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Introduction

Homo narrans means: the human being who tells the story. The concept of human being
based on his specific behavior, storytelling habitus, was first used by Kurt Ranke (1964). Homo
narrans creates, treasures, interprets stories, behaves through storytelling, and at the same time
is guided by stories. Homo narrans is in possession of narrative experiences and narrative
competence (Keszeg, 2002, 2011, 34). Mental and linguistic processes related to the
transmission of stories, the motivations of the storyteller, the functions of storytelling and tale-
telling are topics of interest to researchers and specialists in several disciplines, including
narrative psychology, linguistics, literary studies, and ethnography. The dissertation approaches
the interpretation and analysis of speech situations based on story and storytelling mainly from
a pragmatic and cognitive linguistic point of view. The dissertation examines the role of
attention control signals, ostensive stimuli in the transmission and interpretation of verbal

stories in several age groups.
1. The subject and the theoretical background of the dissertation

In the dissertation, the role and effectiveness of auxiliary stimuli capable of arousing and
directing different attention in a variety of storytelling situations are examined. In the
perspective of the dissertation, based on the model of the natural pedagogy (Csibra and Gergely,
2006, 2009), we can say that stories (also) appear as special forms of human learning and
teaching, during which the listener of a story expects from the storyteller that he conveys the
culturally relevant information in a relevant way. During the research that can be considered
the antecedent of the dissertation (Ivasko and Papp, 2017; Papp and Ivasko, 2017; Papp, 2018b),
the peculiarities of this social learning system were also considered as a basic theoretical
starting point. Of these, | mainly examined the role of specific communicative cues that trigger
the transmission of knowledge, such as eye contact or the unique prosodic pattern of the
motherese in storytelling situations. Signs expressing the intention to communicate make
children’s attention more focused, and these signs also draw their attention to the possibility of
acquiring knowledge. These ostensive cues are also extremely important in storytelling
situations where the more culturally prepared partner’s, i.e. the storyteller’s intention is to draw
his partner’s attention to the story as a set of culturally relevant information.

One of the most widespread and increasingly widely used cognitive theories of the post-
Gricean approach is the relevance theory (Sperber and Wilson, 1995), which has the greatest
influence on the theoretical linguistic background of the dissertation. The authors regard

communication as an important mode of human cognition. According to the relevance theory,



we process the physical stimuli of the environment around us by continuously selecting them
according to how much they are expected to affect us at a given moment. One of the key
concepts of the dissertation is defined as ostension, a form of behavior by which the interaction
partner wants to show something. In our previous publications (Ivaské and Papp, 2017, 2020),
we also considered it important to emphasize the statement of relevance theory that the
interaction partner does not pay equal attention to all stimuli and does not make equal efforts to
process them. He only pays attention to those stimuli that are expected to be relevant because
he tries to minimize cognitive effort while maximizing cognitive effects. In social interaction,
when the initiator wants to give some information to his partner and to share this intention with
him, he must be able to choose the stimulus or a set of stimuli that allows him to effectively
communicate his intentions to his partner (Sperber and Wilson, 1995).

Effective storytelling can take place differently on a verbal and non-verbal level,
depending on the situation of the communication and the intents of the communicator while he
tells the story to the communication partner. In the dissertation, | mainly deal with the role of
the non-verbal communication of the storyteller (Buda, 1986, 81-93; Barra, 2014, 77; Aczél
and Bencze, 2007, 231-233) in terms of the effect of individual non-verbal stimuli, such as
emphasizing or maintaining eye contact to process the verbal stimuli of stories.

