapfa kapafaHaa . . o o .
Kbl3aapFa TaH.
OKY KbI3bIKThbl €MeC. R R . . R
MeH KiTanxaHaFa GapFaHibl yHaTamMblH o a a o o
© ApTKa Keneci ©

Keneci ayantapgblH KalicbICbIMEH KaHLUaNbIKTbl KeniceciH, kenicneici;

. . o i . TonblFbIMeH
TOTBIFBIMEH o nicneiivin Kenicemir, Kenicemin . "
Kenicnetimin wenicnetimiu KeniceMiH
AFBINLLbIH TiNiHE KapaFaHga, 83 aHa
o o o o -] -]
TiniMae oKbiFaHAb! YHATaMbIH.
DNEeKTPOHALIK, KiTanTapab! OKbFaHb!
-] -] o -] o
yHaTaMblH.
Oky —FanamTop Xyiieci Mex . . . . .
KOMMBIOTEPMEH KYMbIC ICTEYre KaKET.
KebiHece yiiae OKUMbIH. o ° o o °

KiTantapabl OKyFa — TonTasbl 6ipre
OKhIMN XaTKaH bananap MeHi ° ° ° ° °
bIHTANaHAbIPaabl.

© ApTKa Keneci ©
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5. KaHpaii Tinge oKbiFaHasl KanalickiH?

° Ka3sak TiniHge

° opbIc TiniHge

° aFbIIWbIH TiNiHAe

© ApTKa Keneci ©

6. KitanxaHafa xwi 6apacbiH 6a?

o Ewkawanga, Myngem GapmaimbiH

o ANTbI aiiga Gip, He eKi peT

o AiiblHa Bip, He eKi peT

o AnTacbklHa Gip, He eKi peT

o  KyHge, xui 6apaMbIH

© ApTKa Keneci ©
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7. OKbIFaHbIH, caFaH XeTKiNiKTi me?

o J)XOK, MEH Kon oKbIfbIM Kenmeigi

o Yok, Bipak, Ken oKbIfbIM Kenegi

© ApTKa Keneci ©

8. Erep...... , Ken oKyLbl efimM

o Boc yakKbITbIM Ken 6onca, .......

o OTGacbIM MEHi Ken OKyFa bIHTanaHAbIpca, ....

o MeKTen OKyFa bIHTalaHAbIPCA, .....

o Kitantapga ken cypettep 6onca, ......

o KitTantapbIM Ken 6onca, ......

o [ocTapbiM Ken oKbica,.......

o MafaH OKy OHali Gonca,........

o MeHi KbI3bIKTbIpaTbIH HBpcenep Typabl GO/ca,........

© ApTKa Keneci ©
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9. Yiige, He MeKTeNnTeH ThIC XWi OKUCLIH, 6a?

o EwkawaH, MyngemM oKbiMaimMbiH

o AnTbl aliga 6ip, He eKi peT

o AiiblHa Gip, He eKi peT

o AnTacbiHa 6ip, He eKi peT

o KyHAe, Wi OKUMbIH

© ApTKa Keneci ©
10. OKy Typasbl KiIMMeH, Kanaii »ui ceinececiH?
Ewkawan, He a3 cupex Ketide Kui a|?KamaH.
My/10eM ewKallaH KYHOE

AHaMmmeH ° ° ° ° °
SKEMMEH 5 ° ° ° °
ATa MEH 2XEMMEH o ° ° o °
MyFanimmeH ° ° o ° °
JocsiMMeH/-TapbIMMeH ° ° o o °
ChbIHbINTaCbIMMEH/TapbIMMEH ° o o o o
AfFa- ankenepiMMmeH, iHiNepiMMeH, o o o ° °
KapbliHAacTapbIMMeH

© ApTKa Keneci ©
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In Russian

1. Bbl ntobute yntarb?

o fa o Her

© Hazag Oanee ©

2. Kak Bbl lymaeTe, HACKOMLKO XOPOLLIO Bbl YATAETE Ha CBOEM POAHOM A3blke?
(KazaxckKuid, pycckuii)?

°  OyeHb N10X0 YuTal

o T[noxo yutaw

o YuTalo Ha cpegHEM YpOBHe

o Xopolwo yuTaw

°  OyeHb XOpPOoLLO YUTal

© Hasap Oanee ©
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3. Kak BblI AymaeTe, HaCKO/TbKO XOpPOLUO Bbl YATAGETE Ha aHIIMIACKOM A3bIKE?

°o  OYyeHb NJIOXO YUTaKD

o [lOX0 4y1Talo

o YuTalo Ha cpeHeM YpPOBHe

o Xopowo yutaro

¢ OyeHb XOPOLUO YUTAKD

© Hasap

fdanee ©

4. HacKo/bKOo Bbl cOrnacHbl UKW He COrNacHel Co C1efyWUMN YTBEKAEHNAMM, Tae:

MonHOCMBI0 1o coopacey  3ampyoHsoch

CoenaceH

MosHocmeso

He coznaceH omaemums cossiacer

£ ynTaro, NOTOMY UTO 3TO YBNEKATENbHO. | o ° o o o
A uATaro, NOTOMY YTO NONyda . . . . N
VOOBO/ILCTBHE.
UTeHne pacluMpaeT Moid Kpyrosop. o ° o ° o
£ uaTato ToNkbKO Toraa, Korga . o . o -
aTo HeOBXoAUMO.
YTeHne 6o/bLUe NpyucyLLe . . . . .
[AeBoyKam, YeM ManbiMKam.
YuTarb CKy4HO. ° ° ° ° °
MHe HpaBuTCA XOAWUThL B GUGUOTEKY. ° ° ° ° °

© Hasap, danee ©

214



4. HacKo/NbKOo Bbl cOrNacHbl UKW He COracHel Co C1eyLWUMK YTBEKAEHNAMM, Tae:

M10/IHOCMLI0 e coanacen  3ampyoHsKCs  CoznaceH nf’i’?&wj e
He coziaceH omaemume cosnacen
A npeAnoynTalo YATaTL Ha CBOEM R R R R R
POAHOM A3bLIKE, YEM Ha aHINACKOM.
£ npegnoynTalo YMTaTh 3/1EKTPOHHbIE
o o o o
KHWATW.
UTeHne Heobxoqumo Ans paboTkl B . . . . .
WHTEPHETE W H& KOMMNbLIOTEPE.
1 B OCHOBHOM UMT&H JOMA. o ° o ° °
Mow 0JHOKACCHWKN MOTUBUPYIOT . R R R .
MeHA YnTaTh Gonblue.
© Haszap, danee ©
5. Ha Kakom A3bIKe Bbl NpegnoyMTaeTe yurarb?
©  Ha KasaxcKom
o Ha pyccKom
© Ha aHrMWUIACKOM
© Hasap Oanee ©
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6. Kak yacTo Bbl noceujaete 6ubnuoteky?

© HHWKOrga Wnuv no4YTn HUKorga

¢ OOWH WNW ABa pa3sa B WEeCTb MecALEB

° OJWH UMW ABa pa3a B Mecsl|

° OJWH UNW ABa pa3a B Hefenio

° BCerga Wiv novtv Kaxablii AeHb

© Hazag fdanee ©

7. Kak Bbl AymaeTe, Bbl JOCTATOMHO YnTaeTe?

o HeT, u A He Xouy uuTaTb 6onblue

o HeT, HO A 6bl YuTan Gonblue

o'ﬂ.a

© Hasap danee ©
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8. A 6bl uuTan Gonblue, ecnu Gol...

° Yy MeHsl 6biNo Gonblue CBOGOAHOIO BpeMeHU

°© MOA CeMbA noolypana (MOTUBMPOBana) MeHs YMTaTb Gonblue

© WKona noowpsana MmeHa 4Yutatb 6onblue

°© B KHUrax 6bi/10 6bl Gonblie KAPTUHOK

o Y MeHSl 6blNo 6bl GONblUEe KHUT

°  MOW APY3bA YUTanu Gbl Gonblue

o 3T0 Bbl0 6bl NErKo

° 3TO 6bINO 6bI O Bellax, KOTOpble MHE UHTEePECHDbI

© Hasap Oanee ©

9. Kak yacTo Tbl UiTaellb A0Ma WIA BHe LUKOMbI?

© HHKOrga win no4Tvu HUKorga

°© OA4WH UNK gBa pa3a B WWeCTb MecsAleB

°© OAWH WUAW ABa pa3a B Mecsal,

° OAVH WKW ABa pa3a B Hegesnto

o BCEerga Wiv NMouTH Kaxabilii AeHb

© Hasap fanee ©
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10. C Kem M KaK 4acTo Tbl TOBOPULLL MM 00CYy)KAaelb 0 CBOEM YTEHUN?

Bcerga nnm

Hukorga wnu Peko WHoraa UacTo  MOMTW KadKbIid
MouTW HUKOTAAa JeHb

C mamoi ° ° o o [-]

C nanoid . . - - o

C aenywkoii n 6abyLwkoii ° ° ° ° o

C yuutenem ° ° ° ° o

C gpyrom/gpy3eamm ° ° o ° o

C ogHoKnaccHUKaMn o o o ° o

C BpaTtbamu n cecTpamu ° o ° ° o

© Hasag fanee ©
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(English version)

In this part, for each of the question below circle the response that best
characterizes how you feel about the following questions and statements.

1. Do you enjoy reading?
1) Yes 2) No

2. How good do you think you are at reading in your mother tongue (Kazakh or
Russian)?

1) Very poor reader

2) Poor reader

3) Medium level reader
4) Good reader

5) Very good reader

3. How good do you think you are at reading in English?

1) Very poor reader

2) Poor reader

3) Medium level reader
4) Good reader

5) Very good reader

4. Do you agree or disagree with the following statement where:

1) Strongly disagree

2) Disagree
3) Neither agree nor disagree
4) Agree
5) Strongly agree
Neither
S'Frongly Disagree agree Agree Strongly
disagree nor agree
disagree
1. I read because it is
fun. 1 2 3 4 5
2. | read because it gives 1 5 3 4 5
me a rest.
3. Reading broadens my
know ledge. 1 2 3 4 5
4. 1 only read when | 1 9 3 4 5
have to.
5. Reading is more for
girls than for boys. 1 2 3 4 5
6. Reading is boring 1 2 3 4 5
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7. 1 like going to the

. 1 2 3
library.

8. | prefer to read in my

mother tongue than in 1 2 3
English.

9. | prefer to read 1 5 3

electronic books.

10. Reading is necessary

for working on the 1 2 3
Internet and computer.

11. I mostly read at

home. 1 2 3
12. My group mates
motivate me to read 1 2 3
more.

5. What language do you prefer to read in?

1) Kazakh
2) Russian
3) English

How often do you visit library?
1) Never or almost never

2) Once or twice in six months

3) Once or twice in a month

4) Once or twice in a week

5) Every day or almost every day

Do you think you read enough?

1) No, and I don’t want to read more
2) No, but I would like to read more
3) Yes

I would read more if .....

1) I had more free time

2) My family encouraged me to read more

3) My school encouraged me to read more

4) Books had more pictures

5) | had more books

6) My friends read more

7) | found it easier

8) There were about things | was interested in

How often do you read at home or outside of school?
1) Never or almost never

2) Once or twice in six months

3) Once or twice in a month

4) Once or twice in a week

5) Every day or almost every day
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10. Who and how often do you talk or discuss about your reading with?
1) Never or almost never
2) Rarely or seldom
3) Sometimes
4) Often
5) Always or almost every day

seldom S
never every day

1. Mother 1 2 3 4 5
2. Father 1 2 3 4 5
3. Grandparents 1 2 3 4 5
4. Teacher 1 2 3 4 5
5. Friend/s 1 2 3 4 5
6. Classmate/s 1 2 3 4 5
7. Siblings

(sister or 1 2 3 4 5
brother)
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Appendix L: Self-developed Reading comprehension test —first draft (6th grade
in English, Kazakh, and Russian) (Study 3)

Test in English for Grade 6

Task 1
Look at the invitation card below, read the information and match the right answer to the
questions among presented. Look, one answer is done for you as an example.

Jennifer is turning 121

Come with us to celebrate this big event!!!
Day: Februaryl6th , Saturday

Time: 14.00 pm

Location: 134 St. Paul's Avenue , Apt. 35, 4th floor

RSVP by Wednesday 13th February to 554-876 or jessikal?6@gmail.com

o Back Next ©

Task 1
Look at the invitation card below, read the information and match the right answer to the
questions among presented. Look, one answer is done for you as an example.

1. What day is Jennifer’s party?
a. Sunday
b. Saturday
c. Wednesday
d. Friday

2. What time will be the party?
a. 02.00 in the morning
h. 13.00
c. 2.00in the afternoon

d. 14.00 am

2 \Ahat tima dnaec tha narhr finicha

Answers

© Back Next ©
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Task 2
Find out the pairs for the definitions below. Look, one answer is done for you as an example.
There is an extra word you don’t need.

A. A person who cooks delicious food in restaurants or cafes.

B. A person who reads the news on TV and radio station.

C. A person who receives calls and visitors in restaurants, hotels, or any public places.
D. A person who cuts and styles people’s hair

E. A person fixes broken water pipes.

F. A person who puts out fires.

G. A person who represents people in court.

H. A person who performs medical operations.

I. Children with incredible talents.

1. receptionist

2. hairdresser

Answers

A B C D E F G H |

3
© Back Next ©
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TeMeHferi WaKpIpy KaFasbiH Kapar, aknaparTbl 0Kbl XX8He KOWbI/IFaH cypakTapFa AypbIC xayarn

Ka3ak TiniHeH Te cT 6-ChIHBIT

Ne 1 Tancbipma

6ep. EckepTy: Kapan wblK, 6ip xayan y/ri peTiHae xacasblHFaH.

: ,

KypmeTTi TyFaH-TybicKaHAap, gocTap!

-

/

' b.;l‘yrall

yHimiaGen

‘

) ]

RYTTHBIRTANMBbI3!

Cisgepgi, HemepeH;|3 SiirepimMHiH 13 xac MyLeni ToliblHa apHa/lFaH casTaHaTTbl AacTapXaHFa LiaKbipambia!