The dissertation attaches particular importance to a specific subtype of storytelling: that
is, tale-telling. There are many misconceptions about tales in public consciousness, one of
which I would like to highlight: tales are stories for children (Boldizsar, 2010, 13-16). Until the
end of the 19th century, storytellers told stories primarily to adult audiences, which also means
that from the very beginning, fairy tales were a very important means of imparting knowledge
and information, in addition to entertainment. | regard fairy tales as narratives which are
important for the transmission of culturally relevant information that can be used for both
everyday and therapeutic purposes. The approach of the dissertation is in line with the view
(Boldizsar, 2010) which argues that in all ages and all life situations there are tales that might
be the most relevant to the life of the individual in that particular situation. No linguistic
research was found during the review of the literature on the topic that would study the use of
fairy tales (including metaphorical forms in fairy tales) for therapeutic purposes whatsoever.
Through linguistic examples from storytelling situations based on the Metamorphoses Fairytale
Therapy Method (Boldizsar, 2010, 2014), the notion of metaphorical language use is
introduced, which views therapeutic storytelling as a special ostensive behavior, and
metaphorical language use as a specific form of verbal ostension. | argue that these situations,

which can be characterized as ostensive behavior, provide an opportunity for culturally relevant



representations to be shared with patients in order to provide them with information that can
help them (Papp, 2018a, Ivaské and Papp, 2019, 2020).

The dissertation considers the use of language as a social cognitive activity in the
presentation and analysis of storytelling situations, so the fact that the participants of the
discourse can reflect on the language activity itself and the dynamic meaning-making that takes
place in this medium were taken into account as new aspects as well. Whenexamining the
metapragmatic awareness of tale-tellers (Verschueren, 1999, 187-198; Tatrai, 2011, 119-125),
the ostensive stimuli used by kindergarten teachers and fairytale therapists as storytellers have
been in the focus of this part of the research. These two target groups were chosen because the
members of both study populations have years or decades of experience in effective
transmission of stories.

Both therapeutic and ordinary tale-telling can be claimed to be created by a joint
attentional scene if we look at the context of storytelling as a context understood as an
intersubjective system of relations (Tatrai, 2017, 927-931). In discourses that function as joint
attentional scenes, such as the situation of tale-telling and the processing of a tale, the
participants’ attention is focused on the events defined by the world of the fairy tale and its
elements. The use of ostensive stimuli appropriate to the speech situation helps the listener of
the tale (Papp, 2018Db) to achieve an intense focused state of attention (Stallings, 1988) in which
tales can reach an appropriate level of abstraction (Boldizsar, 2010). This condition is called a
story-listening trance by Stallings (1988).

The dissertation revolves around the issues outlined above in detail by presenting and
comparing the literature that can be considered relevant to the topic, describing empirical
research results, and then formulating new theoretical approaches after synthesizing them all.
45 figures and 16 tables also facilitate the interpretation of the theoretical material consisting

of 153 literature items and the presentation of the results of the empirical studies.

2. The structure and the method of the dissertation

The first chapter of the dissertation answers the question of what cognitive and language
skills and abilities are needed to transmit and understand stories. In this chapter, the topics of
relevance, attention, joint attentional scene, metarepresentational abilities, and the role of
children’s cognitive development in a storytelling situation are addressed. A model of the
natural pedagogy is also presented here to provide evidence for its applicability in storytelling

situations. The natural state described in the model is a characteristic of storytelling situations



as well: the listener of a tale expects the tale-teller to present (some) culturally relevant
information to him in a relevant way.

Chapter 2, at the beginning of the dissertation, gives the definitions of two key concepts:
the story and the fairy tale; and the relationship between them is also clarified here. In this
section, the differences between ordinary storytelling and tale-telling from a communication
and linguistic point of view is also discuused, as well as the pedagogical and therapeutic goals
of well-conveyed stories and tales conveyed by appropriate ostensive stimuli.

In Chapter 3, the role of the storyteller’s non-verbal communication in processing the
verbal stimuli of stories is presented. From the toolkit of the nonverbal channel of
communication, the dissertation focuses mainly on the role of gaze and eye contact, as well as
the tools of vocal communication.

The state of story-listening trance as a result of storytelling accompanied by appropriate
ostensive stimuli is dealt with in Chapter 4. Anthropologists, linguists, and psychologists also
often refer to this state, but provide little guidance as to what actually happens in such an
alternative state of consciousness. This section introduces Stallings’ (1988) description of this
state.

In Chapter 5,the peculiarities of effective storytelling in different speech situations are
described. The effectiveness of the communicator’s storytelling strategy largely depends on
the intentions of the storyteller in a given situation.

In Chapter 6, the empirical research is presented based on the theoretical models and
frameworks described earlier. To examine the ostensive stimuli appearing in the storytelling
situation, two separate examination procedures were developed for two age groups and
measurements were performed by means of them. First (in Section 6.1), the methodology
developed for preschool children, the hypotheses for this age group, and then the data obtained
and their quantitative and qualitative processing are summarised. In subsection 6.2, the
methodology of the procedure for examining the efficiency of ostensive stimuli in a storytelling
situation among young adults, the hypotheses for this population, and the quantitative
processing of the data are described. In both cases, the data and the obtained results were treated
anonymously in accordance with the usual ethical norms in linguistic research. Some of the
experiments in the dissertation and their results had previously been published earlier (Papp
and Ivasko, 2017; Ivasko and Papp, 2017; Papp 2018Db).

In Chapter 7, | issues related to the pragmatic and metapragmatic awareness of storytellers
are addressed. In subchapter 7.1, the hypotheses, methodology, the obtained data, the process

of statistical processing and the results of the research of the questionnaire study on the



ostensive stimuli used by kindergarten teachers as storytellers are presented. When compiling
the questionnaire, the techniques and tools considered effective during tale-telling for preschool
children (7.1.4.1), the preparation for tale-telling as a communication situation (7.1.4.2) and the
extent to which tale-telling is considered a formal verbal statement as a form (7.1.4.3) were
covered. A comparison of ostensive stimuli considered effective during storytelling is made in
the 3-4-year-old and 5-6-year-old age groups in subsection 7.1.4.4. The subjects' responses on
these topics testify to the pragmatic and metapragmatic awareness of kindergarten teachers
about storytelling situations.

In several chapters of the dissertation, the use of fairy tales for therapeutic purposes arises,
therefore it is considered reasonable to briefly introduce the Metamorphoses Fairytale Therapy
Method itself (7.2.1) so that the examples subjected to linguistic analysis can be interpreted in
the given speech situation. In subchapter 7.2.2, the metapragmatic awareness of fairytale
therapists as storytellers is examined by means of qualitative interviewing. During the
interview, the issues relevant to the dissertation are addressed, i.e. the comparison of the
ostentative stimuli of storytelling for children and adults (7.2.2.1), the conditions for the
occurrence of trance in storytelling groups (7.2.2.2) and the preparation of the storyteller for
storytelling as a social interaction.

In Chapters 8 and 9, the focus shifts to a type of verbal ostensive stimulus, that is
metaphorical language use. In Chapter 8, first a possible cognitive linguistic approach (8.1) to
metaphor following Kdovecses (1998, 2005, 2006) and Lakoff-Johnson (1980, 1999) is
presented. This is followed by the introduction ofthe approach of metaphors in the relevance
theory (Sperber and Wilson, 1995) (8.2), which had a major impact on the development of the
theoretical background of the dissertation. It is then justified why the metaphorical forms of
language use can be considered verbal ostensive stimuli in a therapeutic storytelling situation
in Section 8.3. Chapter 8.4 presents the hypotheses, methodology, and results of a subtest for
metaphor processing embedded in a storytelling situation in an experiment with young adults
described earlier. Subchapter 8.5 examines the role of metaphorical language use in the
Metamorphoses Fairytale Methodology by analyzing metaphorical language use first in
examples cited from published studies, and then in a qualitative interview. Subchapter 8.6
discusses in detail what intentions the storyteller actually has in a therapeutic tale-telling
situation, and then examines the question of whether therapeutic tale-telling is ostensive-
inferential communication in terms of relevance theory (Sperber and Wilson 1995). In this

section, a new, cognitive linguistic approach to this particular ostensive behavior is described.