Toii: 8-Tambizfa, carar 15.00-ae 6actanaabl

Toli nenepi: EpcyntaH — Apaiinsim

© ApTKa

YKayantap

Ne 2 Tancbipma

Keneci

[+]

TemeHperi bepinreH cesgepdiH, MafblHanapblH Tan. EckepTy: Kapan Whelk, 6ip xayan ynri peTiHge

A. Ayafla ylwartklH KaHaTbl Gap aye Keniri.

B. [lykeHfepae 3arTapibl CatarTbiH afam.

C. AKnapatThlK i3AeHicTepi rmnepmMaTiH MyMKiHAIKTEpiMeH BipikTipeTiH VIHTepHeT xyiieci.

D. A3aMaTTblH, XeKke Gacbli KyanaHabIpaTsIH Heriari Kyxar.

E. 9Hgji webep opbiHAARTLIH afam.

F. JKonaylwbinapapl, %yK neH nolTaHbl TackIManiaiTbiH, YLWAK, YLLbIN, KOHATLIH KSCINopbIH.

G. AzamatTapibiH KYKbIKTapblH COTTa KOpFaiiThiH afam.

H. MeguuyHabIK, onepalusnapabl OpbIHAaATLIH anam.

I. MelipamxaHanapfa, KoHak, yilnepae kacioun Typae Tamak, nicipeTiH (AaibiHAaiTbIH) afam.

1. ayexai

2. FanamTtop

© ApTKa

YKayanTap

wacanbliHAbl. Tisimae 6ip apTbik ce3 6ap.

A

B

4
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TecT mo pycckomy A3bIKY 6 KJacc

3apaHue Ne 1

[MpounTaiiTe uHopMaumio aduiumn, ykaszaHHOW HuKe U BblbepuTe MpaBUsbHbLIA OTBET Ha
noctaB/eHHbIli Bonpoc. ObpaTuTe BHUMaHue, OJJ,I/IH OTBET BLINOJIHEH AJ11 Bac B KauyecTBe
npumepa.

fB-(.ll/lPKOBOI/I HPOFPAMME°
2 208 % 4
MegBegu, Aou.lagu, co&aku

a makzke Ay\u,uue
pasHozkanpoBbie Homepa uupka:
BoagywiHble 2umHacmbl, akpobammi,
skcmpemanbHo-cunoBoe
wioy «CTAADb»

Beceable kanoyHbl
u MHOzZO€e gpyace...

2

c 1-m Bapocabim, kynuBuium Guaem,
mozkem npoiimu 1 pebenok - 6ecnaammno,
B Bospacme go 5 aem
npu Haauyuu Ha konmpoae cBugemeabrcmBa o pokgenuu

C 5 AET BEPETCS INMOAHBII BUAET!
kacca pabomaem c 10.00 go 18.00 6e3 nepepbiBa u Boixog
gnsn koaaekmuBubix 3anBok npegycmompenbl Gonycoi

41-33-40¢

© Hasapg Janee ©

3agaHue Ne 1

MpounTaiiTe MHhopMaLmi aduLLn, yKkasaHHOW Hike U BbIGepUTe NpaBUbHbIA OTBET Ha
NocTaBMeHHbIA Bonpoc. CMOTPU, 0fJUH OTBET BLIMNOMHEH [N Bac B kayecTBe Npumepa.

1. Kakad nporpaMmMa ykasaHHa Ha aduiie?
a. KoHuepTHas nporpaMmva
bh. Linpkoeas nporpamma
c. CnopTuBHO-pas3BiekaTesibHas nporpamma

d. YuebH0-0340p0BUTENbHAA NPOrpamMmMa

2. «[leTam ao 5 neT Bxo CRoBOAHbI»?
a. fa
b. HeT
C. TOMbKO € poAWTENEM

d. co B3POC/LIM, KYNMBLUMM BUAET W NPU HASIMUMK CBMAETENLCTBA Y peGeHKa

OTBeThI 1 2 3 4 5

—on e LT LT BT T faemes
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3apaHue Ne 2

BHAMaTeNbHO MpounTall yBeAOM/IEHUA YKasaHHble Huke. UTO OHWM MOTYT o3HauaTb? Bblbepu
noAxodsiiee 3HaYeHne K KK40My YBeAOMIeHUI0. CMOTPK, OAWMH OTBET BbIMOJIHEH [/ BAC B KAYECTBE
npumepa. B crimcke 3HayeHue OfHOro YBeOMIeHUs fIULIHee.

A. OCTOPOXXHO OKPALLEHO!

B. MAPKOBKA 3AMNPELEHA!

C. HoBoctu 24/7!

D. yacbl paboTbl: ¢ 9.00 go 17.00

E. Akuua! 2 Belm no ueHe 1

F. Vicnonb3oBate Ao 28.03.2019

G. BbIXO/,

H. BHUMAHWE! BEAETCSH BUAEOHAB/OAEHWE!
I. NTEHCMOHEPAM W CTYAEHTAM CKWAKIA!

1. 310 MecTo N4 Bbixoda.

2. ITO MECTO AN1A BXoaa.

A B Cc D E F G H |

© Hasap Janee ©
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Appendix M: Self-developed Reading comprehension test —first draft (8th grade
in English, Kazakh, and Russian) (Study 3)

Test in English for Grade 8

Task 1 - Read the information attentively below

ACE Schools
ACE Intensive Language Courses for children and teenagers (8-18)
Where? We run residential courses abroad and in the UK.
How many students are there? A maximum of 12 students per class.
How many hours of the lessons are there? 20 hours of lessons a week.
When are the courses? All courses run during the summer and at Easter.
How long are the courses? From 1 week to 2 months.
Who are the teachers? All teachers are gualified teachers of languages.

Where do the students stay? In student residences with qualified teachers and activity monitors who
are present 24 hours a day.

What do the students do after the class? Each languages programme includes organized sports,
activities and excursions after class and at weekends.

ACE have schools in London, Oxford, Manchester, Brighton, and abroad.

Contact us +44-0-553-135-5968 or by e-mail doughlaskateaceschool@gmail.com

© Back Next ©

Task 1

Decide are the statements True or False to the text? Look, one answer is done for you as an
example.

1. ACE schools teach mathematics. o True ¢ False
2. ACE schools only have schools in the UK. o True o False
3. ACE schools teach mostly children and teenagers. 5 T 5 EED
4. There are more than 12 students in each class. o True o False
5. Courses last between one week and two months. o T o False
6. Students have to stay in hotels when studying at ACE schools. o True » False
7. There is always a teacher or activity monitor to support the students. S e o False
8. There are many activities to do after the classes. o True o Ealse

© Back Next ©
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Task 2

Find out the pairs for the definitions below. Look, one answer is done for you as an example.
There is an extra word you don't need.

A. The place in a train station to get on your train.

B. A very big area of water where ships salil.

C. The point at the south or north of the world.

D. An area of water with land all around.

E. To reach a place, especially at the end of a journey.
F. A place where it hardly ever rains.

G. Alow area of land between mountains.

H. The time a journey takes from start to end.

I. Aplace with lots of trees.

J. To go away or leave, especially at the start of a journey.

Answers

~

A B C D E F G H | J

Srrnl A 1] [N | A v
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Kazak TiniHeH TecT 8-ChIHBIN

Ne 1 Tancbipma

TeMmeHri 6epinreH xapHamagasbl MaNIMETTI MYKUAT OKbIM LbIFbIHbI3

AfbINwbIH TiNiH yupetemis
BipiHwi cabak TeriH
8 (705) 773 5588, 8 (747) 639 8186

_ ICKepniK afbInwbIH Tini Kaparaugbl kanacbl, YHusepcuteT kewweci, 40.
S YKanblK KeweHi
- IELTS-ke panbiHObIK
- KyHaenikTi aFbinwbIH Tini 9
- TonneH >xaHe XXeKe OKbITY  Kainwig MadiiT
- Kes-kenreH biHFannbl yakbiTTa '
OkpiTywsl Essex University Tyneri
AiGek ©XKKEH. { 8.\
8 (705) 773 5588, 8 (747) 639 8186 KapMy
© ApTtKa Keneci ©

Ne 1 Tancbipma

Wewim kabblnga, xapHamagasbl KepceTinreH Manimet GepinreH ceiinemaep GolibiHwa LbIH He
KanfaH? EckepTy: Kapan LWbIK, Bip xayan ynri peTiHge xacanblHbl.

1. XXapHama/a aFbINWbIH MekTebi Typanb! XasblFaH. o LlbIH e XanfaH
2. KapHamafa afbIWbIH TiNiH YAPETETIH apHaiibl Kypc Typankl Xa3bl/FaH. o LWbIH o YanFaH
3. OKbITYLWbI ¥/l BpUTaHWA YHMBEPCUTETIHIH, Ty 1eri 6onbin Kenegi. o LbH o YanFaH
4. AFbINWLIH TiNi KypcbiHAa 6ananapibl TONNEeH FaHa OKbITYFa KapacTbipblfFaH. o LUbIH o YanFaH

5. AFbIIWLIH TiMi KYPCbIHLIH, MeKeHXalibl KapaFaHibl ¥NTThIK YHUBEPCUTETIHIH,

L o LUbIH o MXanfaH
KeLUEeHi.

6. BipiHLwi cabak TeNeM aKhbIChI3 eTKI3INneaql. o LWbIH o ¥anfaH

7. ’apHamafa aknapart Gepylli e3 6alinaHsic TenedoH HeMIpNepiH Xa3sbIn

1 o LWbIH o XanfaH
KOFaH.

8. Kypc 6apbickiHAa apHalibl IELTS-Ke gaiibiHAbIK eTKi3inMelsi. o e o Hanfau

© ApTKa Keneci ©

229



Ne 2 Tancbipma

Bepinren cypakrapfa ypbIC aknaparTol TaHAa. EckepTy: Kapan LWbIK, 6ip xayan yari petinge
XacanbiHapl. Tisimae 6ip apTolk MaTIH 6ap.

A. CkeliTOOpOMHT TakTallackl Kanai atanagbl?

B. JKaTTeIFyFa apHanFaH kMiMaepi Kanaii cakTay kepek?

C. Ocbl Ky6bIbICTLI €Y TaCKbIHbIHAH KEWIH Kaii epaeH 6aikayFa 6onaabl?

D. Pecmu cnopt bonmaca fa, bananapbiH WwebepniktepiH kaigaH balikayfa bonafbl?
E. KayinTi Hail3afFaiil Kanail nailna 6onagbl?

F. My2asl yHripnep kanaiiwa naitna bonFaH?

G. Epeklue KyLW-KyaTkl 6ap )aHyap Kail enge MmekeHaenai?

H. >KbinbIHa exi peT 6onarbiH KybObIbIc?

I. CyblK KyHAEpAe cnopTneH Kanai WyfeingaHyfa 6onagel?

J. 9nemaeri e, Xelngam cnpuHTep?

K. Kanaii aypeic gemany kepek?

YKayantap

A B Cc D E F G H | J

v IS0 1 | Y Y N Y Y Y ] e

~
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TecT mo pycckomy 3bIKY 8 KJjacc

3agaHue Ne 1

MpounTaii u Hailgyn NoAxoAsLLWi OTBET HA NOCTAB/IEHHbIE BONPOChl NHTEPBbH. CMOTPU, OfIMH OTBET
BbINOMHEH NS BAC B KAYECTBE NpUMepa. B UHTepBLIO OfJH OTBET MULLHWA.

A. - A Bbl 6bl XOTENW HAMKCATL, HANPUMEP, NPUK/THUEHUYECKWI POMaH 4N1A AeTeid? nu uTo-To B XaHpe
thaHTezn?

B. - Morosopum 0 My3bike. Kakoli MOMEHT Bbl G0/IbLUE BCETO /IHOOWTE MPW CO3LaHWN NECHN?
C. - KT0O OH, BaW 3puTens? ITO NPEUMYLLECTBEHHO B3pocnas ayauTopua?

D. - Kctatu, o nyﬁnmxe, KaK BaM KabKETCHA, COBpEMEHHAA MONOAEXb MEHEE MaﬁwpaTeana W TpeﬁoBaTeana, yem

cTapluee nokoneHne? Moatomy MHOTWE apTUCTLI CTPEMMWTENBHO HABUPAKOT NOMYNAPHOCTL U Tak Xe 6bICTPO ee
TepawT?

E. - Bbl BElb HEJABHO NPE3EHTOBANN «YMHYH KHUIYy-packpacky 19 AeTei 1 B3pocibix». Kak pogunack Wies ee
co3gaHuna?

F. - Bbl BEPUTE B TO, YTO BO B3POC/IOM BO3PACTE MOXHO KPYTO M3MEHMTL CBOIO M3HL? MOMEHATL npodhecculo,
NEpeexarb B [APYIyH0 CTPaHy, Hauyark C Hy/su?

G. - ¥ BaC HachILLEHHaA TBOPYECKas XWN3Hb: Bbl 3aNUCHIBAETE a/lbBOMbI, CHAIMAETE K/WMbI, BLICTYNAETE C
KOHUEepTamu. Bece 370 B 6onblUel cTeneHy AnA ceba unuv ans aputeneid?

- - ~

OTBETHI

A B Cc D E F G H

owmen L7 [ LIV LTJETTET]ETJET [T [awmwe s

3agaHue Ne 2

BHUMAaTe/IbHO NpouMTaliTe MH(OPMALMIO B O6BABNEHUN HUXE W YKaxuTe, BepHo niv He BepHO
[aHHoe yTBepxaeHue? CMOTPU, OfUH OTBET BbINO/IHEH A/1S1 BAC B KAYecTBe npumepa.

Oo0paszosareasHbIA HEHTP

Bener Haﬁop Ha CHCHHATH3HPOBAHHBIC KYPCHI

ﬂ;isml

'

AHINTHHCKAN
¢ 14 ner

' TMoaroroska k cane
B ELts

A ﬁ, Kparkocpoumbiii Kype
L / Z:;”/ g General English
| ZYWRe 3 7
=~ - T ilﬁa3:ax‘cxuii S3BIK c:7lJ1eTi
ETl: i ~OQPY /IX‘-’ A r 4
leXHHYeCKHil Kypic! | 3 WAV = o—
Y ; ‘N ‘/, = Ty/AMsi PHCOBAHHS! EeCKOM
AHIVIHICKOI'O SI3bIKA };\}7 9 E.{D AHTA3HSI -

Sy E vy
IMHTeHCHBHBIH KypC

AHLJTHHCKOTO SI3bIKA
¢ 14 et

Tp. Komecomombexmii, 41 TeJ, 44-55-63, 44-54-57 www.abe-tkz

© Hasag fanee ©
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3agaHue Ne 2

BHMMaTeNbLHO NpounTaiiTe MHGOpMaLMio B 06bABNEHUN HIKE U YKaknTe, BepHo W He BepHo
[aHHoe yTeepxaeHue? CMOTPU, OUH OTBET BbINOMHEH /19 BAC B KauecTee NpuMepa.