Chapter 9 presents a dynamic model that | consider suitable for describing the
interpretation of metaphorical elements that appear in therapeutic tale-telling situations. The
operation of the model is described in Section 9.2 with the help of a specific case study through
the example of the Star-Eyed Shepherd. (The Star Eyed Shepherd is one of the most well-known
characters of Hungarian folk tales.) The dissertation contains three outlook chapters which are
not organically related to the main theoretical direction of the research work carried out, but it
might be important to mention these exciting approaches offering new perspectives.

The research presented in the dissertation was based on a mixed methodology (Cohen,
Manion and Morrison, 2013), because it was found crucial to make use of the benefits of
qualitative and quantitative research for the more thorough and deeper understanding of the
topic of the dissertation. Quantitative research, as a structured method, is suitable evidence for
the statistical characterization of the studied population and the quantification of the identified
correlations (Neulinger, 2016), and qualitative research can point to contexts that may not be
statistically significant, but it can also highlight those aspects of the research questions that
quantitative methodology would not be able to identify.

3. Hypotheses of the dissertation and the research results

“How do we understand the stories we are told? On what basis do we pay attention to
certain elements of the stories? What helps us with this, and when does the ability to do so
develop in children? ” - the following questions were asked in Chapter 1 of the dissertation. In
the 11 chapters of the dissertation, which is based on relevance theory, combining theoretical
and empirical research, answers are given to these questions The forms of behavior and
ostensions are mainly examined, with the help of which the speaker wants to show something
to the interaction partner during storytelling. The basic propositions of the relevance theory, as
well as its conception of metaphors (Sperber and Wilson, 1995), have also been the subject of
many criticisms in recent decades, as a result of which the authors themselves have refined and
modified their theory, taking into account the suggestions of Robyn Carston (2002), among
others, but still maintain their basic ideas (Sperber and Wilson, 2008; Wilson and Carston 2008;
Wilson, 2018). Although the starting point of my train of thought was the relevance theory in
several studies, | found it necessary at some points to think further about the theory (this issue
is discussed in detail in the relevant chapters) and to apply it to a specific form of language use,
i.e. therapeutic storytelling. As a result, | introduce a new definition of therapeutic tale-telling
from a cognitive linguistic perspective, as well as a dynamic model for the interpretation of

metaphorical elements emerging in therapeutic tale-storytelling situations.



First the role of nonverbal stimuli was examined in the interpretation of verbal stimuli in
storytelling on the basis of a number of literature items and experimental and questionnaire
methodologies. The experimental research focused on preschool children and young adults, and
the questionnaire research focused specifically on the susceptibility of preschool children to
ostensive stimuli in tale-telling situations. Among the nonverbal stimuli, special attention was
paid to the role of eye contact and emphasis pattern.

The research on the role of ostensive stimuli in the transmission and understanding of
verbal stories was consciously built on a mixed methodology. In my studies, the effectiveness
of this mixed-methodology research was demonstrated, among other things, in relation to the
examination of the role of eye contact as an ostensive stimulus. (This will be discussed after
presenting the verifiability of the hypotheses.) In the following section, the main results of the

research of the dissertation with a qualitative methodology have been summarized in 4 tables.

Hypotheses Verifiability of hypotheses

Hypotheses related to a storytelling experiment with preschool children examining the

effectiveness of ostensive stimuli

H1: Motherese helps preschoolers process the
tales they have heard and recall important content
elements after telling a tale. At this age, omitting It has been confirmed.
motherese features also impairs the children’s

performance of understanding the tale.

H2: Eye contact during storytelling as an
ostensive stimulus helps preschool children ) )
o ] ) It has not been confirmed in the tested sample.
maintain their attention and recall the content

elements of the tales.