1. ObpasoBaTenbHbIii LEHTP BeaeT Habop Ha cneLran3MpoBaHHbIe KypCbl KDOWKW W LUWTLS. o BepHo ® He BepHo
2. B ueHTpe BefleTca Habop feTeil [OWKONBHOMO BO3pACcTa N0 U3YYeHNHD Ka3axcKoro A3biKa. o BepHo o He BepHo
3. LlenTp BeaeT Habop Ha Kypcbl PUCOBAHWA NECKOM. o BepHo o He BepHo
4. LienTp npeanaraeT 6onbLUOi BbIGOP A3bIKOBLIX KYPCOB A/1A Ae€Tel N B3pOC/bIX. o o o EPEIE
5. LleHTp ocyllecTBASET NOArOTOBKY AeTel K LWKone.
u P ocyu A Y& o BepHo o He BepHo
6. B ueHTpe paboraet noroneq,.
o BepHo o He BepHo
7. LlenTp npenaraeT WWPOKUIA CMIEKTP M3YHeHWA aHI/IMACKOro A3blKa 419 [eTel U B3POC/bIX.
o BepHo o He BepHo
8. LleHTp BegeT NofroToBKy K ca4e MexayHapoaHbIX A3bIKOBbIX 3K3aMeHOB.
o BepHo © He BepHO
© Hasap Hdanee ©
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Appendix N: Background Questionnaire (in Kazakh and Russian 6th and 8th
grades) (Study 4)

Doctoral School of
Education

University of Szeged

H-6722 Szeged, Pet6fi Sandor sgt. 30-34. Hungary

©3 )KeKe KoAbIHbI3Abl eHri3in, coaaH KeMiH «Keneci» TyMMeLirii 6acyblHbi3Abl Cypaimbi3

MoxanyicTa BBeAMTE CBOM KOA M HAXKMUTE KHOMKY «/anee»

Ci3aiH KoAblHbI3:

Baw kog:

Keneci / Janee

CayanHamaHbl TONTbIPY YLWiH Kai Tinai TaHgamcbis?

KaKko# s3bIK Bbl Bbl6MpaeTe ANA 3anoJIHeHUA aHKeTbI?

¢ Kaszakwa / Kazaxckum

Opsicwa / Pycckum

Keneci / fanee ©
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In Kazakh

Kazak, opblIc 9He aFfbl/IlWbIH TingepiHaeri oKy cayaTtTbhi/ibIFbl

KypMeTTi KaTbICyLUbl,

Biz KazakcraHgafbl Xaninol oprta 0inim ©6epy MekTebiHiH opTa OybiHOa OKbIN XKaTKaH
oKylwbIapasiH, Yl Tingeri (Kasak, OpbIC X8He afbUlllbiH) OKY cayaTTbUlbIKThIH, Aamy
XONAapbiH 3epTTEr OThIPMbI3.

Octbl xo0bafFa KaTbICTbl TemeHaeri 6epinreH cypakTtapFa xayan b6epin e3 yneciHisgi kocanbl
nen ymitreHemis. CisgiH, kayanTtapbiHbi3 bisre 6onawakTa oKy KabinerrepiH AambiTbin,
3epTTey basacbiH KypacTblpyFa kewmekTecepgi. Ocbkl cayaslHamMma aHOHUMAI (KacblpblHAObI)
TYpae 6onbin, Cisre kKaTbICThl XeKe aknaparTap (eciMiriz, MekTen Hemipi, oKy OpHbl T.6.)
elwkaina xapusa etinmeiig,.

AnblHaTbIH aKknapar Tek KaHa 3epTTey MakKcaTbiHAa KaxKeTTi 6onbin Typ. Ci3aiH, kemeridisre
XSHe bIHTbIMaKTacTbIFbIHbI3Fa py3allblibIFbIMbI3AbI Bingipemis!

Keneci ©

1. Ci3 Hewe xacTacbI3? MeH »acTtamblH

2. KbIHbICBI: |« Ep Gana o Koz 6ana
3. CeH HeliHWi CbIHbINTa OKUCLIH? ¢  B-ChIHBIN o 8-CbIHbIMN
4. CeHiH aHa TiniH, KaHgaii? o Kaszak Tini o OpbIc Tini

o bBacKa Tingep (6enrinen KoiicaHbi3)

5. YiiiHi3ne HeriziHge Kaii Tinge ceiinececiz?  © KasakTtini o Opelic Tini

- BbacKa Tingep (6enrinen KoicaHbI3)

Keneci ©
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6. AHaHBI3/BIH, HeMece aHaHRBI3/IbIH, OPHBIH anTMacThIPYITEI SiensiH anfaH 6imiMiHiH eH,
JKOF apF bl CaThICHl KaHgai?

(Bip Topk&3ai GenrineHis)

o On MeKTenTi aaKTaMaFaH

o On Herisri opTa 6inim MekTenTi GiTipreH (1-9 cbiHbINTap)

o On Xannbl opTa 6iniM mekTenTi GiTipreH (1-11 cbiHbINTap)

o  On Konnepx GiTipiai (KSCIiNTIK }XeHe TeXHUKANbIK yYnunuile, TeEXHUKYM)
o On yHuBepcuTeT GiTipai (GakanaBp aepexeci 6ap)

o OHbIH MarnucTp agspexeci 6ap

o OHbIH PhD goktop gepexeci 6ap

o MeH GinmeirMiH

@ ApTKa Keneci ©

7. Sl(el-l,ia,qil-l, HeMece 8KeHi3iH, OpHBIH a/MAaCTLIPYLILI ep aflaMHbIH, alfaH bimriMiniH, eH,
sKoF apFel caTthIchl KaHjai?

(bip Topke3ai benrineHis)

o On MeKTenTi aaKTaMmaFaH

o On Herisri opta 6iniMm mekTenTi GiTipreH (1-9 cbiHbINTapP)

o Onxannbi opTa 6inim mekrenTi Gitipred (1-11 cbiHbINTap)

o On Konnepk GiTipigi (KSCINTIK XOHe TeXHUKANbIK YYUuLLe, TEXHUKYM)
o On yHuBepcuTeT GiTipai (6akanaBp g@pexeci 6ap)

o OHbIH MarucTp gepexeci 6ap

o OHbIH PhD goktop gepexeci 6ap

o MeH GinMeiMiH

© ApTKa Keneci ©
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OKy ycreni

8.YiiiHizne TeMeHgerinepiH, Kakicbickl 6ap?

(Sp Karapzan 6ip Topkeszi GenrineHis)

Nna

oK

Keke OenmeHis

OKy TarchlpManapbiH OPbIHaFaH/a MaitfanaHy+a bonaTsIH KiTanTap

OKy TarcblpMasapbH OPbIHAYFa KOMfaHbUIaTeIH KOMIIbIOTEp

MHTepHeT skeiciHe Kocbuty

© ApTKa

Keneci ©

9. Ci3giH, MmekTebiHi3 Typasnbl oii KopbITEIHbI3. TO@MeH/le aifThinFaHgapmer Ciz KaHIIaIbIKTh

Kenicecis?

(Sp Karapgan 6ip Topke3ai GenrineHis)

To/bl FbIMEH
kesnicnedmiH

KenicnelmiH

KenicemiH,
KenicnelmiH

KeniceMiH

TO/bI FBIMEH
KesiceMiH

MeH ©3iMzii MeKTenTe bIHF alichI3
JKSHe XaT ce3iHeMiH.

MekrenTe ©3iMA] XalFbi3
cesiHeMiH.

Mer ©3iM1i MeKTemnTe GaKBITTI
cesiHeMiH

MekrenTe 62pi oigaFbgai.

MeHiH MeKTENKe KOHLIIM
TOMA/bl

Men MekTenTe &3imMzi ayTcaiizep
(weT) KanFauzai cesineMin.

© ApTKa
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In Russian

YutartenbcKkasa rpaMOTHOCTb Ha Ka3axXCKOM, PYCCKOM U AHITUACKOM A3bIKax

YeaaeMblli yuacTHUK,

Hamn nposoguTcs MccnefoBaHWe Mo onpeferieHuo NepcnekTus pasBUTUS UUTaTebCKO
rPamMoTHOCTW Ha TpeX fA3blkax (Ka3zaxCKoM, PyCCKOM W aHIIUIACKOM) cpeam yyaluxca cpegHux
06ueobpazoBare/ibHbLIX LWKO KazaxcTaHa. Mbl Hageemcsi, YTo Balll OTBeThbl BHECYT BK/aj, B
JaHHoe uccnefoBaHne. Bawm oTBeTbl MOMOryT Ham paspaboTtare HayuHyw 6Gasy ans
pasBUTUA NepcrneKkTUB YuTaTeNbLCKOW rpamMoTHOCTM. [laHHaa aHkeTa aHoHMMHA, Mo3ToMY
BallW JINYHbIE AaHHble (MMsl, HOMep LWKOMbl, MecTo yuyebbl W.T.4.) He OyayT ykazaHbl 1
MCNoNb30BaHbl  rae-nubo. JaHHaa  wuHcopmaumsi  HeobGxoawmMa  TO/bKO — Ans
uccnefoBaTenbCKuX Leneii.

Mol 6narogapHel Bam 3a NomMoLb 1 COTPYAHUYECTBO!

Hanee ©

1. CKOMbKO BaM NeT? |- v/IET

2.Mon: ¢ MyMcKoM o JKeHCKuWiA

3. B kakom knacce Tbl yYMwbsCca? o 6 knace o 8 Knacc

4. Kaxoii TBOIN pogHOiA A3bIK? = kKazaxckuid °  pycckuid

o APYroi (noxanyicrta, yKaxuTte)

5. Ha kakoM A3bike Bbl pa3roBapuBaeTe oMa,

6ONbLUYI0 YacTb BpeMeHN? EREEE ° Ha pyccKom

° Ha gpyrom (YKaute, Ha KaKom)

fdanee ©

237



6. Kakoii HauBBICIITHE ypoBeHb o6pa3oBaHus 3aBepiimiia Baiia MaMa MM JKeHITHHA, KOTopas ee
3amMeHsaeT?

(Moxxany#icTa, OTMeTETe TOJIBKO OJHY KJIETKY)

o OHa He OKOH4YWUIIA LKoY

o OHa OKOH4YM/A OCHOBHYH CpefHKI0 wKony (1-9 knacchbl)

o OHa oKoH4YMNa oGy cpefHIoK WKony (1-11 Knacchbl)

o OHa OKOH4YMNa Konnegx (npoieccMoHanbHOe U TEXHUYECKOoe YHU/TULLE, TEXHUKYM)
o OHa OKOH4YWNa YHUBepcUTeT (cTeneHb Gakanaspa)

o OHa UMeeT cTeneHb MarucTpa

o OHa UMeeT cTeneHb JoKTopa Hayk PhD

o f He 3HaK

© Hasap danee ©

7. Kakoit HaMBLICIHINH ypoBeHb 00pa30BaHys 3aBepIITAI Balll mara Wi My»KuiHa, KOTOPLIi eTo
3aMeHsaeT?

(ITokanyiicTa, OTMeTLTe TOMLKO OJIHY KIETKY)

o OH He OKOHYMI LUKONY

o OH OKOHYMN OCHOBHYIO cpegHIoH WwKony (1-9 knacchbl)

o OH OKOHYMN 00LLYH0 CpefHIoK WwKony (1-11 Knacckl)

o OH OKOHUUN Konnemx (NpotheccuoHanbHOe U TEXHUYECKOe YUUNULLE, TEXHUKYM)
o OH OKOH4YUN YHUBEpPCUTET (cTeneHb Gakanaepa)

o OH MMeeT cTeneHb MarucTpa

o OH MMeeT cTeneHb AoKTopa Hayk PhD

o H He 3HaKO

© Hasap JNanee ©
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8. UTo U3 HIKeIlepeunc/ieHHOro uMeeTcsd B Batiem fome?

(TToskamyiicTa, OTMeTLTe TOMILKO OJIHY K/IETKY B KayK[0i CTPOKe)

Oda Het

Pabouwuii cton ° o
CobcTBenHas KomHaTa R R
Knury, HateieHHble Ha IOMOILLb B BbINIOJTHEHHH [OMAIIHEro 3a1aHusa

o o
KomnbioTep, KoTophlii Bbl MoMKeTe HCN0/1b30BaTh /1718 BLIMOITHEHHS

o o
[JOMalIIHero 3aJaHHA
[NogkmoueHne K MiHTepHeTy . R

© Hasapg fJanee ©

9. Mojiymaiite o Baiueid 1mkosie. HackosbKo Bbl COrMacHbI MM He COTIACHBI CO C/IEYFOIMMHA
YTBEPXKIEHHAMH?

(Iloxkanyf#icTa, BLIOEpHTE OJUH OTBET B KaXKJOH CTPOKe)

MMonHocmbio He cozn MosHocme0

acen  3ampyodHstOCk  CoznaceH

He coenaceH omeemums coenaced

S uyBcTBYyHO Cela HeMOBKO M Heyo6HO B - o o o o
LIKo/e
$1 uyBCTBYHO cebs OAMHOKO B IIKO/e o o ° o o
51 uyBCTBYHO celg cuacTIMBRIM/OM B 1TKOME o o ° o °
B Moeii ukone Bce HeaabHO ° ° ° ° °
51 noBosen/Ha cBoeit KOO o o o o o
51 uyBcTBYyHO Ccebs ayTcaiigepom N . . . N
(T.e. MMIIHKM) B [IKOIE

© Hasag HAanee ©
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Appendix O: Reading
(Study 4)

In Kazakh

attitude (in Kazakh and Russian 6th and 8th grades)

10. Temenaeri aiiTblIFaH apMeH KaHIIaAbIKThI ASpekee Keaicecis Hemece Keslicreicis?

(Sp Karapzan 6ip TopKe3ai FaHa GerineHis)

TofbIFBIMEH - - : Tonbl FbiMeH
o KenicnetimiH Kenicemin, Kenicemin o i e
kesnicnedmiH kenicnetiMiy esmicem
KBI3BIKTBI GO aHABIKTaH, . . . . .
OKHMBIH.
OKbIfaHHad 19338T
o o o o o
a1aTbIH/LIKTaH, OKYFd KYIUTaDMbIH.
OKy 6imimimzai apTThIpazpL. ° o o ° o
Ma¥an KaxeTTi bonFanja faHa
o o o o o
OKHMBbIH.
OKy xafl K9biHece ynaapFa . . . N .
KapaFaH/ia, KbI3japFa TOH.
OKY KBI3bIKThHI eMec. . - - o -
© ApTKa Keneci ©

10. Temengeri alTeUIFaHapMeH KaHIIa/lbIKTh 9pexe/ie Keicecis Hemece Kesicrencis?

(Sp Karapgau 6ip Topke3ai Fana GenrineHis)

»Ive - e — To/bI FEIMEH
fon E’IR {IF?H KenicnelmiH Kﬁ-”fﬂe-“rﬂh‘_- KenicemiH enicemin
kesicnedmiv kenicnetivin e/licem

Mew KiTarmxaHafa GapFan/ibi
o (-] o o o

YHaTaMbIH.
AFBIUILILIH TiiHe KapaFaHga, 83 . R R . R
@Ha TiNIMe OKBIF aH/bl YHaTaMblH.
DMeKTPOHALIK, KiTanTapAbl R . . R .
OKbIF @H/Ibl YHATAaMbIH.
OKy —FanamTop xyiieci Men
KOMIIbIHOTEpPMeH JKYMBIC icTeyre ° ° @ ° ¢
KaskeT.
Kebinece yiIe OKMMBIH. o o o o o
Kitanrapgpl oKy a — TonTaFbl

. . o o o o o
Gipre oKpIT aTkad Ganamap Meni
bIHTANAHbIPa/bl.