H3: The more ostentative stimuli children receive
during the processing of tales, the better they
perform in solving comprehension tasks after the
tales. Based on this, it is presumably expected
that the most effective storytelling strategy is the It has been confirmed.
one in which both eye contact and the use of the

motherese are present as an ostensive stimulus.




H4: The fewer ostensive stimuli children receive
during listening to a story, the worse they will
perform in solving comprehension tasks after the
tales. Based on this, the storytelling strategy that
is characterized by the use of neutralized
emphasis and the avoidance of eye contact proves

to be the least effective.

It has been confirmed.

H5: When a human agent transmits the tale,
children  perform  better on the tale
comprehension test than when they see a puppet
on the screen while listening to a tale.

It has been confirmed.

H6:  Children’s  storytelling performance
improves with their age even though they do not
always encounter the most effective storytelling
strategy in terms of story transmission. Thus, test
scores improve with age, meaning that older
children score more points when answering

guestions than younger ones.

It has been confirmed.

Table 1: Hypotheses for an experiment with preschool children in storytelling situation examining

the effectiveness of ostensive stimuli and the verifiability thereof (Papp and Ivasko, 2017, Ivasko

and Papp, 2017; Papp 2018b)




Hypotheses

Verifiability of hypotheses

Hypotheses related to a storytelling experiment with young adults examining the effectiveness of

ostensive stimuli

H7: In the case of tale-telling for adults, there is
not much difference between a story conveyed in
speech with ordinary tone and a story conveyed
with the specific tale-telling attitude in terms of
how much the listener is able to recall from the
content of the story.

It has been confirmed.

H8: In the case of tale-telling for adults, tales
conveyed with the specific tale-telling attitude
used by storytellers effectively convey the
information preserved in the fairy tale. For the
study, this means that those subjects score the
highest points who listen tostories told with the

specific tale-telling attitude.

It has been partially confirmed. Indeed, the
information was effectively communicated
through special tale-telling attitude, as subjects
were able to answer a significant proportion of
content questions after listening to the story, but

the fact that subjects score the most points after

stories passed with this type of storytelling

strategy has not been proven.

H9: Both stories conveyed in speech with
ordinary tone and the stories conveyed with
specific tale-telling attitude are more effective in
directing attention and knowledge transmission
in adulthood than tale-telling with neutralized
emphasis or tale-telling while using non-
conventional stress on the irrelevant expressions
of the text, because the use of ostensive stimuli is
required in this age group as well. When a tale-
teller uses neutralized emphasis, it is not clear
what the tale-teller wants to point out in
storytelling. When a tale-teller emphasizes
irrelevant elements, it may even distract the
listener from the story instead of helping maintain

attention.

It has been confirmed.

Table 2: Hypotheses for an experiment with young adults in a storytelling situation examining the

effectiveness of ostensive stimuli and the verifiability thereof




Hypotheses

Verifiability of hypotheses

Hypotheses related to the metaphorical content subtest of the experiment with young adults in a

storytelling situation

H10: The answers to the question about the
metaphorical content (the interpretation of “the
big snake”) will show a heterogeneous pattern,
which is a good example of how many
interpretations of a metaphorical statement can

activated in respondents.

It has been confirmed.

H11l: The answers to the question about the
metaphorical content (the interpretation of “the
big snake”) will be placed along a scale scale that
supports the continuum nature of the

metaphorical conception of relevance theory.

It has been confirmed.

Table 3: Hypotheses for the metaphorical content subtest of the experiment with young

adults in a storytelling situation and the verifiability of these hypotheses




Hypotheses Verifiability of hypotheses

Hypotheses related to the questionnaire research developed to examine the ostensive stimuli used

by the kindergarten teacher as a storyteller

H-I: Kindergarten teachers, as storytellers with
extensive experience in transferring culturally
relevant knowledge, provide relevant answers to
the questions in the questionnaire about effective
communication methods and tools used in tale-
telling for preschool children. The ability of a .
kindergarten teacher as a storyteller to act self- 't has been confirmed.
reflexively in his or her own communication and
to assess its effectiveness in accommodating the
story demonstrates that metapragmatic awareness
is present in the storytelling strategy he or she

employs.