© ApTKa Keneci ©
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11. TemeHgeri aiiTblIFaHdapMeH KaHLWabIKThl 43pexee Keniceciz Hemece Kenicneicis?

(9p KkamapdaH 6ip Mmopke30i FaHa benzifeHis)

Tosbl FBIMEH
KenicnelmiH

Kenicnelmid

KesnicemiH,
kenicnelmiH

KeniceMiH

TO/bI FEIMEH
KesiceMiH

MeH aF BUTIIBIH TiUTIH KbI3bIF bITT
OKUMBIH

MafaH aFbUIILIBH TiJe OKbIFaH
yHaHb!

MeHiH, aFbIIIBIH Timi
TAKBIPBIITAPBIMEH JKYMbIC
icTereHimMe KHIIiM ToNa b

MafaH aFbUIILIBIH Ti/JeH KaHa
Ginimai urepren yHaigbl

MeHi aFbINLLIBIH TiIi
KbI3bIKTbIPa/ibl

© ApTKa

Keneci ©

11. TemeHperi alTbINFaHOAPMEH KaHLLANLIKTLI ABpexeae Kenicecis Hemece kenicneliciz?

(9p kamapdaH 6ip mopke30i faHa beszineHi3)

To/NbIFBIMEH
kenicnelmiH

KesnicnetmiH

KeniceMiH,
kenicnelimiH

KenicemiH

To/bI FLIMEH
KesicemMiH

AFBUIIBIH T/ KOFaM YILIH
MaHblI3/bl

MeHiH, nikipiMiuie, aFbUILILIH Tifi
Xa/bIKaparbiK, KapbIM-KAThIHAC Tifi
Bonein TabbLiazpl

MeH MeKTenTi afKTaFaHHaH KeiiH,
MeH YILiH aFbUIILbIH TR KongaHyFa
Ken MyMKiHjikTep bo/azbl

Men ecelireHie aFbUIIIBbIH Tinal
KOMNTereH canaiapia “
naiifjanaHamMbIH

AF bUILIBIH TiJIi MeH YIUiH eTe
MaHpblI3fbl

© ApTKa
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12. TemeHgeri aliTeiNFaHAapMeH KaHLWanbIKThl Aspexefe Kenicecia Hemece Kenicneiicia?

(Sp Kamapdau 6ip mopk©39i FaHa 6enzineHiz)

Ve . L KenicemiH, . TonklIFbIMEH
TOMbIFBIMER ke nicne it S Kenicemin =~ .7
kenicneliMiH KescneumMIH KeslcemiH
Men JKaHa TEXHOHOFHSIJ'IBP-FH o o o o o
KBI3bIFaMbIH
Mewni JKaHa TeXHOJI0TrHA1apabl o o o o o

KOMJaHy KHbIHATBICKA TY Cipesi

MeH Y1IiH )aHa TeXHOIOTHANap/bl

KOMJaHy KHbIHADIK, TyFbi3afbl, a a3 a3 o a
MeH O/1apMeH Kanali Ky MbIC icTey

KepeKTirin 6inmeiimin

MeH YHeMi eH, COHF bl LLIBIKKaH

TeXHHKAJIbIK, KYpaaap/bl ° ° ° o °
nalifjananya KbI3bl yIIbUIBIK

TaHbITAMBIH

© ApTKa Keneci ©

12. TeMmeHAeri aitTeiNFaHgapMeH KaHWasbIKThl Aapexeae Keniceciz Hemece Kenicneiciz?

(Sp Kamapdan 6ip mopk©39i FaHa GenzineHiz)

! ) - KesnicemiH, ) ToMbIFLIMEH
TOMbIFBIMEH Ko nicne imit P Kenicemin . 7
kenicneliMiH Kenicnetimin KkenicemiH
MeH KaHa TeXHOIOTHAAP b
o -] -] Q o

KongaHFaH KesimMge, caTci3gik
KOPKBIHBILIBIH Ce3iHeMiH

MeniH, »xaHa TexHOIOTHsAIapPAbI
KO/JaHybIMHBIH, HOTIXKeC], Tek 9) 9) o) o) 9)
MafaH FaHa OailTaHbICThI

MeH jKaHa TeXHOMOTHAIAPbI
KyaHa KoJ11aHaMbiH.

KaHa TexHomoruAnapbl
KOMjaHyb! YiipeHyze xKeTicTikke
JKeTYIM HEMECE JKeTneyim MaFaH
DalinaHbICTLI.

© ApTKa Keneci ©
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13. CabarbiHbI3fa MyHaid aFfaiinap KaHwansIKThbl Xui 6onsIn Typaas?

(Sp Kamapdan Gip mopk639i Fana GenzineHiz)

A3. cvpek Keiine K Spbip
Ewkatax 3, CUPEK enge Wi cabakra
OKBITYIIbI He aifTbIMN JKaTKaHbIH . R . N R
OKYILUbLAP ThlHJaMalifbl
Cabakra 1wy MeH TopTimcisgik Gap o o - o o
OKBITYLLBI OKYLIBLIAP/BIH, . R . . R
THIHBIITAIYLIH Y3aK YaKeIT KYTeAl
OKy1ubL1ap cabakTa aKchl JKYMBIC . N . . N
icTeit anmaitapl
Cabak, bacTanFaH COH, OKyIILIIAp K . R . . .
YaKpITKa JIediH KyMbICTbI GacTamalijibl

© ApTKa Keneci ©

13. CabarbIHbI3ga MyHOal XaFainap KaHwanbIKTel Wi 6onbin Typagsl?
(Sp Kamapoau 6ip mopk©30i fana benzineHis)
A3, CUDEK Keine W Sp6ip
EwkalaH 3, CUpeK eiipe Wi cabakTa

OKBITYILIbL 8P OKYLIBIHBIH, BitiM . . . R N
anybiHa KpI3bIFYLILUILIK Gingipeni
OKBITYILIbI KaXKeT eTKeH[Ie OKYILbIFa . . . ) .
KocbMIla koMeK Gepei
MekTelITe OKbITYLLb! OKYLUbLIAD/bIH,
GiniM anybiHa KeMeKTecesi ° ° ¢ ° ¢
OKBITYILBI Oapilia OKyLIbLIAp
cabaKThbl TOJIbIFBIMEH TY CIHTEHIIe ° ° ¢ ° ¢
YHpeTyzi xa/F acThIpazp!
OKBITYILLI OKYIIbLTapFa OHIaphiH ) ) . . .
opTaFfa calnyfa MyMKiHAIK Gepeni

© ApTKa Keneci ©
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In Russian

10. HacKo/IbKO BbI COIVIACHBI M/IM He COIMIaCHbI CO CJIe[YIOIMMH YTBEPXKAeHHAMU?

(Tloxkany¥icTa, BRIOEPHATE OFMH OTBET B KaXKA0# CTPOKe)

MTOMHOCMBIO 1o coanacen  3ampyomsiocs  Coznacen |10 HocTE

HE coznaceH omsemuma Loenacen
A UYHTAr0, IIOTOMY 4TO 3TO
o o L=} o o
YBIIEKaTe/IBHO.
1 uMTaro, NOTOMY YTO MOMYYaro . . R R R
VIOBO/ILCTBHE.
Yrenue pacimpsieT Mol Kpyro3op. o o o o o
$1 unTar TONBKD TOrjA4, Korja sTo
HeobxozuMo. ° ° ° ° °
Yrenue GobLe TIPUCYLLE . . . . .
JEeBOYKAM, HEM Ma/bYHKaM.
Yurark CKyuHO. - - o . o
© Hasapg fdanee ©

10. HackonbKo BbI COIVIACHBI WM He COTVIaCHbBI CO CJIEYIOIIUMHI YTBePIKAeHUAMHU?

(ToskanyiicTa, BLIGEpHUTe OIMH OTBET B KaXKA0i CTpOKe)

[TOHOCMBIO 4o coanacen  3aMPYOHSIOCE  Coznacew ”SQHES;;TJ

He coziaceH omgemums e
MHe HpaBHTCA XOIHTb B . . . . .
Gubnoreky.
1 MpenounNTar0 YATATE Ha CBOEM . . ) ) .
POJHOM fi3bIKe, YeM Ha aHIVIMHCKOM.
1 MpeNoYNTAI0 YHTATh

o o o o o
3JIEKTPOHHbIE KHHIH.
Urenne HeobxofHMO J7151 paboTEl
B MHTEPHEeTe M Ha KOMITbIOTepe. ° ° ° ° °
1 B OCHOBHOM YHTAI0 JOMa. ° ° ° ° °
MoH 0/JHOKTACCHHKH R R R R R
MOTHBHPYIOT MeHsl YHTaTh Gonbie.
© Hasap fdanee ©
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11. HacKO/IBKO BbI COIVIACHBI MJTH HE COIVIACHBI CO CJIe/lYIOLMMH YTBeDXKIeHUAMH?

(Tloxkany¥cTa, BEIGEPHTE OIMH OTBET B KaKJOW CTPOKE)

MonHocmeo
He coanaceH

He coaznaceH

3ampyoHsoch
omsemums

CoenaceH

roMHoCcMbHo
coe/naceH

MHe HPaBHTCA U3YUaTh
AHITTHHACKUH S3BIK

Mue HPABHTCH YHTATh Ha
AHITIHHACKOM SI3bIKE

MHe HPaBHTCS BBIMONHATh
3a/laHUs TI0 aHITHITCKOMY A3BIKY

MHe HpPaBHTCS [I0/Ty4aTh HOBbIE
3HaHHS B Cdepe aHIHICKOTO H3bIKa

5 uHTepecyI0Ch AHIHHCKUM
S3BIKOM

© Hasag

danee ©

11. HaCcKO/IBKO BbI COITIACHBI M/TA HE COTVIACHBI CO CJIEAYIOLIUMH YTBEDKIEHUSAMU?

(Toxkanylicra, BbiOEpPHUTE OJIMH OTBET B KaXKJOH CTPOKe)

MonHocmeo
He coanaceH

He coenaceH

3ampyoHsIoCh
omsemume

CoenaceH

roMHoCcMbHo
coe/naceH

AHITHICKMH A3bIK BaKeH 714
obiwectsa

51 HaXOXKY, UTO AHIMHICKHH A3BIK
— SA3BIK MeXYHapOJHOT0 0bIjeHHs

Korjja s 3aKoHYY LIKOMY, 4715
MeHs OyleT MHOTO BO3MOXHOCTelH
WCIMO/B30BATE AaHITHICKUIT S3BIK

1 Gy/1y MCIIOMb30BaTh AHIMICKHIA
A3bIK BO MHOTHX HalpaB/IeHHsX,
korfda Oyy B3pocibiv

Aurnuiickuii A3bIK BaxeH g
MeHs

© Hasap
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12. HacKOMBKO BBI COIVIACHBI WM HE COIVIACHEI CO C/IEAVIOIIUMU YTBEDKIEHUAMU?

(IMoxkanyiicTa, BLIOEPHUTE OJMH OTBET B KaXKI0H CTPOKE)

[MoAHoCMEO
He coanaceH

He coznaceH

3ampydHsarcs
omsemuime

CoenaceH

MoHoOCMBH
coe/nlaceH

51 MHTepeCyoCch HOBBIMI
TEXHO/IOTHAMH

Hcrnons30BaHNe HOBBIX
TeXHOJIOTHH co3aeT npobneMs! s
MeHs

S Haxoxy fist ceBs TPYAHBIM
HCTIONL30BAHHE HOBBIX TEXHOMOTH -
s He 3Ha0, Kak ¢ HUMH paboTath

$1 Beerjia 3aMHTepecoBaH B
HCTIOb30BaHHH CaMBIX MOCTEHHX
TEXHHYECKHX YCTPOHCTB

© Hasap

Janee ©

12. HacKOMBKO BEHI COIVIACHBI WK HE COTTIACHBI CO CIEAVIOUMMH YTBEPKIEHUAMU?

(IMoxkanyiicta, BEIOEPUTE OJTHH OTBET B KayKJOH CTPOKE)

rMoAHocmeHo
He coanaceH

He coenaceH

3ampydHsrcs
omsemume

CoanaceH

rMoaHocmeHo
coe/niaceH

]E(or,qa A UCMO/Ib3YH HOBbIE
TEeXHOJIOTHH, A HCILIThIBAIO CTPaX

HeyZauH

JTO 3aBUCHT OT MeHs, TIPEYCIIED
/I A B UCII0/Ib30BAHKH HOBBIX
TeXHOJOTHI WK HeT

51 € pajioCThI0 HCTIO/BL3YEO HOBBIE
TEXHO/IOTHHL.

PE3yJIl:TﬂT MOEro UCrnoib30BaHHA
HOBBIX TEXHOJIOTHIH 3aBHCHT TOJIBKO
OT MeHH.

© Hasap
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13. Kak uacTto ciefyrollee IIPOMCXOJUT Ha YPOKe?