H-1I:  The communication strategy of
kindergarten teachers during tale-telling is
adapted to the cognitive and linguistic maturity of
the given group, i.e. they can mention the main )
) o It has been confirmed.
differences  between the communication
techniques considered effective in maintaining
chilren’s attention during the storytelling in the

age groups of 3-4 year olds and 5-6 year olds.

H-111: In tale-telling for the children at the ages of
3 and 4 years, more types of helping stimuli are
mentioned which are not related to direct human It has been confirmed.

communication than for the 5-6-year-old age

group, e.g. using objects andtools.

Table 4: Hypotheses of the questionnaire research developed to examine the ostensive stimuli used

by the kindergarten teacher as a storyteller and the verifiability of these hypotheses

Based on the results of the questionnaire survey, a statistical difference was found
between the two age groups in the case of the application of a slower speech rate and the
emphasis pattern, which typically highlights the essential elements of the text: these

techniques were found to be more effective in 3-4 years than in children aged 5-6 years.



Kindergarten teachers saw the use of higher pitch and eye contact as an equally important
stimulus to help maintain attention in both age groups. After evaluating the data, we can
state that in the answers of the interviewed kindergarten teachers not only metapragmatic
signs in the storytelling situation, but also indications of their pragmatic awareness can be
encountered/detected. (The preliminary assumptions in this regard have also been confirmed,
a detailed explanation of it can be found in Chapter 7.1.5)

Among the qualitative methodology studies, | would like to highlight the importance of
the qualitative interview with the fairytale therapist Andrea S6lyom. Several topics that appear
in other chapters of the dissertation were mentioned in the interview, such as the comparison of
the ostensive stimuli of storytelling for children and adults, the emergence of storylistening
trance and the preparation for tale-telling as a social interaction. The statements made in all
three topics confirmed the assumptions already discussed at the level of theoretical and
empirical research, and supplemented the previous ones regarding the role of eye contact. Based
on the answers given by kindergarten teachers, maintaining eye contact during tale-telling for
children can be considered a helping stimulus; however, the experimental results did not prove
that eye contact definitely helps to maintain the children’s attention in a tale-telling situation
and recall content elements.

On the basis of the research results, it seems appropriate to repeat the experiment with the
children on a larger sample, but it must also be taken into account that there may be other
reasons for the results. | became aware of these possible correlations during the analysis of the
interview. Based on the therapist’s experience, I think it is possible that maintaining eye contact
during tale-telling for children is really important to some extent, but it may not be one of the
most effective ostensive stimuli in this population to maintain attention, initiate internal
imaging processes and create the trance state. It may also be an important consideration for
further research to answer the question of how long eye contact can have paramount
importance. It is possible that the use of eye contact as a means of connecting to the narrator
will appear in such a speaking situation, and as the story progresses, its importance will
diminish. The fact that many children rather encounter stories read alud to them than stories
told from memory, where the possibility of keeping eyecontact is less than in the latter case
What is more, children (as we can see the data of the questionnaire research) often listen to tales
illustrated with puppets, where the role of eye contact is again relegated to the background.
Based on all this, | see an exciting perspective in clarifying the role of eye contact in a
storytelling situation for children in the design and implementation of further empirical

research.