(Tmxamnyiicta, BeIOEpUTE O/TIH OTBET B KaXK70# CTPOKe)

Hukorga

Peako

MHorpga

YacTo

Kaokablit
YPOK

YUeHHKH He CITYIIAT, YTO TOBOPUT
YuuTeb

Ha ypokax wym u Gecriopsigok

Yuurens JOKeH TPaTUTb MHOTO
BPEMEHH, yT0BbI YCIIOKOHTb Y4EHHKOB

YueHHKH 11710X0 paboTaroT Ha ypoke

YueHHKH He MOTYT NPHCTYTIHTb K
VPOKY Cpasy Ioc/le ero Havaaa

© Hasapg

13. Kak uacTo c/iefyroLiee IIpoMCcX0AUT Ha YpoKe?

(TlomkanyiicTa, BEIGEDPHUTE OJTHH OTBET B Ka¥KJ0H CTPOKE)

Hukorga

Penko

MHorga

YacTto

fanee ©

Keokaplid
YPOK

YuuTenb HHTepecyeTcs
YCIeBaeMOCTBIO KaK/0T0 YieHHKa

TIpH HeoBXOJUMOCTH YUHTeNb
OKa3bIBaeT J0TOJIHHTE/IbHYI0 MIOMOLLb

YUeHHKY

B mkone Y4HuTeNb NIOMOTAET
YUeHHKaM

YuHTe b MPOJO/DKAeT 0GBACHATE
YPOK, MOKa BCe Y4eHHKH He MoiiMyT

YuuTe/Ib IaeT yueHHKaM
BO3MOKHOCTb BhIpakaTh CBOE MHEHHE

© Hasap
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Appendix P: Adapted Self-developed Reading comprehension test —second draft
(6th grade in English, Kazakh, and Russian) (Study 4)

Test in English for Grade 6

Task 1
Look at the invitation card below, read the information and match the right answer to the
questions among presented. Look, one answer is done for you as an example.

Jennifer is turning 121!

Come with us to celebrate this big event!!!
Day: Februaryl6th , Saturday

Time: 14.00 pm

Location: 134 St. Paul's Avenue , Apt. 35, 4th floor

RSVP hy Wednesday 13th February to 554-876 or |essikal26@gmail.com

o Back Next ©

Task 1
Look at the invitation card below, read the information and match the right answer to the
questions among presented. Look, one answer is done for you as an example.

1. What day is Jennifer’s party?
a. Sunday
b. Saturday
c. Wednesday
d. Friday

2. What time will be the party?
a. 02.00 in the morning
b. 13.00
c. 2.00in the afternoon
d. 14.00 am

2 \What tima drac tha narhy finich?

Answers 1 2 3 4 S

© Back Next ©
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Task 2
Find out the pairs for the definitions below. Look, one answer is done for you as an example.
There is an extra word you don't need.

A. A person who cooks delicious food in restaurants or cafes.

B. A person who reads the news on TV and radio station.

C. A person who receives calls and visitors in restaurants, hotels, or any public places.
D. A person who cuts and styles people’s hair

E. A person fixes broken water pipes.

F. A person who puts out fires.

G. A person who represents people in court.

H. A person who performs medical operations.

1. Children with incredible talents.

1. receptionist

2. hairdresser

Answers

A B C D E F G H I

3
© Back Next ©

Task 3
Choose a right word from the list in each gap. Look, one answer is done for you as an example.
There is an extra word you don’t need.

Thisisa(l)  for pupils at Linton School. It's like aschool (2) ~~ or magazine. There
are (3) _ to different sections at the top of the page. On the Home page, there's a (4)
~ message from Angela Barker. She'sthe(5)  ~~ of the site. She gives us information
about the different (6) . For example, one of the sections is the (7) _  with
information about all future school events. There's also a welcome (8)  ~~ on the Home page. It
rhymes! In another section, there'san(9) _ with the Head. He answers the pupils’ questions.
A. Calendar
B. Editor
C. Interview
D. Links
E. Newspaper
F. Poem
G. Sections
H. Website
I. Welcome
J. Book
Answers
1 2 3 4 5 6 7 8 9
H
o Back Next ©
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Ka3ak TiniHeH Te cT 6-ChIHBIT

Ne 1 Tancbipma

TemeHAeri WakbIpy KaFasblH Kapan, aknapaTTbl OKbl XX8He KOoWbl/iFaH cypakTapFa Aypbic xayar
6ep. EckepTy: Kapan WbiK, 6ip Xayan yri peTiHAe )acasblHFaH.

D). Tyran .
’ &nynlnlaﬁen‘

RYTT])IKTA“MBISS!

KypmeTTi TyFaH-TybicKaHaap, goctap!

Cisgepgi, HemepeHi3 SiirepimHiH 13 xac MyLUeni ToilbiHa apHanFaH canTaHaTTbl JacTapxaHfa LakKblpambl3!

Toii: 8-Tambizfa, caFar 15.00-ae 6actanagsbl

Toli nenepi: EpcynraH — Apaiisibim

YKayantap

© ApTKa Keneci ©

Ne 2 TanceklpMa

TemeHgeri bepinreH ce3fepLiH MaFbiHanapbiH Tan. EckepTy: Kapan Wbk, 6ip xayan yri peTiHge
XacanbiHabl. Tizsimae 6ip apTbik ce3 bap.

A. Ayafa ylaTkIH KaHaTel 6ap aye Keniri.

B. QykeHaepae 3atTapibl caratbiH agam.

C. AKnapartTblK, i3feHicTepAi rMnepmaTiH MyMKIHAIKTEPIMEH BIpIKTIPETIH MIHTepHET xyiiec.
D. A3aMaTThbIH, XeKe 6acklH KyaNaHAbIPaTbIH HETi3ri KyXar.

E. OHAji webep opbIHAANATLIH afam.

F. XXonayLblnapasl, XyK NeH nowTaHsl TackIManfaiTeiH, YLlak, YLLIbIN, KOHATbIH KSCINopbIH.
G. AzamatTapfblH KYKbIKTapblH COTTa KOPFaiTbiH agam.

H. MeauuuHansik onepauusnapasl opsiHAalTLIH agam.

I. MelipamxaHanapga, KoHak, YiAnepae Kacion Typae Tamak, nicipeTiH (aalibiHaaiiTsIH) agam.

1. syexai
2. Fanamtop
Kayantap
A B Cc D E F G H I
4 -
© ApTKa Keneci ©
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Ne 3 Tancbipma

TemeHferi aya palibl Typasibl aknapatTbl OKbl XXoHe KOibl/iFaH cypaKkTapFa Aypbic xayan 6ep.
EckepTy: Kapan LWblK, 6ip xayan yAri peTiHae xacaslbliHFaH

. KASAKCTAHAA 24 LUIAEOET] AYA PAUbI :
| ACTAHA * 32 AMMATH -
KOKLLIETAY %05 KAPARAHOB ¥ 32

AR
LIJbIMKEHT 2®: 3/ AKTObE % 28

' TAPA3 @ 35 [ABNOMAP b 29

N

" ©CKEMEH #% 28 CEMEM
- OPAJI P 24 KOCTAHAM

ATbIPAY €% 32 KpI3bITOPOA
" METPOMABST <% 26  AKTAY

TANOLIKOPFAH <@ 34  XKE3KA3FAH

© ApTka ' » T Keneci ©

Ne 3 Tancbipma

TemeHAeri aya paiibl Typasbl aknapaTTbl OKbl XXSHe KOolbliFaH cypakTapFa Aypbic xayan 6ep.
EckepTy: Kapan Wbk, 6ip xayan yAri peTiHie »aca/lblHFaH

1. Byn kananapfa 24 wingene xaxobIp Xaybin, KYH Kypkipeiai

2. byn Kananapza 24 wingene xadobIp xKaybin, KyYH KypKipeiai aya TeMmneparypacsk! 27-29 rpagyc HenjeH
XOFapbl bonaal

. Byn Kananapga 24 wingene »kayblH-llallbiHCLI3 aya TeMnepatypackl 35-37 rpagyc HengeH xorFapbl 6onafbl
. Byn kanaga 24 wingeae xarGbIp Xaybin, KyH Kypkipeiiai aya Temnepatypackl 24-25 rpagyc 6onafs!

. Byn Kananapga 24 wingege kewwneni 6ynTTel, aya TeMmneparypacsl 32 rpagyc HenfeH xofapsl 6onagsl

. Byn Kananapga 24 wingege kewneni 6ynTTel, aya TeMneparypackl 28 rpagyc HeneH xofapsl 6onagbl

Byn kananapga 24 wingene kewneni 6ynTTel, aya Temneparypackl 25-26 rpagyc HenaeH xorapbl 6onabl

. Byn Kananapga 24 wingene kelwneni 6yTTsl, aya Temnepatypackl 34 rpafyc HenfeH xofapsl Gonagsl

© ® N O Uk W

. Byn Kanaga 24 wingefe aya Temnepartypack! eH oFapbl 60M1a/bl

A. AkTebe, BckemeH, Cemei

XayanTtap

1 2 3 2 5 6 7 8 9

Ay 1L 1N NN N NN A N N R e
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TecT mo pycckomy 3bIKY 6 KJacc

3agaHue Ne 1

MpounTaiite MHHOPMALMIO aIMLLIM, YKA3AHHOW HIDKE 1 BbiGEpUTE MPaBU/IbHbLIA OTBET Ha
MocTaB/EHHbI Bonpoc. O6paTuTe BHUMaHWe, OAWH OTBET BbLIMNOJIHEH AJIS Bac B KauecTBe
npumepa.

£ -
~<B. (TSIMPKOBOI/I l})PG]"PAMME:§
MegBegu, Aouwiagu,- coGaku N
a makske Ay\wuue
pasHozkanpoBble Homepa uupka:
BoagyuwiHble 2umHacmbil, akpobammsbi,
skcmpemanbHo-cunoBoe
woy «CTAADb»

Beceable kanoyHbl
u MHOzZ2O0€e gpyace...

c 1-m Bapocabim, kynuBuium Suaem,
mozkem npoiimu 1 pebenok - 6ecnaammno,
B Bospacme go 5 aem
npu Haauyuu Ha konmpoae cBugemeabcmBa o porkgenuu
C 5 AET BEPETCS INMOAHbIIA BUAET!

kacca pabomaem c 10.00 go 18.00 6e3 nepepbiBa u Boixognubix

gas koaael B x Bok npegyc P Sonycel

© Hasapg fdanee ©

3apaHue Ne 1

MpouunTaiitTe MHChopMaLIo admLLIK, ykasaHHOM HKe 1 BbIGepuTe NpaBW/IbHbIA OTBET Ha
MocTaBNeHHbI Bonpoc. CMOTPU, OJWH OTBET BbINOMHEH /151 BAC B KAYECTBE NpuMepa.

1. Kakas nporpamma yka3zaHHa Ha acduwe?
a. KoHuepTHasn nporpamma
b. LiupkoBaa nporpamma
c. CnopTUBHO-pasBneKkare/ibHasA nporpamma

d. Yue6H0-0340Pp0BNTE/bHAA NporpaMmmMa

2. «[leTam [0 5 net Bxof CBO6GOAHLI»?
a. ja
b. HeT
C. TONIbKO C pognTenem

d. O B3pOC/bIM, KyNUBLLMM GUNET 1 NPU HANMYMKM CBUAETENLCTBA Y peGeHka

OTBeTbl 1 2 3 4 5

S eI LT PRI U U] famees
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3apgaHue Ne 2

BHMMAaTeNbHO MpouMTail YBeAOMIEHUS YKasaHHble HWKe. YTO OHW MOTyT 03HauyaTb? Bbibepu
NOAXOAsLLEe 3HAYEHWE K KaKAOMY YBeAOMIeHno. CMATpKW, OAVMH OTBET BbINOSIHEH f/11 Bac B KayecTse
npumepa. B cnucke 3HAYEHME OJHOTO YBEAOMIEHUS ALLIHEE.

A. OCTOPOXHO OKPALLEHO!

B. MAPKOBKA 3AINPELLEHA!

C. HoBoctu 24/7!

D. uackl paboTel: ¢ 9.00 go 17.00

E. Akuua! 2 Bewwy no uexe 1

F. Vicnone3oears go 28.03.2019

G. BbIXO[

H. BHUMAHWE! BEAETCA BUAEOHAB/INOAEHNE!
I. NTEHCVMOHEPAM W CTYAEHTAM CKOKW!

1. 3TO MECTO ANA BbIXo4a.

2. 3TO MEeCTO 4N BXoaa.

A B C D E F G H |

o vasan | & | L [LIL LI LI LT[ E L panee

3apaHue Ne 3

MpounTaiiTe cneaytoLLyto MHhopMaLMio 0 NOToAe, YKa3aHHOM HUXe U BbiGepuTe NpaBu/bHbI OTBET Ha
nocTaB/eHHbIi Bonpoc. O6paTuTe BHUMaHWE, OfUH OTBET BbIMO/IHEH A1 BAC B kauecTBe NpuMepa.

© Hasapg danee ©
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3agaHue Ne 3

MpouunTaiiTe creaytolLyo MHopMaLKIo 0 NOTo4e, YKasaHHO Hke 1 BbiGepuTe NPaBU/bHLIN OTBET Ha
NoCTaBMEHHEI Bonpoc. O6paTtuTe BHUMaHWE, OAWH OTBET BbINOSHEH [/11 BAC B KAYECTBE NpUMepa.

1. B atom ropoge 25 anpens 6e3 ocagkoB, TeMnepaTtypa Bo3fyxa 6yaeT okono Hyns
2. B 3TUX ropogax 25 anpensi sicHO, BO3[yX NPOTPeeTcs [0 7 rpagycos Ternna

3. 25 anpens B 3TOM rOpoje OXWaaeTcs NepeMeHHasl 06/1a4HoCTb, TeEMMNepaTypa BozAyxa OyAeT HuKe
Hyns

4. 25 anpens B 3ToM ropoge o6r1aqHo, TemMneparypa Bo3gyxa 6yaeT HIDKe Hys
5. 25 anpens B 3TUX ropofjax sicHo, Temneparypa Bo3fyxa 6yaeT 2 rpajyca HUxe Hyns
6. B 3TOM ropoge 25 anpessi OKWAalTCs oKW, TEMNEpaTypa Bo3ayxa Byaet nioc 13

7. 25 anpens B 3TOM ropofie nepemMeHHas 061a4HoCTb, KpaTKOBPEMEHHbI ok AL TeMneparypa GyaeT
nntoc 8

8. 25 anpens B 3TUX ropofjax oxuaaeTcs nepeMeHHasi 06/1auHOCTb, TEMMNEPATYPa Bo3ayxa Byaet
BLILLE Hy”s

9. 25 anpens B aTUX ropojjax AcHo, TemMnepartypa Bo3ayxa 6yieT 3-4 rpa/lycoB HuKe Hyns

1 2 3 4 5 6 7 8 9

e I NN NN 1 N I S NI R e
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Appendix Q: Adapted Self-developed Reading comprehension test —second draft
(8th grade in English, Kazakh, and Russian) (Study 4)

Test in English for Grade 8

Task 1 - Read the information attentively below

ACE Schools
ACE Intensive Language Courses for children and teenagers (8-18)
Where? We run residential courses abroad and in the UK.
How many students are there? A maximum of 12 students per class.
How many hours of the lessons are there? 20 hours of lessons a week.
When are the courses? All courses run during the summer and at Easter.
How long are the courses? From 1 week to 2 months.
Who are the teachers? All teachers are qualified teachers of languages.