4. The role of metaphoric language use as an ostensive signal in therapeutic storytelling

The second half of the dissertation deals with the role of metaphorical statements, a type
of verbal stimulus,in storytelling. In understanding tales as specific stories, the use of creative,
fairy-tale metaphors has proved to be of great importance, which might even trigger therapeutic
processes in a listener. Based on our previous work (Papp, 2018a; Ivaské and Papp 2019), it
can be said that the metaphorical term as a linguistically formed meaning-forming element is a
unit with a particularly important meaning for participants in tale-telling situations, which
requires the co-operation of several cognitive functions (Ivaské and Papp, 2020). In this view,
the use of metaphorical language can thus be interpreted as a specific tool for the functions of
therapeutic discourse based on tale-telling. On the basis of the examination of storytelling
situations for therapeutic purposes, it might be stated that/it can be stated that tale-telling for
therapeutic purposes is an ostensive behavior, but it cannot be considered as an ostensive-
inferential communication in the original relevance theoretical sense.

In a speech situation based on fairy tale therapy, metaphorical language is used in a
different way from ordinary situations in that the therapist does not want to make his individual,
mental representation mutually obvious about the interpretation of the given metaphorical
expression, but leaves the partner with the opportunity to build a mental context that can allow
the partner to find the individual interpretation of culturally obvious information that is relevant
to him or her in the given life situation. During the processing of metaphorical forms of
language use in therapeutic tale-telling, the individual makes cognitive efforts to find the
interpretation that is optimally relevant to him or her. The therapeutic process achieves its goal
when the individual is able to use the role of the elements, characters and locations important

to him / her from the given tale to achieve his / her own goals in relation to his / her own life.

5. Dynamic model of interpretation of metaphoric language use in therapeutic tale-
telling

In the last chapter of the dissertation, after elaborating on our previous findings (Papp,
2018a; Ivasko and Papp, 2019, 2020), a dynamically operating model is presented, which is
suitable for interpreting metaphorical elements that appear in therapeutic tale-telling situations.
During the processing of therapeutic stories, contextual information can influence the
development of the meaning of the given metaphorical language elements, which can be
described in a dynamic model that allows finding a broader or a narrower meaning depending

on the level of relevance of the participants and the recipient’s attitudes. Metaphor processing



appears in several relations in a given situation: in the interactions between the therapist and
the client, in the relation between the client and the chosen story, and in the connection between
the client’s own interpretations and changes due to therapeutic application. In group therapy
cases, another dimension of metaphor processing is determined by the subprocess of
interpretation that can be explainable in relation between group members. In this special speech
situation, in order to describe the interpretation of metaphors, it seemed justified to introduce
dynamism into the model itself, as it is not possible to record and show how processing happens
in a one-plane system containing straightforward conclusions. Reflecting on the work
conducted in this field, it is essential to point out that studies on both therapeutic storytelling
and metaphorical language use in tales show the first few stages of a long-term research project.
One possible direction of qualitative research in the future could be the approach of this topic
from the direction of narrative psychology (Laszlo, 1999, 2005; Ehmann, 2002) and the
introduction of NarrCat, the narrative categorical content analysis (Ehmann et al., 2014)

technique to the analysis of narrative situations for therapeutic purposes.

6. The relevance of the research

With the theoretical and empirical research results of my dissertation, | tried to contribute
to the research on linguistic and therapeutic storytelling related to the topic. | am pleased that
my scientific publications on storytelling and the effects of storytelling on preschool children
have also influenced special educational work such as research on different features of
storytelling processes in children with cerebral paresis] with multiple injuries (Pintér, 2019). I
hope that, in addition to scientific goals, some details of my dissertation may be useful for
storytelling professionals, therapists, kindergarten teachers, or even parents who pay attention
to the importance of storytelling. Finally, true to the topic of the dissertation, | would like to

close my line of thought with two fairy-tale formulas from two different cultural circles:

,»Who knows a longer tale
now he runs after the dragon.
Want to hear more?
You have to run after him!”

(Hungarian-Romanian fairy tale closing formula)



,, That was our tale.
The old men left us, and we told you to preserve it’s memory.”
(Persian fairy tale closing formula)
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