Where do the students stay? In student residences with qualified teachers and activity monitors who
are present 24 hours a day.

What do the students do after the class? Each languages programme includes organized sports,
activities and excursions after class and at weekends.

ACE have schools in London, Oxford, Manchester, Brighton, and abroad.

Contact us +44-0-553-135-5968 or by e-mail doughlaskateaceschool@gmail.com

o Back Next ©

Task 1

Decide are the statements True or False to the text? Look, one answer is done for you as an
example.

1. ACE schools teach mathematics. o True * False
2. ACE schools only have schools in the UK. o True o False
3. ACE schools teach mostly children and teenagers. o True o Elm
4. There are more than 12 students in each class. o True o False
5. Courses last between one week and two months. 5 T o False
6. Students have to stay in hotels when studying at ACE schools. o True o [
7. There is always a teacher or activity monitor to support the students. o True -
8. There are many activities to do after the classes. o True JI—

© Back Next ©
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A. The place in a train station to get on your train.

Task 2

Find out the pairs for the definitions below. Look, one answer is done for you as an example.
There is an extra word you don't need.

B. A very big area of water where ships salil.

C. The point at the south or north of the world.

D. An area of water with land all around.

E. To reach a place, especially at the end of a journey.

F. A place where it hardly ever rains.

G. Alow area of land between mountains.

H. The time a journey takes from start to end.

I. A place with lots of trees.

J. To go away or leave, especially at the start of a journey.

Answers
A B
8
© Back

Next ©

Task 3

Read the following advertisements and find the missing bit from the list for each gap. Put the numbers
in the box next to the missing bit. See the example.

Altyn Adam

Restaurant

Situated in one of
Almaty's most popular
streets, serving fine

Asian Kazakh cuisine
in elegant &

cosy surroundings.

27 Zein Shashkin st,
Almaty, 010000

Tel.: #7708 822 5366

www.altynadam.kz

@ Back

THE SOCIETY OF
KAZAKH THEATRE

The only official half
price ticket booth

Monday-Saturday
12.00-6.30PM

call

+7 771 248 8282

3

Prospect Dostyk
52/2 corner.
Kurmangazy Street,

Almaty

Book now on

Tel.: +7 (727).291 96 00

Fax.: +7 (727).291 91 01

Single £45

256

,seaand ...
sand

Looking for the
holiday of a
lifetime

, and

sun-drenched
beaches?

Brochure order:
+9 007 007 007

look no further than
KazClubMed

www.kazclubmed.kz

Next ©



Task 3

Read the following advertisements and find the missing bit from the list for each gap. Put the numbers
in the box next to the missing bit. See the example.

A e TODAY'S EVENING 2 F |HOTEL kazAKHSTAN
B |Learn more. & earn more. G 9000 words & 350 topics for PC
C | www.thepad-uk.com H Open for Lunch and Dinner
D |YES, | WANT TO SUBSCRIBE TO TIME OUT | solo artists & bands
E | Experience different cultures J or contact your travel agent
o Back Next ©
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Kazak TiniHeH TecT 8-ChIHBIN

Ne 1 Tancbipma

TeMeHri 6epinreH xapHamagaFbl Ma/IIMETTI MyKUAT OKbIN LbIFbIHbI3

AfbINnuwbIH TiNiH ynpetemis
BipiHwWi cabak TeriH
8 (705) 773 5588, 8 (747) 639 8186

e lCKepﬂiK afFbInwWwbIH Tini KaparaHabl kanacsl, YHusepcuter keweci, 40.
G XKanblK kewweHi
- |IELTS-ke panbiHAbIK
- KyHAaenikTi afbInwbiH Tini Q
- TonneH XaHe eke OKbITy  Kaitik Madiir
- Kes-kenreH biHfannbl yakbitTa '
OxbiTywsl Essex University Tyneri ;
Aiibek ©XKKEH. { \
8 (705) 773 5588, 8 (747) 639 8186 KapMy
© ApTKa Keneci ©

Ne 1 Tancklpma

Wewim kabbinga, xapHamafasbl KBpCceTinreH ManimeT GepinreH ceiinemaep GoidbiHWa LWbIH He
XKanfaH? EckepTy: Kapan Wwhblk, 6ip Xayan y/ri peTiHge xacanbiHabl.

1. X apHamaga aFbl/lWbiH MEKTEGI Typasibl Xasbl/FaH. o LUbIH e anFaw
2. XXapHaMa/a aFblNWbIH TiNiH YAPETETIH apHaibl Kypc Typasibl XasbliFaH. o LWbIH o YanfaH
3. OKbITYLWEI ¥ bl BpUTaHNA YHUBEPCUTETIHIK Ty Neri 6onbin Kenegi. o LbIH o YanfaH
4. AFbINWBIH TiNi KypcbiHAa Bananapasl TONNEH FaHa OKbITYFa KapacThIpbIFaH. o LUbIH o YanfaH

5. AFbIILWBIH TiNi KYPChIHBIH, MEKEHXXaEI KapaFaHabl ¥NTThIK YHUBEPCUTETIHIH,

! o LWbIH o YanfaH
KeLUeHi.

6. BipiHLI cabak Tenem akbiCbl3 eTKisinesi. o WbH | o ManFad

7. XapHamaaa aknapat 6epyuli @3 baiinaHbic TenegoH HeMipnepiH xasbin

4 o LWbIH o YanfaH
KOWFaH.

8. Kypc 6apbicbiHAa apHaiibl IELTS-ke faibiHObIK, eTKi3inmenrai. o e o Mansan

© ApTkKa Keneci ©
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Ne 2 Tancbipma

bepinreH cypakrapfa fypbiC aknaparTsl TaH4a. EckepTy: kapan Wik, 6ip xayan ynri petiHge
XacanblHgbl. Tizsimae 6ip apTbiK MaTiH 6ap.

A. CkeiTOopauHI TakTalllackl Kanaih atanagsi?

B. XXaTTblFyFa apHasFaH KMiMAEPai Kana cakTay Kepek?

C. Ocbl KYObINLICTLI CY TACKbIHLIHAH KeiiH Kaii xxepaeH Galikay+a 6onagbi?

D. Pecmu cnopT bonmaca Aa, 6ananapasiH WwWebepnikTepiH KaiifaH baiikay+a 6onagsi?
E. KayinTi Halizafaii kanaii naiiga 6onags!?

F. Myzab! yHripnep Kanaiila naitga 6onFaH?

G. Epekwe kyuw-Kyarsl 6ap xaHyap Kaii enfie MekeHaeii?

H. XblnblHa eki peT 6onatbiH Ky6blNkIC?

I. CyblK KYHAEPAE CNOPTNEH Kanai WyFblngaHyFa 6onagel?

J. 9nemMaeri eH XKelngam cnpuHTep?

K. Kanaii gypeic gemany Kepek?

»Kayantap
A B C D E F G H | J K
4 )
O ApTKa Keneci ©

Ne 3 Tanckipma

BepinreH cypaKrapFa gypbic aKnapaTTbl TaHga. EcKepTy: A/IMaThl KasacblHblH KiTanxaHanap
XyieciHze *aHa OKbIpMaHAap KYMbIC YakbITTapblH Kepe aflaTbiH 3/1eKTPOHAbI KocbkiMLa 6eT 6ap.
CypaKTapa xayan GepreHfie, ocbl KocbiMLIa GeTKe KapaHbI3.

JKYMBIC YaKbITBL
‘5 «Kambvin Kasancman C. becarun
= % JKabaeay Pecn 6“&0%1%1 ansiHoazul Kasaxcman
E‘ £ \ amuiHoasol ';émmm K ¥ | memnexemmix HCAZVULBLIAPBIHBIN
g %?:"'ﬁ arcacecnipindep L 5 bararap KIMAanxasacoi
E Kimanxanacot Kmanxanacet KIManxanacet
©
E 9.00 —20.00
2 | Hyicensi | 9.00-2200 | °P e | 9001800 | 10.00-18.00
% Ta3aNbIK KYHI
g Celiceno6i 9.00-22.00 9.00 —20.00 9.00-18.00 10.00 - 18.00
=
= Capcenti 9.00-22.00 9.00 —20.00 9.00-18.00 10.00 - 18.00
E Beiicenoi 9.00-22.00 9.00 —-20.00 9.00-18.00 10.00 - 18.00
=2
XayanTtap 1 2 3 4
© ApTKa Keneci ©
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Ne 3 Tancbipma

BepinreH cypaKrapfa xxofapbiafbl KecTere coikec AYpbIC }ayanTbl TaGblHbI3

JKYMBIC YAKBITBI
w«Kambon T C. Bezanun
P JKabaee» i anviHdazvl Kazaxcmarn
Y PecnyGauxacoiviy .
> amoiHdazs : MeMIEKemnIiK | HCazyiuliapsuiHbiy
S i g ¥rmmuorx ;
T | Heacecnipimoep b6ananap Kimanxavacst

Kimanxanacol

Kimanxanacol

KImanxanacol

IMAaThI KaJIaChIHBIH ]Ci.Ta]IXaHaJIR]) )KYHeCi

9.00 —20.00
Nyicensi | 9.00—2200 | OPAWHCOHEL | o, 149 10.00 — 18.00
KYMBIC KYHi -
Ta3aIbIK, KYHI
Ceiicendi | 9.00—22.00 9.00 —20.00 9.00— 18.00 10.00 — 18.00
Copeendi | 9:00-22.00 9.00 —20.00 9.00— 18.00 10.00 — 18.00
Beiicendi | 9.00—22.00 9.00—20.00 9.00— 18.00 10.00 — 18.00
)KayanTap S 6 7 8 9
© ApTKa Keneci ©
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TecT mo pycckomy 3bIKY 8 KJjacc

3apaHue Ne 1

MpouwnTaii U Halign NoAXoAALWIA OTBET Ha NOCTABMEHHbIE BOMPOCH! MHTEPBLK. CMOTPW, OAWH OTBET
BbIMOSIHEH A/151 BAC B KAYECTBE NPUMEpPa. B MHTEPBbIO OAWMH OTBET NIALLIHWIA.

A. - A Bbl Bbl XOTENIN HANWCATL, HANPUMER, NPUK/IRYEHYECKUIA POMaH 418 AeTei? Mn uTo-To B XaHpe
haHTE3n?

B. - MoroopiM 0 My3blKe. Kakoii MOMeHT Bbl 60/MbLUe BCETo N0GKUTE NPpKU co30aHuv NecHu?
C. - KT0 OH, Baw 3puTens? 370 NPEMMYLLECTBEHHO B3pOCcnas ayanTopua?

D. - Kctatu, o I'Iy6.f'|l1|(e, Kak BaM KaXXeTCA, COBpEMEHHasa Monoaexbs MeHee MaﬁwpaTem,Ha [ TpeﬁoBaTeana, uem

cTapluee nokoneHne? Mo3ToMy MHOTKE apTUCTbl CTPEMUTENLHO HAGUPAKT NONY/IAPHOCTL W TaK e GbICTpo ee
TepAT?

E. - Bbl BeAb HelaBHO Npe3eHTOBaNN «YMHYH KHUTY-packpacky AndA AeTeid U B3pocnbix». Kak pogunack naes ee
co3fgaHuA?

F. - Bbl BEepUTe B TO, UTO BO B3pPOC/IOM BO3PACTE MOXHO KPYTO M3MEHWTL CBOI XN3Hb? MoMeHATh npotheccuio,
nepeexarb B APYrylo CTPaHy, Hauatk ¢ Hyna?

G. - ¥ Bac HacbllWEeHHaa TBOPYECKas MW3Hb: Bbl 3anncbiBaeTe aflb60MbI, CHAMAETE KIUNbI, BLICTYNaeTe ¢
KOHLUEpPTaMW. Bce 3To B 6oNbLUER cTENeHW ANs cebsa WK Ans 3puTenen?

- - ~e

OTBEeThbI

A B C D E F G H

ovasag || 7 | LI LI{L LTI ET] T {ET | aanee

3apaHue Ne 2

BHUMaTeNIbHO npounTaiiTe MHhopMaLMio B 06bSABIEHUN HUXE U yKaxuTe, BepHo uiu He BepHO
[laHHoe yTBepXaeHne? CMOTpU, OAUH OTBET BbINOJIHEH [/151 BAC B KA4YECTBE Npumepa.

Oo0pa3zosareasHbIA HEHTP

Bener HaGop Ha cneHATH3HPOBAHHBIE KYPChI

AHITAACKAN A3BIK
¢ 14 ner

IloaroToBUTEIbHbIE
KYPChI AaHTJIHACK
S3bIKA J1JI9 /IeTeH
¢ 7 no 14 aer

oy E vy

IMHTeHCHBHBIH KypC

AHIIHHCKOTO SI3bIKA
¢ 14 ger

g,ﬂ, iAW,

=

: f /g@gﬁ’:’ @Kﬂﬁ SA3bIK @
?“:‘ecm‘m Kﬁ r YMA’ == Cryiusi pucoBanusi nem
I AY> «DAHTA3HS,

Tp. Komcomonmexii, 41 TeJ, 44-55-05, 44-54-57 www.abe-tkz

© Hasag fdanee ©
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3apaHue Ne 2

BHMMATENLHO NpounTaiiTe MHOPMAaLIMI0 B 06BLABNEHUA HUXKE W YKkakuTe, BepHo nnu He BepHo
JaHHoe yTBepxaeHue? CMOTpU, OfJMH OTBET BhINOMHEH [M1s BaC B KauecTse npumepa.

1. ObpasoBaTentcHblii LEHTP BefeT Habop Ha cneLuani3upoBaHHble Kypebl KpokU U LWNTBA. © BepHo ® He BepHo
2. B ueHTpe BefeTca Habop JieTeil AOLIKONbHOTO BO3pacTa No U3y4EHNID Ka3axCcKoro A3bKa. © BepHo © He BepHo
3. LleHTp Befet Habop Ha Kypcbl pUCOBaHWA NMEeCcKoM. o BephHo o CHETIE
4. LieHTp npeanaraeT 60/bLLU0# BbIOOP A3bIKOBLIX KypCOB ANs AeTei W B3pocbiX. © BepHoO © He BepHo
5. LieHTp ocyliecTBNAeT NOAroToBKY feTel K Wwkone.
U P ocyw A YA o BepHo o He BepHO
6. B LueHTpe paboTaeT norones.
o BepHo © He BepHO
7. LleHTp npegnaraer WWPOKWA CMEeKTP U3YYEHNA aHINMACKOTO A3blKa N8 AeTell 1 B3POC/bIX.
© BepHO © He BepHoO
8. LieHTp Bef|eT NOArOTOBKY K ca4ye MEXAYHapOo/HbIX A3bIKOBbIX 3K3aMEHOB.
© BepHo o He BepHo
© Haszap fdanee ©

3apaHue Ne 3

BHMMATENLHO NPOYMTAl MHGIOPMaLMIO YKa3aHHYI0 HIDKe 11 HalgyW OTBET Ha NocTaB/IeHHbI BOMpoc.

PacnucaHue mysees I. Anmarbl

PexaM padoTh

Tocyoapcmeentivt Myzeii
R it Mysei chyccme Ienmpanousiii Hap(ilaﬂblx Myseii )
e = pecnyenuxu 20CVOAPCINGEH bl | MV3BIKATHBIX Sreacioz Myszeil IIpupoost
Kazaxcman it mvseit PK UHCINPYMEHINO i
umenu A. @ UMeHU
Kacmeeea blIxnaca
TepepEIB IIepepEIB
Be3s mepepriBa 12.30-13.30 Be3 mepepria | Bes mepepriBa 13.00-14.00
TToHEOETHHHK BEIXOJHOH 9:00-18:00 BBIX0JHOI 10:00-17:00 9:00-18:00
BTopHHK 10:00-18:00 BBIXOZHOH 10:00-19:00 10:00-17:00 9:00-18:00
Cpena 10:00-18:00 9:00-18:00 10:00-19:00 10:00-17:00 9:00-18:00
YerBepr 10:00-18:00 9:00-18:00 10:00-19:00 10:00-17:00 9:00-18:00
[TATHHIA 10:00-18:00 9:00-18:00 10:00-19:00 10:00-17:00 9:00-18:00
OTBeThI
1 2 4 5 6 7 8
© Hazapg fdanee ©
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3agaHue Ne 3

BbiGepuTe NpaBn/IbHbIK OTBET, UCMO/L3YH MHDOPMALWIO B TabNMUe «PacnucaHne My3ees . AIMaTbI»

Pacnucanve mysees r. Anmarbl

Pe:xEM padoThI
Tocvoapcmeentivt Myzeii
- il my3zeil u‘cr{_vn‘:cme IJenmpansusiti H(Ip(?ah‘blx Myseii )
- pecnvonuxi 20CVOAPCINGEHHBl | MY3bIKANbHBIX Muyseii IIpupoods
ot M i B ) Apxeonozuu
Kazaxcman it myzeti PK UHCMpyMenmo
uMeHu A. & uMeHuU
Kacmeeea blxnaca
MepeprIB TiepeprIB
bes nepepriBa 12.30-13.30 be3 mepepriBa | bes nepeprira 13.00-14.00
TToHeeTEHHK BEIXOJHOH 9:00-18:00 BEIXOJHOH 10:00—-17:00 9:00-18:00
BroprEK 10:00-18:00 BBEIXOJHOH 10:00-19:00 10:00-17:00 9:00-18:00
Cpena 10:00-18:00 9:00-18:00 10:00-19:00 10:00-17:00 9:00-18:00
YerBepr 10:00-18:00 9:00-18:00 10:00-19:00 10:00-17:00 9:00-18:00
[IaTHHNIA 10:00-18:00 9:00-18:00 10:00-19:00 10:00-17:00 9:00-18:00
Cy66oTa 10:00—18:00 9:00-18:00 10:00-19:00 BEIXOTHOI BBIXOJHOH
OTBETbI 9 10 11 12
© Hasap Oanee ©
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Appendix R: Reading Strategy (in Kazakh, and Russian 6th and 8th grades)
(Study 5)

This instrument was adapted from Metacognitive Awareness of Reading Strategies
Inventory (MARSI) Version 1.0 Kouider Mokhtari and Carla Reichard © 2002 for
Kazakhstan

In Kazakh

14. OKbIFaH KesiHge ocbinaid KaHWasbIKThl XKW Xacaicblz?
(Sp kamapoaH 6ip mopke3di FaHa benzineHis)

OKbIFaHfa, MeHiH, MaKcaTbIM bap.

OKBbIF aHBIMZBI TYCIHY YIUIH, OKY YCTiHe
eckepTy/epAi Genrien oTbipambIH.

OKbIFaHbIMIbI TYCIHY YILIH,
binreniMe cinTeme jkacaiMbIH.

AJjIbIH-ana He TYDasibl 3Ka3bL1FaHbIH
biny yiiH, MeH MOTIHf1 Kapam
LB @MbIH.

MeriH kypgeni bonfanga, He Typasbl
Ka3bUIFaHbH Oily YIIiH, MeH OHBL
JAaybICTarn 0KHMbIH.

ApTKa Keneci
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14. OKblFaH KesiHAe Ocblfail KaHLWalbIKThl XMWi XKacaiicbi3?

(Sp kamapodaH 6ip mopkesdi FaHa 6enzineHis)

EwkawaH A3, cupek Keiioe HKui SpKallaH

Herisri aknaparTs! Typansl oiinay
YIIIiH, MSTiH DOMBIHIIA KBICKAITTA ° ° o o °
KOPBITBIH/|bI JaCaiiMBbIH.

MeH MSTIHHIH MasMYHbI OKY
MaKcaTbiMa cdlKec ekeHairi ° ° o o °
JKalimbl oinan xypeMiH.

MeH aKbIpbIH OKUMBIH, OipaK HeHi
OKBIN JKaTKaHbIMARI 4 YPbIC TYCIHY YILIH, ° ° o o °
epeKllle 3ep Ca/bill OKUMBIH.

Martingi gypoic TYciHrenimai 6iny
MaKcaTbIHfa DacKamapMeH OKblFaH @ @ ° ° @
MBTiH OoiibIHILA BHTiMeTeceMiH.

MB@TiH Ke/eMiHe )KSHe OHbIH,
KYPBLIbIMBIHA, OHBIH, epeKIleikTepiHe

-] -] -] o -]
Ha3ap ayfjaparblijai, MaTiH MasMyHBIH
JKAMMBI HIOILITT 8TEMIH.
o ApTKa Keneci ©

14. OKbIfaH KesiHfe ocblnaii KaHlwanbiKThl Wi acalicbi3?

(Sp KkamapoaH 6ip mopke30i FaHa 6enzineHis)

EwkawaH A3, cupek Keiioe HKui SpKallaH

Bippiemeni Hasap/aH ThIC KANTBIPbITI
KeTCeM, MeH MOTiH Ma3MYHBIHbIH, €O/ S o @ J S
JepiHe KaliTa opamyFa ThIpPhICaMbIH.

JKaKcol ecTe caKTay YILiH, MSTIHAET]
THICTI aKNapaTThl Benrinern, WkHFapbIn e e 2 J 2
a/laMblH.

OKY JKBUTJaM/IbUTBIF BIM HE OKBITI

. . -] -] o o o
JKaTKaHBIM apKblIbl GenrineHesi.
Heni oKy Kepek, a1 HeHi oKpIMaii
TYcipin TacTay KepeKTiriH €3im ° ° ¢ ° ¢

1LLeLIeMiH.

OKBbIFaHBIMDI KaKCbl TYCIHY YILIH,
€83/1iK CHSKTBI aHbIKTaMasIbIK, ° ° o ° °
MaTepuanfiap KosjaHaMblH.

© ApTKa Keneci ©
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14. OKbIFaH KesiHge ockinali KaHwasbIKThl XWi acaicblz?

(Sp kamapoaH 6ip mopkesdi FaHa benzineHis)

EwkawaH A3, cupex Keiige Hwi opKawaH

MarTiH KYp/ieneHe Ty CKeH/je, He
OKBIII JKaTKaAHbIMA MY KHAT Hazap @ @ @ @ @
ayJapamblH.

©3iMHIH, KabblngaybIMBI XaKCapTy
YILIiH, KecTenep, AHarpaMmanap MeH ¢ ¢ ° ° ¢
CypeTTepAi Ko/ijaHaMblH,

AHJa-caH/Ia He OKpBITI JKaTKaHbIM/bI
0HMacTBIPBITT TOKTaHMBIH.

MariH OolbIHIIA He OKbII
JKaTKaHbIM/Ibl #aKChl YFY YILIH,
KOMeKUIi KeHecTepi naiizanaHaMbIH.

He 0oKbII KaTKaHLIMIb! JKaKCLl
TYCiHY YIIiH, 83 c@3iMMeH ofinapbMabl e e ° o o
KYPacThIpLIN @3repTil KaiTa skeTkizeMiH.

© ApTKa Keneci ©

14. OKpblFaH KesiHfe ochlnail KaHlWarblK Thl XWi Xacaicbl3?

(Sp kamapdaH bip mopkes3di FaHa beszineHi3)

EwkKawax A3, cUpek Keiine HKui SpKallaH

OKEIFaH Ke3/ie, Ma3MYHbIH JKaKCbl
TYCiHy YILiH, OKbIFaHbIMLI Gefineneyre, ° ° ° ° o
KOpCETYTe ThIPbICAMBIH.

Kapanay Impu@T eH KypCcUB CHAKTHI
THIOTPAQUABIK, KYpa/llap/bl THICTI
aKMaparThl JKaKChbl aHBIKTAY YIIiH
naiianaHaMeIH.

Maringe Gepinren aknaparTel
OaFanan, CbIHM TYPFbIIaH Taljan
OThIDAMbIH.

Baiinausic oitnapgs! Taby yiiH, MeH
MoTiHzi GackiHau asFbIHa Aefiin
KaiTagaH OKMMBIH.

Jlaymbl miKipgeri aKnaparrap/bl
OKbIFaHAa, ©3iMHIH TYciHIriMai ° ° o ° °
TEKCEepEMIH.

© ApTKa Keneci ©
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14. OKbIFaH KesiHge ocblnaid KaHwanbIKThl XWi xacalicbl3?

(Sp KkamapodaH 6Gip mopke3di FaHa benzineHjs)

EwkawaH A3, cupek Keline HKni opKallaH

OkbIFanja, He Typa/ibl MBTiMeT
eKeHJiriH Binyre ThHIPbICAMBIH.

Marin kypgeni bonFaHza, OHbIH,
Ma3MYHBIH JYPbIC TYCIHY YIIIH, g O g g g
MeH OHBI KaHTaaH 0KMMBIH.

MaTiHHeH Jayar anaTbliH/ai,

@3iMe cypaKTap KOHFEIM Kenegi. ° ? ° ¢ °
Ma@TiH Typaibl Go/mKaMAapbIM Y PbC
a, S/fle JYPbIC eMEC ITe eKeH/IiriH o o ° ° °

TEKCEpPEMiH.

TaHelc emec co@3ep MeH
(pasanapAblH MaF bIHANAPbIH 3 g J g g
TayblI a/lyFa ThIPbICAMBIH.

@ AptKa Keneci ©

bIHTLIMAKTACTbIK BINAIPTEHIHI3 YLUIH K©In PAXMET!
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In Russian

14. Kak 4acTo BbI [TOCTYIaeTe HMEHHO TaK BO BPEMsI YTeHHUA?

(ToxkanyiicTa, BoIOEpUTe OHH OTBET B KayKA0i CTPOKe)

Hukorga

Peako

WHorpga

YacTto

Becerga

Koryja s1 uHTalo, y MeHsl eCTb Lieflb.

Bo BpeMd UTeHHA 4 [1e/1aH0 3aMETKH,
YyTOOLI MOHATD, YTO A YUTAK0.

1 CChLIAOCh Ha TO, YTO 3HAH0, YTODbI
JIyYLIe TIOHATE, YTO f YHTAH0.

[pesi¢ie UeM YHTATb TEKCT, s BCera
NPOCMATPUBALO ero, YT00bI OHATS, 0
yeM HJET peub.

Kor,qa TEKCT CTAHOBUTCA C/I0XHBIM, A
YUTAK BCIYX, yTOOEBI Jyullle TIOHATD,
YTO 4 YHTar.

© Hasap

14. Kak yacTo BbI [TOCTyIaeTe UMEHHO TakK BO BpeMs UTeHHA?

(TmxamnyiicTa, BeIOEpUTE OJTHH OTBET B KaXK0# CTPOKe)

Hukorga

Peako

WHorpga

YacTto

fdanee ©

Becerga

$1 penaro kparkoe oGobienue, 1
TOro, 4T0BbI 06/YMaTh OCHOBHYIO
HH(OPMALIMH) B TEKCTE.

A 3agymbIBaroch, COOTBETCTBYET JTH

COJIEpKaHHUE TEKCTa MOeH LjeJIM YTEHMA.

H uuTaro Me/|/IEHHO, HO
BHHUMATE/IbLHO, 4T00LI OBITh YBEPEHHBIM
B MOHHMaHHH TOT'0, YTO 4 YHTAHK.

A obcyxkpato, To, UTO IPOUMTAN C
IPYTHMH, 4TOGb! JTyyllie TPOBEPHTH
CBOE TIOHHMaHHe TEKCTa.

1 Gerno NpocMaTpHBa TEKCT,
obparjas BHHMaHHe Ha TakHe
0Co0PHHOCTH KaK NPOJI0/BKUTEIbHOCTD
TeKCTa H ero CTPYKTYpa.

© Hasap
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14. Kak 4acTo BbI IOCTyI1aeTe HMEeHHO TaK BO BpeMs YTeHHA?

(TMoskanyiicTa, BoIGEPHUTE OfIMH OTBET B KaXK/I0# CTpoOKe)

Hukorga

Peaxko

MHorpga

Yacto

Bcerpa

Korjja 51 ynyckaro 4To-To U3 BHAY, 5
CTaparCh CHOBA BEPHYTHCS Ha TOXE
MeCTO B TEKCTe.

1 BBIEMARD WK OGBOXKY
HeoOXozUMYI0 MHe HH(OPMALIHIO B
TEeKCTe, YTOGBI JIYUILIE ee 3aTOMHHT.

CKOPOCTI: MOero UTeHMsd 3aBHCHT OT
TOrQ, 4TO A YMTamo.

1 peluaro, YTO MHe YHTATh, @ YTO
TMPOMYCTHTb.

i HCMOJIb3YI0 CIIPABOYHbIE
MdTepHa/lbl, TaKHe KdK C/I0BapH, YTOORI
JydLle TTIOHATDb, TO, YTO A YUTAl0.

© Hasapg

14. Kak yacTo BBl IOCTYyIaeTe HMEeHHO TaK BO BpeMs YTeHHA?

(ToskanyiicTa, BLIGEpHUTe OIMH OTBET B KaXKA0i CTpOKe)

Hukorpa

Penko

WHorga

YacTo

fanee ©

Bcerga

Korjja TeKCT, CTaHOBHMTCS CIIOKHEIM,
4 obpautato Honee npucTabHOE
BHMMaHHe Ha T, YTO 5 YHTat0.

1 ncrnonb3yio TabmHLeL,
JAHarpamMMbl, PUCYHKH, 4TobbI Tyuiie
TIOHATB, TO, UTO f YHTA0.

BpeMs oT BpeMeHH f
OCTaHABIMBAIOCh, YTOObI 06AyMaTh, TO,
UTO A YUMTAD.

I MCnonB3yE0 MOACKA3KH I10 TEKCTY,

yToGBI JIy4llle NOHATh, TO, YTO A YHUTA0.

I nepeckasbiBaro (M3/araw uieH
CBOMIMH CJIOBAMH), UTOBbI Tyuine
TIOHSATD, YTO 51 YHTAI0.

© Hasap
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14. Kak 4yacTo BbI [TIOCTYNaeTe UMEHHO TaK BO BPeMS UTeHHA?

(Tmkanyiicta, BRIGEPUTE OJJWH OTBET B KaXK/J0H CTPOKE)

Hukorga

Peako

MHorga

Yacto

Bcerpa

Koryia s1 uHTalo0, 1 MBITAkOCh

MBIC/IEHHO M300pasiTh WK
BH3Ya/TM3HPOBaTh HH(OPMALJHIO, YTOObI
JIyuLlle ee MOHSATb.

1 ucnonw3yto TakHe
THIOrpaguuecKye CpeCcTBa, Kak
JKMPHBIH WPHQT W KYPCHB, YTOOBI

JIyHLIe OMPeeNHTb HYKHYIO
HHPOPMALMIO.

1 KpUTHUECKH aHATH3UPYIO H
OLIeHHBAR0 HH(OPMALHED,
TIpe/iCcTaB/IeHHYIO B TeKCTe.

kil NepevyrTbIBAK0 TEKCT OT Ha4a/ld H

[0 KOHLIA, uT06bI HAHTH B HeM CBS3b HAeil.

1 mpoBepAI0 CBOE MOHHMAHHe,
KOIJa CTa/IKHBAOCh C IPOTHBOPEUHBOI
nHpopMarmeii.

© Hasap

14. Kak 4acTo Bbl [10CTyIIaeTe UMEHHO TaK BO BpeMs YTeHUA?

(IMoxkanyiicTa, BRIGEPUTE OJJHH OTBET B KaX/10i CTPOKE)

Hukorga

Peako

WHorpga

YacTto

Oanee ©

Becerga

S neiTatoch yragarb, O 4eM TEKCT,
KOrfa YHTam.

KOF'I[E[ TEKCT CTaHOBHTCA CI0XHBIM
A TIepevYHThIBAK €0 CHOBA, 4T00BI
JIy4llle ero roHATh.

1 3apato ceBe BOMPOCHI, HA OTBETHI
KOTODEIE, 1 X0TeT Gbl oMy HTh B
TEKCTe.

51 ipoBepsI0, BepHBI TH MOH
TNIpe/TIONOKEeHHA O TEKCTe WIH HeT.

S neiTatoch yragath 3Ha4YeHHe
He3HAKOMBIX CJ/10B HJTH q)pﬂl

© Hasap
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B/IAT'OJAPVIM BAC 3A YUHACTUE 1 COTPYJHNYECTBO!
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Appendix S: Permission letters from the Ministry of Education and Science of
the Republic of Kazakhstan

KA3AKCTAH MHUHHUCTEPCTBO
PECITYBJIUKACBHI OBPA3OBAHUS H HAYKH
BIJIIM 7KOHE FbIJIBIM PECITYBJIMKH
MUHHUCTPIITT KA3AXCTAH
010000, Acrana kanacsl, « MunucTpiikrep Yifi» 010000, ropon Actana, «/{om MunucrepcTs»
Ten.: (7172) 74-24-28, dakc: (7172) 74-24-16 Ten.: (7172) 74-24-28, dake: (7172) 74-24-16

2017 scviazor 8 neeamorcany, PJI1-A-2323/11-2

Ha Ne®JI-A-2323 or 23.11.2017 roxa

YupasiieHHe o6pa3oBaHus
IaBaoaapckoii o6nacTu

KOMHUS
AxMeTOBO# AHry/ab

Aigul0884 @mail.ru

B MunncrepcrBo obpasoBanusi W Hayku Pecrnybnuku Kasaxcraw,
nmocTymuio obpaiieHre AxmeToBoit Ailiryns BymaToBHEI ¢ npock0oi mpoBecTd
TECTHPOBAHME M AHKETMPOBAaHME Ha TpeX sA3bIKax B ILIKoJax ropoga Ilasmomapa
cpeau yuamuxcst 6,8 kiaccos.

B coorserctBuM ¢ mnogmyHktom 22-1) mydkra 2 crate 6 3akoHa
Pecny6iuku Kazaxcran «O6 o6pasoBaHum», 00pa3oBaTeNbHbIH MOHUTOPUHT
OCYILECTBISET MECTHbII HCIOJIHUTENBHBIA OpraH obnacTu.

Ha OCHOBaHMM  BBILIEU3IOKEHHOTO, TIPOCUM  PacCMOTpeTh  JaHHOE
oOpalleHre B COOTBETCTBME C HOpPMAaMH JEHCTBYIOLIEro 3aKOHOAATENbCTBA
Pecny6nuxu KazaxcraH.

IpunoxeHue: Konust OOpaIleHus.

Ne #aHC KYHI KOPCCTiIY KCpeK.

=

E
8
3

i

IBETC OORSAICULHO CCBLIAIBC

g

Buue-MuauucTp @ ( Lj'\éﬁ\ A. AiimaramGeToB

N

2
3
&
€

OMepa Heeiic

ucn. b. Kabamosa
m. 74-20-32,b.kabatova @ edu.gov.kz

034214
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Appendix T: Permission letters from the Department of Education of Pavlodar
region

—

5NbICHIHbIH

| nNABRNORAP O

aKiman

\ «NABMNOAAP 0BNkICHIHbIK 4
BINIM BEPY BAC KAPMACHI»

MEMNEKETTIK MEKEMEC!

na NedJI-A-2323 o1 23.11.2017 rona

AxmeToBoii A.bB.

Aigul0884@mail.ru

YBakaemasi Aiirysin Bysatosna!

Ha Bamue obpaienue, nocrynusiiee B MunucrepeTso o6pazoBanus U HaykH
Pecny6imku Kaszaxcran ¢ npockboii okasath CoJAeHCTBHE B NPOBENCHHH HAyqHO-
METOJMYECKOr0 HCCJIE/0BaHKHs 110 TeMe JIOKTOPCKOM JIMCCEepTallMd B LIKOJaX
r.ITaBnonapa, ynpasiaenue obpasosanust [lasiogapckoii o6mactu coobaer.

Msbl rotoBbl oOkasaTh Bam cozeficTBHE B NpOBEJIEHMH TECTHPOBAHHS H
AQHKETHPOBAaHWsl ~ HAa  Tpex  sA3blKax  cpead  ydammxcs 6,8  kiaccoB
obueodpaszoBarenbHbIX 1Ko No 9, No 22 No 25, No 29, Ne 35, No 39, No 42,

B coorserctBun co cratbeit 12 3akona PecryGnuku Kaszaxcran «O nopsjke
paccMOTpenus obpalieHnii GU3HYECKHX W IOPHAHYECKUX U oT 12 suBaps 2007
roja Ne 221 Bel BripaBe 00kaioBaTth JIAHHBIH OTBET.

W.o. pykoBoauTeisi ynpasienusi,
3aMeCTHTE/Ib PYKOBOJHTE!ISE /4 /(au -~ 7K. Kapambaesn

Hen. Koinksibaesa I
Ten.: 652218
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K- 31
4_@,]_.,,._ /9

Ha Ne 8/2-34/211-107 ot 15.10.2019 1.

YBaxaemasn Aiiryjb BysaToBua!

Ha Bame ofpauienue, ¢ npocs0oii OKa3aTh CONEHCTBHE B IIPOBCACHHM
Hay4HBIX HCCJIENOBAHHM Ha Tpex A3bIKax B WKoax r.llaBnoaapa, coobimaem.

Vnpaenenue obpasopanust [laBiomapckoidf ofmacTH He BO3pakaer B
NpOBEICHHH 3aBEpLIAIOIIErO 3Tarna TEeCTHPOBAHWS M AHKETHPOBAHHWS CPETH
yuammxcst 6, 8 kiraccoB obrieobpasoBarenbHbix Ko NeNe 9, 22, 25, 29, 35, 39, 42
r.ITaBnonapa B mepuon ¢ 13 stHBaps o S despans 2020 roaa.

B cootsercTBaHm ¢ nyHkToM 6 crathu 14 3akona PK «O nopsagxe paccMOTpeHHS

obpamenuii (U3HIECKHX W IOPHIAMYECKHUX JHLY Bbl BIPaBe O0KAIOBaTh PEIICHHE,
IPHHATOE 10 0OpaLIEHHUIO.

3amecTHTEb PYKOBOAHTES /,.//4,{ /Cf K. Kapambaer

/

Hcn.. Ksuiksibaesa [ A.
Ten.: 652218

oA
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PyxoBoaureiio
JIOKTOPAHTYPbI
Ixosb1 OGpa3oBanus
Beno Yano

Ha Bame nuceMO 1O BOIpOCY OKa3aHHs COJACHCTBHS B IPOBEAEHHH HAYYHO —
METOIUYECKOr0 UCCIIEIOBAHMS, COOOIaeM.

Otzen oOpazoBaHusl He BO3pakaeT B IPOBEJCHHM HAYYHO — METOAMYECKOrO
uccnenosanys B mkosax Ne 9, Ne 22, Ne 25, Ne 29, Ne 35, Ne 39, Ne 42 r. [TaBnoxapa.

PyxoBoauTens oTaena I'. KageipbaeBa

Asanbaesa, 301491
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Appendix U: Letters of Request and agreement form

DOCTORAL SCHOOL OF EDUCATION
UNIVERSITY OF SZEGED

Petéfi sgt. 30-34., H-6722 Szeged, Hungary
Tcl.: (+36-62) 544163, 544032; Fax: (1436-62) 420034

€3 =
2 A9
M grora

Dear Dynislam Bolatkhanuly,

In order to evaluate 6% and 8" grades students’ reading skills in three languages (English,
Kazakh, and Russian) we carried out an assessment in Pavlodar’s Secondary schools No.23, 42, 22, 9,
39, 35. and 29 from January 15" (ill February 5", 2018. You and the Department of Education of
Pavlodar region gave us an opportunity to organize this study in schools for which we would like to
express our gratitude. We hope, in the future we can broaden our research partnership between
Hungary and Kazakhstan. Therefore, we would kindly ask you if you are ready and agree to take part
in further evaluation process on the base of these schools No.25, 42, 22, 9, 39, 35, and 29 next year
2019 probably in the middle of January and beginning of February. If you accept and are not against

our proposal we will send you an information letter as soon as possible so that the schools will be
prepared.

Thank you for your cooperation!
Sincerely yours

: (_%bvuﬂd‘/‘

Prof. Dl&e\né Cs N Aigul B. Akhmetova
The head of Doctoral School of Education PhD student

Kypmemmi [Jinuciam Boaamxarnynot!

6-11B1 JKaHE 8-11i  CHIHBIN OKYIUBLIAPL APACBIHAA YIITULTITIK (AFbIINThIN, Ka3ak KoHe opeic)
Tizzepi keleminzie OKy TarablTapein Garanay Makcatsina 6i3 [asiouap kanaceisim Ne 25, 42, 22, 9,
39, 35 wome 29 wanme! opra Glim Oepy mekrentepinae 2018 sniasn 15 kaHTap - 5 aknas
apaibltbiHa  XaTuikapansik TecTiney xobacen oTkisgik. Cisre xone ITasnogap oSmbichmbm Bimiv
Bepy GacKapMachiHa dTaIMbII 3ePTTEY MEKTenTep/e YHBIMIACTBIPYFa KaFail KacaraHblHbl3 YILiH
Anrpic 6innipemis! Boraurakra Benrpus men Kasakcran mMemiekeTTepi apachiHIa FRUIBIMH KapbiM-
KaTbIHACTAP dpi Kapal JaMbIN, HEIFaifA Tyceai AcreH cenim aprambrs. Conapbikran Cizmen keneci 2019
WBUTIBIH KaHTap aiblHbIH OPTACHI MEH akmal albiHeiH DackiHna No.25. 42, 22, 9, 39, 35 sxone 29
MEKTENTEpLT Oa3achl Herizinie oKyWsUIapAbH OlLliMuepin api kapait Garamay ypricine kaThicHI,
MEKTENTEPAIN AaliiH GOMyblHA aT CambleybIHBI3Zb cypaiivpis.  Cis kemicim Gepim,  6isfin
YCBIHBICBIMBI3/IB KOMAcantr3, Cidre MiHIETTI TYpie aknapaTTbIK XaT jKibepliel.

blumoivakmacmox yuin paxmem!

Hri xmei'neu, i \
/ 3 mil
/ g b 9 — ‘ <) : ?’{ i s
= 7 ki v /
[Tpocdeccop, nortop bero Yaro 2 Aitrya boaTkeissl AxmetoBa
Hoktopasik Biniv Gepy MekTeGiHin GacTeirs! Hoxropant
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